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ABSTRACT
THE LIVED EXPERIENCES OF SECOND-GENERATION NIGERIAN MALE
COLLEGE GRADUATES ON EDUCATIONAL ATTAINMENT: A NARRATIVE
RESEARCH STUDY
Anthony Babatunde Seriki

This narrative research study design was conducted to explore secondgeneration Nigerian males' perceptions of how family heritage influences college
success. The streaming of immigrants from the continent of Africa has led to an
influx of foreign-born Backs in schools in the United States. Many second-generation
Nigerian youths in schools nationwide are from immigrant backgrounds, partly
because of the streaming of immigration from the continent of Africa. The
experiences in education from Black immigrant children from Africa, specifically
Nigeria, have been understudied. This study captured the first-hand account of how
second-generation Nigerian males navigated the United States educational system and
how the males learned to manage identities. One was a foreign-born Black in
America, and the second was labeled the American Black. The study findings will
become a resource that will allow foreign-born Blacks and U.S.-born blacks to learn
from each other and hopefully bridge the cultural gap, which will create a stronger
connection. The cultural gap can be defined as any systematic difference between two
cultures that hinders mutual understanding or relations. Such differences include the
values, behavior, education, and customs of the respective cultures. The study used

in-depth interviews of second-generation Nigerian males and a focus group interview
of second-generation Nigerian males and artifacts from the participants to explore the
lived experiences of second-generation Nigerian males to identify factors that
determine their educational attainment. It is anticipated that the results of this study
will contribute to the literature on immigrant, minority, and Black students’ education
in the United States.
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CHAPTER 1: INTRODUCTION
In navigating the U.S. educational systems, second-generation Nigerians are
subjected to racial prejudice that may impact their educational aspirations. African
students face discrimination due to their race and accents, negative assumptions, and
stereotypes about their country of origin (Lee, 2017). In addition, African students
tend to be bullied by many African Americans. Also, bullying associated with these
differences is pronounced in high schools, including/ most African Americans (Sako,
2021). Second-generation Nigerians must manage coexisting identities in the United
States. The coexisting identities refer to the cultural identity of their parent’s foreign
lineage or country of origin, which they inherit at birth.
In contrast, the other identity is labeled racially as Black in the United States
because of their phenotype. The second-generation Nigerians learn to balance
tradition from home, the importance of education, and assimilation from their parents.
Second-generation Nigerian males need to assimilate to Black American cultures,
directly connected to segmented assimilation theory. According to Zhou (1997), the
confrontation with the inner city puts the second generation in a forced-choice
dilemma: if they strive to meet their parents' expectations for academic achievement,
they are likely to be ostracized as uncool, nerdy, or acting white by their American
peers in schools; if they submit to peer pressure and attempts to become "American,"
on the other hand, they are likely to adopt the culture ways, including the language
and behavior of the inner city (Zhou, 1997).
It was challenging historically for Nigerians to enter the United States.
However, there was a significant change in the 1960s that allowed access to
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American life. The Immigration and Nationality Act of 1965 allowed Africans to
enter the United States. The incursion of new immigrants to America became possible
with the passage of the Hart-Celler Act in 1965. The Hart-Celler Act was enacted to
remove quotas based on national origin and open the door to newcomers from nonEuropean countries (Tran et al., 2018).
Nigerians took advantage of this opportunity to create a better life for
themselves and their future generations, referred to as second and third generations.
Education brought an early wave of Nigerians to the United States in the 1970s. After
the war against Biafra, separatists in the 1960s, the Nigerian government-sponsored
scholarships for students to pursue higher education abroad. As a result, Englishspeaking Nigerian students excelled at universities in the United States and the United
Kingdom, often finding opportunities to continue their education or begin
professional careers in their host county. An emphasis on education has since filtered
through to their children’s generation (Fosco, 2018).
The PEW Research Center reported that 2.1 million African immigrants lived
nationwide in 2015, up from 881,000 in 2000. This was a substantial increase from
1970 when the nation was home to nearly 80,000 foreign-born Africans accounting
for 4.8% of the U.S. immigrant population in 2015, up from 0.8% in 1970. From
2000 to 2013, Africans had the fastest growth rate, increasing by 41%, more than
other major groups who arrived in the United States in the past five years. Africans
are also a strong-growing segment of the Black immigrant population nationwide,
increasing by 137% from 2000 to 2013. With the increase in numbers, research is
needed to support this group further to understand educational experiences.
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Education traditionally is at the heart of the success of the Nigerian
community. For Nigerians, graduating from college has become a birthright.
Nigerians have instilled the notion and belief in their children's educational
principles. Not completing college is a violation of the Nigerian culture. For
Nigerians, not attending college is considered un-Nigerian (Imoagene, 2017).
It is important to mention the Nigerian American experience. Nigerians who
immigrated to America have experienced so much in their pursuit of reaching the
United States of America. In that journey of reaching the United States, Nigerians had
to sacrifice their residency in their native land, family support, and loss of what was
familiar to them. Children of these immigrants understand the sacrifice that their
parents made to benefit from being an American citizen. As stated in Kim et al.
(2020), children of immigrants are often acutely aware of the great sacrifices that
their parents have made (i.e., departing from their social support networks in their
home countries, enduring long, dangerous journeys to the United States, struggling to
learn English, or working long hours), and so they feel a duty to repay their parents
by supporting and assisting the family.
Studies of Black immigrants are separate from studies of minority
achievement and instead are linked to immigration literature. The studies exploring
the educational outcomes among the children of immigrants generally find that
Africans achieve more socioeconomic success than co-ethnic students born of nativeborn parents, whether Asian, Latino, or Black (Shen, 2020). The attention to
completing college is paramount in the Nigerian household. It is documented that the
foreign-born group of Blacks, Nigerians specifically, graduated and excelled at higher
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rates than many cultural groups. In the United States, Nigerians are the most highly
educated of all groups (Asian, Latino, and European), with 61% of Nigerians holding
at least a bachelor’s degree compared with 31 percent of the total foreign-born
population and 32% of the U.S.-born population, according to 2017 data from the
Migration Policy Institute.
The Migration Policy Institute in 2016 reported that the second-generation
Nigerian population consisted of approximately 163,000 U.S born individuals, with at
least one Nigerian-born parent. It was also reported that 62% of second-generation
individuals stated that both parents were born in Nigeria. The same report stated that
37% of age 25 and older had a bachelor's degree as the highest educational credential,
and 29 % of the Nigerian diaspora of age 25 and older held a master's degree,
doctorate, or an advanced professional degree compared to 11% of the U.S.
population.
The focus of prior research is on first-generation immigrants and not on
second-generation-born children. This information on second-generation children is
pertinent to providing an equitable education system for all students. This information
will provide the groundwork to support second-generation Nigerian males in college.
Little research is available on African immigrant children's academic outcomes
because research on Black immigrants is often linked to immigration studies rather
than minority academic achievement. According to the Center of Immigration Studies
in 2016, data collected from the U.S. Census Bureau reported that 42.4 million
immigrants (legal and illegal) now live in the United States. In that same report, it
was documented that there are 10.9 million students from immigrant households in
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public schools, and they account for nearly 23% of all public-school students. It was
also reported that immigration often creates significant challenges for schools by
adding to the number of students with special needs and increasing enrollment. In
2016, 75 percent of students who spoke a language other than English were from
immigrant households, 31% of all public-school students living in poverty. Between
2000 and 2015, children of immigrants accounted for more than half of the schoolaged children's population (Kiramba et al., 2020).
How well schools understand immigrant children's cultures and unique
experiences will affect the learning and development of child immigrants. This is
important to developing second-generation Nigerians and navigating the United
Stated educational system from school age to high school to ultimately attending and
completing college. School entry and the transition to each new level of education are
critical periods for academic and social development (Smith et al., 2021).
Purpose of the Study
The purpose of this narrative research study was to explore second-generation
Nigerian males' perceptions of how family heritage influences college success. The
study focused on second-generation Nigerian males' lived experiences and their
meaning related to educational attainment in the United States. Learning about
second-generation Nigerian male challenges in assimilating to their American
heritage while still honoring their family cultural heritage provides context to this
growing segment and how they see society. These second-generation immigrants are
raised in an environment where they will constantly be torn between their home and
school's heritage and host culture (Stroink et al., 2009). The current research

5

provides insight to future second-generation and third-generation Nigerian students
and how best to support them academically from school age to high school and
ultimately succeed in college. Second-generation and third-generation also risk
feeling lost between two countries and two cultures (Beveridge, 2008). The present
study highlights the need for schools to provide culturally relevant curriculum and
pedagogy, including second-generation Nigerian immigrant children, to reduce
interpersonal discrimination among students. Studies of this population are needed
better to understand their unique experiences as Second-generation immigrant
children and appropriately serve their needs. The current investigation built research
on second-generation Nigerian individuals' backgrounds and experiences and
identified practices required to succeed in their academic endeavors, specifically
college.
Critical race theory (CRT), Ogbu's cultural-ecological theory (CET), Du
Bois’s theory of double consciousness, and segmented assimilation theory will be the
theoretical framework used to examine society and culture related to categorizations
of race, law, and power. The concept of law and power will show how some laws
favored and empowered White people and created additional challenges for
marginalized groups. This narrative approach will be focused on interviews, field
notes, and artifacts to give a voice to second-generation Nigerian males. This
approach will give a clearer understanding of the issues and effects of being a secondgeneration Nigerian in the United States and pursuing college success.
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Theoretical / Conceptual Framework
According to Hiraldo (2010), CRT originated from the critical legal studies
(CLS) movement (as cited in Ladson-Billings 1995), which failed to address the
“effects of race and racism in U.S. jurisprudence” (DeCuir & Dixson, 2004, p. 26).
Instead, CRT analyzes the role of race and racism in perpetuating social disparities
between dominant and marginalized racial groups (DeCuir & Dixson, 2004; LadsonBillings; Ladson-Billings & Tate, 1995).
According to Ray (2019), CRT scholars focus on understanding how victims
of systemic racism are affected by cultural perceptions of race and how they can
represent themselves to counter prejudice. CRT is intricately connected to such fields
as philosophy, history, sociology, and law. Brown v. Board of Education (1954) was
a true example of how CRT is connected to law. Brown v. Board of Education of
Topeka was an eventual victory for Whites and the status quo without intention.
Brown ultimately did the opposite of what it sought to do: it restricted African
Americans' equality; it did not expand it. Dixson and Rousseau (2018) stated that
Brown failed to substantively improve African American students' education because
it represented a restrictive rather than expansive view of equality. What was needed
was a vision of education that challenged schools' fundamental structure that
reproduced the same inequitable social hierarchies that existed. The fact that separate
but equal status quo was dismantled the supreme court never provided how schools
should be integrated. The separate but equal status quo does not address how to
combat racial inequalities in the nation’s school system, largely based on residential
patterns and differences in resources between schools in wealthier and economically
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disadvantaged districts across the country. The decision made in Brown v. Board of
Education of Topeka failed to disrupt these structures, evidenced by the educational
system.
In the current research, CRT is used to examine the experiences of secondgeneration Nigerians. Because of the significance of race and racism in the United
States, different ethnic and cultural groups are often grouped because of their skin
color. However, different groups demonstrate tremendous diversity. The nature of
this narrative research study design is to help understand the barriers second
generation - Nigerians face that may impact second generation - Nigerian’s
persistence to achieve academically.
The theoretical framework will include Ogbu’s cultural-ecological theory. The
cultural-ecological theory examines people of color in education from a macro
perspective to understand how political, historical, economic, and social contexts
affect different underrepresented groups (Lofstrom et al., 2019). Ogbu (2017)
identified two key factors for understanding the academic performance of people of
color in an urban society. The first is the cultural differences between the
underrepresented ethnic groups, whether the underrepresented group has a voluntary
immigrant status (those who came to America freely) or involuntary immigrant status
(those who became Americans through slavery or conquest).
According to Ogbu (2017), voluntary immigrants perceive opportunity in the
United States and perceive education as the key to advancement, unlike involuntary
immigrants with a long history of exclusion. Voluntary immigrants mistrust what
education can offer them as second-generation Nigerians. Involuntary minority
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groups may have academic difficulties due to their response to their forced
incorporation and treatment in society. Ogbu (2017) believed that involuntary
underrepresented groups develop an oppositional identity, whereby such groups
construct their identity in defiance of their subordination by the majority group.
The theoretical framework will also include Du Bois’ double conscience
theory. According to (Gringas 2010), Du Bois, in The Souls of Black Folk, defines
double consciousness as the struggle African Americans face to remain true to black
culture while at the same time conforming to the dominant White society. In
Itzigsohn and Brown (2015), Du Bois theory of double consciousness, the
phenomenological description of the self-formation of racialized subjects, shows that
in a racialized society, there is no proper communication or recognition between
racialized and racializing subjects. The racialized is forced to see him or herself
through the racializing eyes, a group that does not recognize the racialized humanity.
In contrast, the racializing is blind to their position and participation in the racializing
system.
Dubois introduced the concept of twoness as the feeling of being both an
American and a Negro. He describes this as having “two souls, two thoughts, two
unreconciled strivings: two warring ideals in one dark body” (Du Bois 1903, p. 2).
According to Rawls ( 2000), the racialized do not have the option to take the position
of the whole community); instead, their self-formation is affected by taking the
position of the two communities to which they belong, the dominant community that
denies their humanity and their community which is a source of support and an arena
of the agency. Rawls (2000) states that between these two worlds, there is a constant
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tension between the veil's oppressiveness, on the one hand, and the agency and
creative practices of the racialized population, on the other.
The theoretical framework will also include the segmented assimilation
theory. According to Zhou (1997), the segmented assimilation theory offers a
theoretical framework for understanding how the new second-generation, the children
of contemporary immigrants, become incorporated into the stratification system in the
host society and the different outcomes of this process. Segmented assimilation
theory (Yu Xie. 2005) is a broad perspective, encompassing many interrelated
components on new immigrants and their children's experiences and outcomes. Since
Portes’ and Zhou’s (1993) seminal paper, segmented assimilation theory has
relatively quickly attracted many scholarships on immigrants. According to Zhou,
there are three different main paths of assimilation for second-generation immigrants.
Some immigrants assimilate smoothly into the White middle class of America; others
experience downward assimilation, and others experience rapid economic success
while preserving their immigrant community's values. According to Portes et al.
(1993), immigrants experiencing downward assimilation due to the lack of good pay
and resources available to immigrant parents affects the likelihood of their U.S.-born
children rising out of poverty. Children born to low-skilled immigrants may
experience assimilation into the disadvantaged groups of the United States. Instead of
adapting to the mainstream values and expectations, they take on the adversarial
stance of the poor, entering the vicious cycle of poverty.
Exploring the cultural-ecological theory, double consciousness theory, and
segmented assimilation theory as part of the framework will extend the conversation
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and research further. With these three theories guiding the current study, it will
provide clarity and direction alongside CRT. Cultural-ecological theory, segmented
assimilation theory, double consciousness theory, and critical race theory will be used
to examine second-generation Nigerians' experiences. Due to the nature of this
research study design, it is essential to understand the barriers second-generation
Nigerian males face that impact their persistence to achieve.
Conceptual Framework
Figure 1
Combining Critical Race Theory with Cultural Ecological Theory, Double
Consciousness Theory, and Segmented Assimilation Theory to Illustrate the Current
Study

In the conceptual framework, second-generation Nigerian males lived
experiences are explored in the study. Second-generation Nigerians encounter two
identities that they must manage: familial/cultural heritage and American heritage.
The issue lies in the second-generation Nigerian male managing beliefs about culture
and development alongside ideas about society and the environment. To capture this,
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the concepts from critical race theory and double consciousness theory are the
framework that set up this narrative inquiry, where second-generation Nigerians come
to the understanding of racism and race and its intersection with parts of society and
understanding the world. Cultural, ecological theory, and segmented assimilation
theory are seen as approaches through the lenses of Second-Generation Nigerians in
America and their plight of coming to terms with how America sees them as Black
Americans and not their cultural background. The four theories are a guide to
understanding the second-generation Nigerian man's educational pathway to college
success. The purpose of this narrative research study was to explore secondgeneration Nigerian males' perceptions of how family heritage influenced college
success. The study explored second-generation Nigerian males' lived
experiences and their meaning related to educational attainment in the United States.
Significance of the Study
The current investigation will provide insight into the second-generation
Nigerian males' experiences and how second-generation Nigerians navigate the
educational system nationally. Nigerian Black males encounter significant obstacles
to academic success, such as racial oppression, systemic oppression, and other
barriers. There is little information on how this population deals with these
challenges. This study will start the narrative shift to provide educational systems
with a better perspective in supporting Nigerian Black males. Equally, American-born
Blacks will be able to use this as a resource to affect academic change positively and
culturally relevant curriculum and pedagogy to support all students. According to
Teel and Obidah (2008), a culturally relevant curriculum can be defined as using the

12

cultural knowledge, prior experiences, frames of reference, and performance styles of
ethnically diverse students to make learning encounters more relevant and effective
for them. It teaches to and through the strengths of these students. Culturally relevant
curriculum is the behavioral expression of knowledge, beliefs, and values recognizing
the importance of racial and cultural diversity in learning.
This study will also contribute to filling the literature gap on improving the
quality of immigrant education and urban education, such as culturally relevant
curriculum. Some factors prevent second-generation Nigerian children from realizing
their potentials, such as low socioeconomic status, failing schools, institutional
racism, potential loss of cultural identity due to assimilation, and cultural gaps. The
U.S.-born children of Nigerian immigrants are Nigerian, American, and Black, which
ties into Dubois’ double consciousness theory. Suppose second generation Nigerians
are unable to achieve a raceless (non-Black) identity. In that case, the “just
American” option may not be viable for second-generation Nigerians because they
hold dual identities, and it would make it impossible to solely just be seen as “just
American." When they cease to identify as Nigerian, they may become “just Black,”
a designation that immigrants to the United States have done their best to avoid
(Christian, 2019). Nigerian Americans are known to manage dual identities. They
have received anti-black discrimination, which has developed some reactive behavior
just to fit into communities. Nigerians may or may not face anti-immigrant, antiAfrican, or anti-Nigerian discrimination, but they will almost certainly face antiBlack discrimination, which could lead them to adopt reactive ethnicities that are
“just Black” or oppositional to the American mainstream (Guerra et al., 2019).
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This research investigation is equally important to third-generation Nigerians.
The third generation is those who have U.S.-born parents and one or more foreignborn grandparents. If schools do not improve the quality of immigrant education and
urban education, such as culturally relevant curriculum for second generation
Nigerians, it can be detrimental to the third generation. According to Baum and
Flores (2011), second-generation Black individuals are much more likely than their
first-generation counterparts to complete four-year college degrees, narrowing the
racial and ethnic gaps among the second generation to some extent. However, among
Blacks in particular, but to a lesser extent for all racial and ethnic groups, the
bachelor’s degree attainment rate is lower for the third generation than for the second
generation, who are the children of immigrants.
Peer pressure can be extremely disruptive to any student’s education, let alone
a second-generation Nigerian. The second-generation Nigerian may succumb to
pressure due to many factors, especially when they live in groups they share historical
ties to. Researchers (Portes, 1995; Portes & Zhou, 1993) have noted that Black
immigrants are more susceptible to peer pressure because of their historical ties to
groups incorporated into America involuntarily. A sense of not belonging has been
shown to contribute to the low academic achievement of African Americans (Ford et
al., 1993; Fordham, 1988). Therefore, peer relationships are important to academic
success. As stated in Witherspoon, Bámaca-Colbert, Stein, & Rivas-Drake (2020),
peers are important for students, especially for the academic success of students from
an immigrant background, as their parents may not be familiar with the American
educational structure, thus making peers a great source of support (Fuligni, 1997).
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Although racism and discrimination may present barriers to the academic
progress of high-achieving second-generation Nigerian youths, they may also “serve
as a spur for renewed determination to succeed” (Engzell, 2019). The current study
will shed light on why this group of second-generation Nigerians beats this
challenging American system's odds, which has crippled the African American
community. Through the interviews, the Nigerian voices will be honest and
transparent. As a result, educational systems will understand that these are real people
with legitimate experiences and how their culture was used to navigate the
educational realm.
Connection to Social Justice \ Vincentian Mission in Education
The current research is related to this mission because it seeks to educate
stakeholders at higher education institutions like St. John's University. If schools
provide adequate services to African immigrant children, the institutions will need the
proper resources to support their students, such as a culturally relevant curriculum.
This study will provide rich data that will be a resource to the university. It will
collect data and build on the research of the backgrounds and the experiences of
second-generation Nigerian students and identify services required to succeed in their
academic endeavors. The current research can further disrupt any roadblocks that may
hinder these immigrants and ultimately empower students and school staff who
support these students.
Research Questions
Central Research Question
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RQ1: How does family heritage help to influence college success and completion for
second-generation Nigerian males?
Research Sub Questions
RQ2: How do the dual identities of being a Black male living in the United States and
a second-generation immigrant from Nigeria influence educational experiences?
RQ3: How do second-generation Nigerians preserve their culture and heritage for the
third generation?
RQ4: How do second-generation Nigerians navigate the educational system?
Definitions of Terms
Assimilation
Assimilation is the The “Americanization,”’ which is interpreted as
“becoming more American” or conforming to norms of the dominant Euro-American
culture (Donato 2020)
Academic Success
Academic Success is Accomplishing the learning process, gaining subject
knowledge, and developing employability skills (Whitten et al., 2019).
Black or African American
A Black or African American is a person with origins in any Black racial
group from Africa (United States Census Bureau, 1997).
Ethnic Capital
Ethnic Capital is the average human capital of the ethnic group and the ethnic
environment quality in which a person is raised (Kim, 2019).
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Identity
Identity encompasses memories, experiences, relationships, and values that
create one's sense of self. This amalgamation creates a steady sense of who one is
over time, even as new facets are developed and incorporated into one's identity.
(Mukherjee & Pattnaik, 2020).
Parental Expectations
Most researchers characterize parental expectations as realistic beliefs or
judgments that parents have about their children's future achievement as reflected in
course grades, the highest level of schooling attained, or college attendance
(Alexander et al. 1994; Glick & White 2004; Goldenberg et al. 2001).
Second Generation
The children of immigrants (Nguyen & Kebede, 2017). These children are
also known as American-born children of foreign-born parents (Khattab, 2018).
However, second-generation refers to children born in the United States to Nigerian
immigrants for the current study.
White
According to the United States Census Bureau, as of 1997, it refers to a person
having origins from any of the original peoples of Europe, the Middle East, or North
Africa.
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CHAPTER 2: INTRODUCTION
This chapter will discuss second generation-born Blacks and how their
identity plays a role in their educational attainment. This chapter includes a
theoretical framework that shapes and guides this study and draws connections to
support the investigation through evidence and research. The study will use a
narrative approach framed in Critical Race Theory, Ogbu’s Cultural-Ecological
theory, Du Bois Double Consciousness Theory, and Assimilated Segmented Theory.
The theoretical framework of the race-ethnic identity of minority students will be
explained in further detail.
Theoretical Framework
Critical Race Theory (CRT) is a theoretical and interpretive approach that
examines race and racism across dominant cultural modes of expression. CRT
scholars focus on how victims of systemic racism are affected by cultural perceptions
of race and represent themselves to counter prejudice. CRT is intricately connected to
such fields as philosophy, history, sociology, and law. It is essential to mention race
and ethnicity in this study because it allows the researcher to paint a secondgeneration Nigerian picture. The race factor assumes that individuals are grouped
based on phenotype or genotype and that those groups have meaningful differences
(Bonilla-Silva, 2009). Ethnicity refers to a subset of people who share mutual
national, ancestral, cultural, immigration, or religious traits distinguishing them from
other groups (Daniel, 2002).
It is also meaningful to have a conversation on identity in this study,
especially for second-generation Nigerians, because they have to balance cultural
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identities. Second-generation individuals identify strongly with their parents' national
origins and maintain ethnic identities, partially retaining their parents' language and
norms and sustaining bicultural lives (Gibson, 1998). There is also empirical evidence
that second-generation Blacks' academic achievements have been attributed to
individual efforts, parenting styles, community support, and networking in larger and
smaller social contexts (Rong & Brown, 2001).
The research fits into this study because Critical Race Theory is being used to
discuss how the system marginalizes African Americans and attempts to group
foreign-born Blacks with U.S. Born Blacks. Second Generation Nigerians are
subjected to the same laws and rules, which create challenges for immigrants and
Blacks. Due to this research's nature, it is essential to understand the barriers and
hurdles set before foreign Blacks that allow the readers to understand the persistence
and drive to achieve.
Critical Race Theory
International student mobility to the United States (U.S.) over the last two
decades has increased. Despite increasing numbers, international students may
experience racism, nativism, and other forms of discrimination within the U.S.
context. Existing literature focuses on international students' assimilating and coping
with these issues instead of interrogating the oppressive systems that create negative
student experiences. This study will include using the critical race theory (CRT) as a
framework for exploring international students' experiences in recent literature. While
CRT is grounded in U.S.-based legal theory, it must move beyond the rigid
confinement within U.S. borders and expand to consider how transnationalism and
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global exchange contribute to its fluidity and applicability theory. The current
research will demonstrate how racism continues to be a pervasive component
throughout dominant society and why this persistent racism problematically denies
foreign-born blacks many of the constitutional freedoms they are otherwise promised
in the United States’ governing documents.
Hiraldo (2010) draws from some of the leading theorists to construct
connections with CRT. He captured CRT's fundamental principles to provide a clear
lens of how the theory is used. His (2010) analysis on Critical Race Theory allows the
current research to delve deeper into the conversation on race and systemic racism.
For example, George Mwangi et al. (2016) argued that international students' college
experiences of color should be included in discussions of race and racism in the
United States. If international students' racial identity remains invisible in university
data, multiculturalism and racial/ ethnic diversity policies will keep ignoring this
student group, perpetuating segregation between international students of color and
domestic students (George Mwangi et al., 2016). International students must also
navigate cultural differences, feelings of loneliness, communication in a second
language, and making connections with U.S. peers.
Critical Race Theory and Education
Education researchers have found that students fail to transit into the academic
culture properly due to cultural discontinuity. Many education systems cannot pass on
many cultures because they were created to transmit English-speaking culture to the
majority. In a culturally diverse classroom, students often have different ways of
communicating, behaving, interacting with others, and learning. Most teachers do not
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realize facial expressions, body language, and vocal tones differ in different cultures
leading to cross-cultural dissonance.
People's beliefs, preferences, ways of knowing, and practices are shaped and
directed by their culture (National Academies of Sciences, Engineering, and
Medicine, 2018). All individuals, including whites, have a worldview that is
culturally grounded, directed, and facilitated. Culture is deep in all groups of people
and shaped by the social context of their education. Therefore, teachers must engage
their work in ways allowing them to see with a cultural eye. Many white teachers do
not necessarily view themselves as cultural beings, and they also do not believe they
are governed by culture. As a result, their curriculum development is designed to
make their students work hard to catch up with the white majority's norm. On the
other hand, minority teachers view themselves as cultural beings but sometimes fail
to recognize and understand how culture shapes their students' practices. They may
understand how culture influences their lives in the community but fail to transfer
those concepts into the classroom.
To ensure the cultural differences in the education system, Shared indicators
of language and traditions must be experienced by families and reduce cultural
dissonance (Civitillo et al., 2019). Unfortunately, many developing countries believe
Western teaching styles are the best, ignoring schools' cultural factors. A teacher can
integrate culture into the curriculum by finding out about the students and the
surrounding community. They must learn teaching methods, how students and
teachers work in the classroom, what stakeholders think about the researched learning
approaches, and what can improve them.
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Critical reflection on culturally sensitive teaching strategies suggests these are
contingent on race, teachers' critical consideration, and their students' culture
(Civitillo et al., 2019). The curriculum includes how a learning environment is
expressed and any emerging and hidden dimensions. These dimensions are influenced
by curriculum decisions made at the societal, institutional, and instructional levels
(Civitillo et al., 2019).
Yosso (2005) defines cultural wealth as knowledge, skills, abilities, and
cultural contacts. Yosso identifies six characteristics of cultural capital, which are the
essentials of one's cultural identity. In terms of education, we need to understand that
community cultural wealth gives students their identities. Yasso (2005) states the
forms of community cultural wealth are:
1. Aspirational involves a sense of optimism despite the obstacles or barriers
faced. Black and Brown people try to instill in their children that they can do
anything despite their faith in society. Encouragement comes from family and
community.
2. Navigational involves understanding that the system of oppression works
against you. Black and brown students must learn how to meander and weave
through systemic oppression. They must navigate the landscape of bias and
disrespect to be successful.
3. Social capital involves networking and connecting with communities,
organizations, businesses, and people to gain access and opportunity. An
excellent example of social capital is black sororities and fraternities. This
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type of networking is an example of connecting with people to promote access
and gains.
4. Linguistic capital is appreciating the language, verbal and non-verbal
expressions. Teachers must understand that students bring their languages,
expressions, and symbols to school. The language must be respected and
understood that our most marginalized and oppressed people are Black and
Brown students. Linguistic means that one understands so many syllables will
be dropped off words inside, and expressions are not viewed as disrespectful
or labeled as slang. According to Bonnick (2007), it should be honored as a
beautiful expression to represent Black and Brown students' identities. The
capital means that one knows how to code-switch and use their people's
ancestors' language for benefit. Teachers must understand the language of
those they serve and not and not be viewed as unacceptable.
5. Familial involves the history and legacy of family members' stories,
particularly those who say experiences shape who they are. This is the
message that relatives share in stories that must be told.
6. Resistance capital is the most important type of capital. Brown parents instill
resistance capital in their children at an early age. As a result, Minoritized
families understand that they must navigate the system of oppression that has
failed their children.
Cultural Ecological Theory
Ogbu described cultural ecology (CE) as ‘the study of institutionalized
patterns of behavior interdependent with features of the environment (Ogbu, 1990).
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Ogbu fleshed out his broad conceptualization with several additional layers of
theorization. Among the most important and consistently articulated aspects of his
theory was the idea that to understand the academic achievement of minority
students, it is necessary to distinguish between different kinds of minorities' (Ogbu,
1983). The two groups he focused on most often were ‘involuntary minorities’ and
those he termed ‘voluntary minorities.’ Voluntary minorities—those who immigrate
to a host country ‘more-or-less by choice’ were said to have an ‘instrumental’
approach to their host society and its institutions, while involuntary minorities—those
whose minority position is a result of historic subjugation after a conquest or forced
migration (enslavement)—were said to have an ‘oppositional’ approach to their
society and its institutions (Ogbu, 1983). Ogbu’s assessment result was a comparative
analysis that judged voluntary minorities as consistent and effective academic
achievers and involuntary minorities as persistent academic failures.
According to Ogbu, voluntary minorities came to the United States out of
their own volition. They believe that by doing so: (a) they are more capable of
succeeding in the United States than in their own countries, (b) that education is an
important route for succeeding in the United States rather than the beliefs “back
home” where the family that one was born into and how much you are loved by the
powers that be are basically what helps one to succeed, and not how educated one is,
(c) that they have to overcome cultural and language barriers for them to succeed, (d)
and, voluntary immigrants tend to trust the educational institution and the
administrators. Consequently, voluntary minorities work very hard in school and
every aspect of their lives to generally succeed in their endeavors. Involuntary
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minorities, on the contrary, who were brought to the United States against their own
volition either by way of conquest or slavery and have gone through discrimination
view the situation differently: (a) they believe that while school credentials and hard
work may be necessary, it is not all that minorities need to succeed, (b) they believe
that by crossing the cultural and language boundary in the school context, they will
lose their minority identities, (c) because of the relationship that exists between them
and their white American counterparts, they distrust the schools and don’t believe that
the schools can help educate their children, (d) involuntary minorities believe they are
worse off not only because of their minority status but because unlike the voluntary
minorities, they do not have a ‘back home” with which to compare. Because of these
reasons, involuntary minorities are uncertain about schooling and refuse to embrace
school standards equal to white ways. They do not appear to work hard in school and
thereby do poorly compared to their voluntary minority counterparts (Ogbu 2017),
Ogbu’s CE theory includes four important layers: (a) the general idea that
community forces and system forces impact students’ academic success, and that not
enough attention has been paid to how community forces contribute to involuntary
minority student failure; (b) the distinction of voluntary, involuntary and autonomous
minorities; (c) the recognition of universal, primary and secondary discontinuities
between students and the schools they attend; (4) the idea that involuntary minorities
have developed survival strategies—some of which facilitate academic success and
others of which hinder it—including clientship/ Uncle Tomming, collective struggle,
hustling, emulation of whites and camouflage (Foster, 2004).
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There have been a few studies were conducted on the academic achievement
of selected ethnocultural adolescents. For example, a mixed-method study by Samuel
and associates (2001) included 1,954 ethnocultural high school students in North
America. The study analyzed the academic achievement of adolescents in selected
ethnocultural groups in Canada. The study was to (a) determine the academic
achievement of selected ethnocultural adolescents and (b) demonstrate consistency
with John Ogbu's cultural-ecological theory of voluntary minority groups in the
Canadian context. The study findings supported Ogbu's (Ogbu & Simons, 1998)
cultural-ecological theory that most voluntary minority groups excel academically
despite language barriers and the prevalence of racial discrimination.
Cultural Ecological Theory and Critical Race Theory
Awokoya and Clark (2008) state that Cultural Ecological Theory (CET)
explores how culture, identity, and societal forces impact the educational outcomes of
minority groups, and Critical Race Theory (CRT) explores the sociopolitical
consequences of race in educational settings from a progressive legal perspective.
Black immigrant students' academic difficulties are compounded by the challenges
many experiences form their cultural identity in their different home and school
environments (Awokoya & Clark, 2008). Cultural Ecological Theory (CET) and
Critical Race Theory (CRT) shed light on black immigrant students' socio-cultural
and educational experiences. Critical Race Theory (CRT) is an important construct
for understanding Black immigrants who have made the United States their home.
First, it sheds light on how Black immigrants are racialized as Black in the United
States and are subjected to racial prejudices and discrimination as their native black
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counterparts. By capturing immigrant groups' experiences in two broad categories,
voluntary and involuntary, Cultural Ecological Theory (CET) creates a strong point of
entry to view the academic achievement and social adaptation patterns of minority
youth, particularly Black immigrant youth. According to CET, Black immigrants as a
whole have an array of strategic, cognitive, and behavioral options for adjusting to,
and succeeding in, the American educational system (Awokoya, 2004). Cultural
Ecological Theory (CET) and Critical Race Theory (CRT) have contributed to how
the social and environmental experiences of Black immigrants in the United States
are examined and understood. CET provides a conceptual grounding from which rich
data concerning the social and educational experiences of Black immigrant youth in
North America’s schools can emerge. CRT reveals the devastating impact racism has
on people of color who raced as Black in the United States. These two theories need
to guide this study because as the number of Black immigrants continues to rise in the
United States, it is important to recognize the impact of their presence in American
communities and schools, especially the specific, unique needs of students from these
populations. Individually, the theories provide a supportive framework for the study
to use both frameworks. The frameworks provide useful insights for understanding
Black immigrants' experiences in the United States.
Race and Ethnic Identity
Research on ethnic and racial identity (ERI) has grown rapidly in several
decades (Schwartz et al., n.d.). As a result, ERI is increasingly considered central to
ethnic and racial minority youth (Lee Williams et al., 2012). Earlier researchers posit
that high-achieving African-American students adopt a "raceless" identity by
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adopting behaviors and attitudes that distance them from their cultural identity
(Fordham, 1988; Fordham & Ogbu, 1986). However, few efforts have brought
scholars together to discuss each of these constructs' theoretical complexities,
synthesize the existing theoretical work, and provide specific recommendations for
how the field might move forward concerning these constructs (Mallinckrodt, 2007).
The Ethnic and Racial Identity in the 21st Century Study Group was assembled to
address this challenge. This article provided an analysis of the interface of ERI with
salient developmental and contextual issues from early childhood to young adulthood,
intending to highlight key milestones in the development of ERI over time.
Umana-Taylor (2014) concluded that ERI represents a normative process
composed of components that ascend at different points during various developmental
periods. Because different ERI components are more or less relevant at different
developmental stages, more research focusing on specific components and spanning a
broad spectrum of developmental stages is necessary to understand ERI formation
processes better.
Bennet (2006) investigated racial socialization and ethnic identity of African
American youths' school engagement. Using structural equation modeling, he found
that although there was no statistically significant relationship between racial
socialization and academic engagement, there was a significant relationship between
racial socialization and ethnic identity, thus proving an indirect link. He concluded
that children with bicultural competency and a positive ethnic identity are more likely
to engage in school and perform well.
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De Walt (2011) enacted a case study that explored the perceptions about
African American/Black identity of six First Generation U.S.-Born Africans attending
a predominantly White institution. The resulting narratives highlighted their
perceived tensions and harmonies with Continental Africans, Generational African
Americans, and, in some cases, other cultural/racial groups. Their stories offered
more support for recognizing the heterogeneity within the African American/Black
community. A generation of U.S.-born Africans who share an African and American
heritage is no longer as easily overlooked. (First Generation Africans (FGAs) are
essential members of the Africana community within the United States and face
similar struggles resulting from social, political, economic, and cultural beliefs of
Generational African Americans (GAAs) and Continental African (C.A.s) within this.
He concluded that their stories suggest much to be learned and gained by a changing
society and demographic that challenge currently perceived notions of what
constitutes a particular cultural group.
Sanders (1997) studied African American middle school students in an urban
setting and found that students with a high awareness of racial discrimination were
more likely to experience academic success than their peers. He noted that positive
racial socialization (awareness of the accomplishments and the challenges of racism
facing African-Americans and coping strategies) was a critical factor in the study's
youths' positive academic outcome. He concluded that some minority youths could
respond in more than one way to racism and discrimination. For example, some
people may exert more effort in their academic pursuits to counter the effects of
racism and discrimination.
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Research shows that internal ethnic identification among the secondgeneration conflicts with external racial ascription. Studies of Black immigrant
children underscore the relevant difference between the two (Imoagene 2017; Tran
2015; Waters 1999). In her second-generation Nigerians study, Imoagene shows that
they chose their ethnicity while negotiating race (2017). However, despite their
extraordinary academic achievement, they faced biases and barriers impeding their
full integration into U.S. institutions because of their racial status as Black (Patacchini
& Zenou 2016Owens & Lynch 2012; Owens & Massey 2011). In a study by Van
Tran and Mary Waters of second-generation West Indians, Imoagene cautions that the
class and ethnic advantages of the second-generation Nigerians may not extend to the
third and later generations because of their racial status and the cognitive construction
of blackness in U.S. society (Imoagene 2017; Tran 2015; Waters 1999).
Despite the hyper-selectivity of Nigerian immigrants and the extraordinarily
high level of education attained by the second generation, Nigerians represent 1% of
the total U.S. Black population. This percentage is not enough to change the cognitive
construction of blackness born out of the legacy of slavery, entrenched by Jim Crow
laws, and embedded through the de jure and now de facto practice of the one-drop
rule hypo-descent. Because of the disparity between Nigerian and Black American
identity, Nigerians domestically distinguish themselves from Black Americans and
strategically stress their ethnic and immigrant identities over their racial identities
(Imoagene 2017).
Kim (2014) studied Black immigrant students' increasing presence on college
campuses. Black Immigrant students and their educational experiences are often
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overlooked because they are categorized with Black/African American students. In
response to such oversights, Kim enacted a qualitative study that used a dual
socialization framework to explore how Black immigrant students navigate the
challenge of adjusting to a predominantly White institution (PWI) and identify
sources of support that may help them make academic, social connections to the
institution. This study suggested that understanding Black immigrant students'
bicultural socialization experiences are essential to shaping their educational
outcomes. Black immigrant students learn responsibility and develop maturity by
maintaining relationships with their native cultures while learning through academic
and social college engagement. The dual socialization process is not only. The
cultural overlap and conflict between Black immigrant culture and most college
culture and tensions between Black and African American cultures. Black immigrant
students' bicultural experiences may be shaped by a strong desire for academic
success in their families and Africanal position in students' bicultural experiences
hierarchy.
Black immigrant students share mutual racial traits with native-born Black
Americans and cultural, ethnic, and language differences. Black immigrants express
frustration that the African American community does not recognize their identities,
national and ethnic, and their academic achievement is framed as "acting White" by
African American peers (Fordham & Ogbu, 1986; Ogbu, 2004). Black immigrants
feel pressured to act and speak like Black Americans (Kim, 2011). Despite the
observed academic achievement of Black immigrants (Bennett & Lutz, 2009; Massey
et al., 2007; Rong & Brown, 2001), they are disadvantaged in the racial hierarchy
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nationally, where attaining positions of power and privilege may be difficult for nonWhite individuals (Bobo, 2000). Blacks' prevailing image in the United States as
"academically underachieving" often interferes with Black immigrant students'
educational experiences.
Dubious Double Consciences Theory
For second generation Nigerian American males to be successful in higher
education, the academic structure must be stable enough to provide varied modalities
and flexible enough to address complex situations for different students. According to
Du Bois (1903b), “African American males walk around with double-consciousness;
an inference to what is perceived” (p. 5). Du Bois notes that African Americans are
simultaneously welcomed into society, as reflected in Constitutional law, and
alienated insofar as white supremacy does not let whites completely include African
Americans in their society in both law and practice. Even though the legal system
officially permits the inclusion of African Americans, they are still marginalized and
feel alienated as a result of white supremacy, as “the tension between being black and
being ‘American’ is always present and deeply affects the self-consciousness of black
Americans” (Owen 2007, P 112).
For many African Americans, double consciousness has been critically
important to establish a balance between two worlds, one that reflects their inner
qualities (African American) and one that reflects the outside world or society’s
demands (European American) (Alfred, 2001). According to Du Bois (1903), double
consciousness distinguishes African Americans from other cultural groups. In his
book The Souls of Black Folk, Du Bois (1989) identifies double consciousness this
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way: It is a peculiar sensation, this double-consciousness, this sense of always
looking at one’s self through the eyes of others, of measuring one’s soul by the tape
of a world that looks on in amused contempt and pity. One ever feels his twoness, an
American, a Negro two souls, two thoughts, two unreconciled strivings; two warring
ideals in one dark body, whose dogged strength alone keeps it from being torn
asunder. (p. 3)
As an international social justice advocate, Du Bois captured the political
climate of African Americans when The Souls of Black Folk was published in 1903.
The concept of double consciousness was relevant then and is still relevant today
(Ciccariello-Maher, 2009). Du Bois (1903) examined the current political, economic,
and social structure as a social advocate. They concluded that African Americans’
thinking had been strongly influenced by hundreds of years of abuse. As a result, he
(1903) explored feelings of being considered less human than others and ignored in
mainstream society. As Du Bois reflected on his experiences with racism, he became
more aware that the social construct of race held economic advantages for one group
while creating economic hardships for many others (Walker, 2015. According to
Vincent (1973), race plays a critical role in developing double consciousness. For
instance, if an individual begins to believe another individual’s definition of his
history and who he is, the believer becomes confined to a world with no self-identity,
which contradicts an individual finding oneness.
The role of double consciousness for African American males in the U.S. is to
shed or cover the inner self while attempting to develop a more appropriate and
acceptable self for American society. This shedding process can create conflict for
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African Americans as they try to reconcile their identity as an African American and
as a citizen of the U.S. Developing a more acceptable mainstream self is meant to
reduce or eliminate any prejudices and gain resources (Cook, 2013). Wright’s (2018)
study, in which the researcher surveyed students and administrators about the
relevance of double consciousness in higher education, echoed the relevance of
double consciousness. The findings indicate that double consciousness is apparent in
campus and racial communities and does not only exist at PWIs; rather, it is a holistic
concept that impacts African American males inside and outside the classroom and
society (Wright, 2018). Wright (2018) claimed that African American males
attending college constantly need to prove themselves competent to succeed in the
classroom.
According to Du Bois (1989), this concept offers an internal approach through
which an individual perceives oneself through the eyes of others. In The Souls of
Black Folk, Du Bois expresses the Black male voice and the struggles focused on
racial tension: It is a peculiar sensation, this double-consciousness, this sense of
always looking at one’s self through the eyes of others, of measuring one’s soul by
the tape of a world that looks on in amused contempt and pity. One ever feels his
twoness, an American, a Negro; two souls, two thoughts, two unreconciled strivings;
two warring ideals in one dark body, whose dogged strength alone keeps it from
being torn asunder. (p. 45)
According to Rath (1997) suggests that DuBois’ discussion of double
consciousness is an early foray into code-switching, recognizing that Negroes
simultaneously exist in two worlds at one time. Double consciousness does not
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demand a resolution to the identity crisis. It demands a skill set that will allow
individuals to successfully navigate the crisis of having two identities (Rath, 1997).
This stance is reiterated by Gaines and Reed (1995) and Allen (1992), both of whom
highlighted the skill needed to operate in two distinct worlds successfully. This
scholarly approach assumes that the individual successfully navigates in the Black
community (socially, educationally, culturally, etc.) while simultaneously existing in
mainstream society. Some scholars have noted that this is not always the case.
Cynthia Dillard (2008) does not take dual citizenship for granted and charges Black
scholars with the task of ‘remembering their identity, highlighting the fact that
systemic devaluation of the Black experience has led some individuals to lose touch
with significant formative aspects of their racial identity (Dillard, 2008). Individuals
whose identities have been systemically devalued have to be purposeful about
unlearning negative messages and recapturing their history (Dillard, 2008; Fordham,
2010; Tyson, 2003).
Ernest Allen (1992) takes a different approach in his analysis of DuBois’
double consciousness. He posits that it is unwise to suggest that every Negro
struggled with the duality of the Black American experience (Allen, 1992). He notes
that DuBois wrote from the perspective of an intellectual schooled in the Eurocentric
school of thought and that DuBois represented the antithesis of the Negro experience
in America at the turn of the 20th century. Allen (1992) suggests that DuBois’ double
consciousness is a cultural dilemma, not a racial one. The notion of dual identities is a
popular point of reference for scholars discussing DuBois’ concept of double
consciousness. However, it is worth noting that in addition to his description of dual

35

identities, DuBois expanded his description of double consciousness to include his
description of the veil. According to DuBois, the veil acts as a filter for the Negro
experience. DuBois describes the experience of the veil ‘as this sense of always
looking at one’s self through the eyes of others of measuring one’s soul by the tape of
a world that looks on in amused contempt and pity’ (DuBois, 1903/1965, p. 215).
Double consciousness affects how an individual views the world and how the world
views that individual.
Segmented Assimilation Theory
The study of the new second-generation children born to post-1965
immigrants in the U.S. has expanded rapidly as they have entered adulthood.
Understanding how they are integrating into American society is both theoretically
important and a key policy issue. Since the children of immigrants are now one-tenth
of the American population and one-fifth of those under 18, their fate is enormously
important to the future of the country.
Segmented assimilation theory recognizes that American society is now
extremely diverse and segmented, with an underclass residing in central cities where
many new immigrant families first settle upon arrival. Thus, it is argued that different
groups are available to which the new immigrants may assimilate and that, as a result,
they may take divergent assimilation paths. These paths include conventional upward
or “straight-line,” assimilation, downward assimilation, and “selective acculturation.”
Segmented assimilation theory also stresses the importance of parental human capital
(including parents' education and income), modes of incorporation (state definitions
of immigrant groups, eligibility for welfare, degree of discrimination and antipathy
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towards immigrant groups), and family structure (single vs. married couple families
as well as multigenerational vs. nuclear family living arrangements). Although less
explicitly stated, the model also points to the varying degrees of transnational
connection among immigrant groups as an important element of the context of
reception.
Segmented assimilation theory posits three possible outcomes for the second
generation: upward assimilation, downward assimilation, and upward mobility
combined with persistent biculturalism. These paths correspond to three processes
that summarize the relations between immigrant children, their parents, and the wider
ethnic community – consonant, dissonant, and selective acculturation. Consonant
acculturation occurs when the children and parents learn American culture and
gradually abandon their home language and “old country” ways at about the same
pace. As these children enter the American mainstream, they achieve upward
mobility with the support of their parents. Dissonant acculturation occurs when
children learn English and adopt American ways far faster than do their immigrant
parents.
Portes and Rumbaut (2001) argue that this process can lead to downward
assimilation when young people confront racial discrimination, bifurcated labor
markets, and often nihilistic inner-city young people on their own, without strong
parental authority or community support. The third process, selective acculturation,
leads to upward assimilation and biculturalism. This occurs when parents and
children both gradually learn American ways while remaining embedded, at least in
part, in the ethnic community. It is characterized by “preservation of parental
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authority, little or no intergenerational conflict, and fluent bilingualism among
children” (Portes and Rumbaut 2001 p. 52).
Segmented Assimilation (SA) departed in many ways from straight-line
assimilation theory. First, SA accounts for the context of reception and the macrostructural factors that shape the second generation’s potential for achievement. These
include government policies (favorable, neutral, or hostile), the societal response
(degree of prejudice), regional distribution (concentrated or dispersed), and the class
composition of the co-ethnic community (poor, working-class, entrepreneurial, or
professional) (Tran & Valdez 2017; Kasi- Nitz et al. 2009). Second, SA considers the
socioeconomic backgrounds of immigrants, particularly how most of today’s
immigrants are not poor compared to those described by Emma Lazarus in her
famous poem about late nineteenth-century immigrants to the United States, The New
Colossus.3 For the most part, ‘immigrants were just as likely as the U.S. born to have
a college degree or more, 32 percent and 30 percent respectively (López and Bialik
2017, 1). Given the different levels of human capital (education/skills) that
immigrants bring with them, the social/economic structure of the host society’s
policies, and many other variables, including the immigrants’ optimism, SA theorists
continue to evaluate the three assimilation avenues for the prospects of the various
socioeconomic segments of the second generation (Waters et al. 2010).
The first segment of the second generation is composed of those who have or
are destined to join mainstream society. Because of advantages from their parents’
better socio-economic status, along with other related variables such as improved race
and ethnic relations in the wake of the Civil Rights Movement, this group of young
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people has managed to attain a socioeconomic level on par with middle-class
Americans (see Kasinitz et al. 2009). The second group of the second generation has
remained within their parents' orbit; they have embraced their parents’ cultural
traditions, selectively combining them with American social customs to invent and
reinvent a composite identity (for example, Ethiopian-Americans). In other words,
they stay within the tightly knit economic and social circle of the first generation and
retain access to their parents’ social capital, which may provide them with
employment and other opportunities that can lead to ‘rapid economic advancement’
(Portes and Zhou 1993, 82).
More specifically, this segment is characterized by ‘preservation of parental
authority, little or no intergenerational conflict, and fluent bilingualism among
children (Portes and Rumbaut 2001, 52). The third segment of the second generation
has adopted the norms of the American ‘under-class,’ including dropping out of
school, teenage childbearing, joblessness, and poverty (Portes and Rumbaut 2001).
Negatively racialized by the wider society, this group exhibits an oppositional culture
and lacks faith in the value of schooling. Impoverished, unemployed, or incarcerated,
they reject their parents’ ethnic identity and cast their lot with inner-city African
Americans and Puerto Ricans.
The most comprehensive work concerning the experience of secondgeneration Black immigrants was done by Mary Waters (1990). Waters explored the
lives of second-generation West Indian immigrants. Her research followed their
segmented assimilation and noted the economic decline of some West Indian youth in
New York in response to experiences of racialization and other identity-conditioning
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situations. The young second generation’s responses included identifying as innercity Black Americans, identifying as ethnic Americans with some distance from
Black Americans, or identifying as immigrants in a way that does not reckon with
American racial and ethnic categories (Waters 1990). She asserted that most young
second-generation West Indian immigrants who participate in the quest for upward
mobility thought that the effort to distance themselves from American blacks would
simply be a ‘futile one’ (Waters 2001, 325). Her analysis has a biased undertone since
it largely glosses over black immigrants’ cultural uniqueness. Rather than contrasting
them with other immigrant children (for example, contrasting how NigerianAmerican Second generation is doing compared with Mexican American second
generation), the Black second generation is commonly compared to African
Americans. Essentially, such a perspective mistakenly sees race as the only defining
variable for Black people.
Interestingly, segmented assimilation theory has been hugely influential for
the last three decades (Imoagene 2017). However, despite its usefulness, SA theory
suffers from many shortcomings: a middle-class bias. Primarily, it assumes a uniform
American mainstream into which the second generation should be incorporated. In
fact, ‘if graduation from a four-year university and admission into the professions or
other “lofty” positions are needed to enter the mainstream, then most Americans,
including most white Americans, are not part of it’ (Alba et a., 2011). Second, the
segmented assimilation model partly endorses the pathologization of immigrant
youth. By arguing that not all second-generation youth are in economic decline,
economic decline is the norm for many immigrants' children. Yet, several recent

40

studies have found little evidence of socioeconomic decline among the African
second-generation (Imoagene 2017; Onuzulike 2016; Adjepong 2018). Third, SA
theorists have overemphasized the power of racism. Focusing on racial discontent and
the negative effect of racial categorization fails to acknowledge the important
advances in civil rights. The movement for civil rights, however, contested, brought
legislation supporting equal status and employment to minorities, and social pressure
caused affirmative action policy to bring about increased integration of minorities
into the labor market. More importantly, ‘programs and institutions developed in
post-civil rights America, such as diversity outreach programs and affirmative action’
facilitate social mobility (Alba et al., 2011).
Review of Related Literature
The literature review will discuss the factors that determine the educational
attainment of second-generation Nigerian male students. Section one describes the
life centered around Nigerian immigrants and their journey to the United States.
Section two discusses family factors such as parental involvement and peer
relationships that influence immigrant and minority students' educational outcomes.
Nigerian Immigrants
A comparable number of people came here as infants and small children who
are part of the second generation. Relative to the large and growing size, the New
African Diaspora's second generation in the United States is one of the least studied
groups. Existing research has focused on the second generation or the new secondgeneration, whose parents came from Latin America, Asia, and the Caribbean
(Kasinitz, 2009).
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After WWII and the end of colonialism, many Africans began migrating to the
United States. From 1951 to the 1970s, over forty-three thousand Africans
immigrated to the United States (Thomas, 2011), constituting a new diaspora of Black
Africans nationwide (Gordon 1998). Since the 1980s, the African immigrant
population has increased fivefold because of the Structural Adjustment Program
(SAP). SAPs were designed to improve Africa's economic problems but produced
economic, political, and social upheavals and destabilizations that increased pressure
on educated and skilled people to emigrate.
The influx of African immigrants to the United States has shown significant
growth in the last three decades. African immigrants living nationwide reached 2.1
million in 2015. Africans now make up 36% of the total foreign-born Black
population, up from 24% in 2000 and just seven percent in 1980. The Census Bureau
projects that 16.5% of U.S. Blacks will be immigrants by 2060, although antiimmigrant administrations may undermine the growth (Anderson, 2017). While these
African immigrants come from all fifty-four African countries, most are from
Nigeria, Ethiopia, and Ghana. New York and the Washington metropolitan area are
their primary destinations, while Atlanta, Los Angeles, Minneapolis-St. Paul and
Dallas-Fort Worth are also emerging destinations.
Nigerian immigrants to the United States often understand that Black people
are entering a society where black people are at a significant disadvantage but take
solace because they are not Black. Many believe that their Nigerian origins and
culture set them apart from the descendants of enslaved Africans who arrived in the
United States centuries earlier (Imoagene, 2017). Black African immigrants,
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including Nigerians, have the highest educational attainment of any group in the
United States (Butcher, 1994; Massey et al., 2007), which is reflected in their
migration history because many came to the United States initially to acquire an
education (Takougang, 1995). Nigerians have emigrated to the United States because
of the U.S. Diversity Visa Program, which opened up immigration to the formerly
underrepresented regions in the immigration pool (Takyi, 2002). This initiative aimed
to attract highly qualified, skilled, and professional immigrants to the United States
and led to the Nigerian immigrant pool (Massey et al., 2007).
African immigrants often arrive in the United States with professional,
managerial, and technical skills; 44% of African immigrants who declared an
occupation fell into those categories compared with 34% of all immigrants (Lobo,
2001). For example, of the 5000 practicing physicians from Africa residing in the
United States, more than 79% came from South Africa, Nigeria, Ghana, and Ethiopia
chronologically (Hagopian et al., 2004).
Although any research on the second generation’s educational attainment is
relatively new, there are a few emerging themes and trends. First, whether U.S.-born
or raised, the African second generation is doing well economically; most are raised
in middle-class African families, graduate from college, and attain gainful
employment (Imoagene, 2017; Watson & Knight-Manuel, 2017). Such findings defy
the expectations found in mainstream society as Black students are expected to drop
out of school, be unemployed, and join the poor's ranks, including the criminal class
(Imoagene, 2017). Therefore, it is essential to pay attention to the factors that shape
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life’s changes, including the time of entry into the host society, pre-immigration
socioeconomics, and ethnicity.
Regarding educational attainment, second-generation black Americans are
more likely to attend college than third-generation African Americans (Sakamoto et
al., 2010). Furthermore, the “overrepresentation of immigrants is higher in private
than in public institutions and within more selective rather than less selective schools”
(Massey et al., 2007:243). Using data from the National Longitudinal Study of
Freshmen, Massey et al. (2007) concluded that the greater preponderance of secondgeneration black Americans over third-generation African Americans is not explained
by higher socioeconomic background factors because there are “few differences in
the social origins of black students from immigrant and native backgrounds” (p. 243).
Using more detailed data from the National Education Longitudinal Study,
Bennett and Lutz (2009) reached similar conclusions about the higher educational
attainment of second-generation black Americans over third-generation African
Americans. That observed advantage is not explained by higher socioeconomic
background. Bennett and Lutz also found that second-generation black Americans are
more likely to attend selective colleges than whites after controlling for
socioeconomic background.
Tran et al. (2018) used nationally representative data on educational
attainment from the 2008–2012 CPS to obtain a sample size of 44 second-generation
Nigerian Americans aged 25 and older. That study revealed that 73.5 percent of
second-generation Nigerian Americans were college graduates compared to 32.9
percent of whites and 18.9 percent of third-generation African Americans (Tran et al.,
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2018:195). These findings suggest that second-generation Nigerian Americans have
had particularly high levels of educational attainment in recent years.
As for labor market outcomes, Kalmijn (1996) used data from the 1990 U.S.
census to investigate immigrant black Americans versus third-generation African
Americans. However, Kalmijn’s (1996) analysis grouped first-generation with
second-generation black immigrants so that the net effect of being second-generation
per se is not identified in his results. Although somewhat dated, his results suggest
that immigrant blacks from the English-speaking Caribbean nations have slightly
higher socioeconomic outcomes than those from French-speaking and Spanishspeaking Caribbean nations and relative to third-generation African Americans.
Hamilton (2014) similarly concluded that first-generation blacks from
Englishspeaking backgrounds might adjust faster to the U.S. labor market than other
first-generation blacks, which may be advantageous for their second-generation
offspring. About Nigerian Americans, English is an official language and the lingua
franca in Nigeria because of its British colonial history.
Navigating School
Literature related to the experiences of foreign-born Black men in engineering
graduate programs is lacking. Thus, to begin this discussion, we first situate their
experiences in the broader international student landscape. Journal of International
Students 927 According to the Institute of International Education (IIE), between
2006 and 2016, there has been a 50% increase in the number of international students
enrolled in the United States (U.S.) colleges and universities (IIE, 2016), from
564,766, or nearly 2.8% of enrolled students in 2006, to 1,043,839, or 5% of enrolled
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students in 2016. These statistics highlight a steady growth in international student
numbers that is likely to continue. International students benefit from the strong
academic programs at U.S colleges and universities (Lee, 2015) and tend to be stellar
students who contribute to the U.S. knowledge economy both during school and after
graduating (Cantwell & Lee, 2010). Thus, international student enrollment in U.S.
schools is mutually beneficial. Yet, despite their invaluable contributions to U.S.
classrooms, laboratories, and scientific discoveries, international students face a
myriad of adversities (Lee, 2015; Renn & Reason, 2012; Yao, 2016). Those most
commonly discussed include issues with cultural adaptation, language barriers, and
finances (Lee, 2015; Sherry, Thomas, & Chui, 2010).
Some might argue that to cope with the challenges of transitioning into U.S.
educational institutions. However, assimilating pressures pose psychological
challenges (Chen, 1999; Constantine, Anderson, Berkel, Caldwell, & Utsey, 2005;
Lee, 2015; Yao, 2016). Further, encouraging students to adopt practices of cultural
departure via assimilation is not conducive to their academic achievement. Tierney
(1999) argues that achievement occurs when one’s culture is treated as an asset; he
rejects that institutions press international students to assimilate to U.S. educational
culture.
International students of color face additional barriers related to intersections
of nationality and race. When enrolled in U.S. colleges and universities, they find
themselves in new cultural contexts and racial climates (Constantine et al., 2005;
Fries-Britt et al., 2014; George Mwangi et al., 2016; Massey, Mooney, & Torres,
2007; Nadal et al., 2014). In a study of 24 Black undergraduate and graduate students
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in physics, George Mwangi et al. (2016) report that foreign-born and native-born
Black students described having different educational experiences. They found
students’ perceived differences in experiences to be a function of intersections of race
and nationality. Similarly, Griffin et al.’s (2016) study of 43 Black immigrant and
native Black undergraduate students found that Black immigrant and native-born
Black students perceived campus racial climates differently. Both groups recognized
that racialized experiences Journal of International Students 928 occurred, but their
views on these experiences varied by race and nationality. Across the growing corpus
of scholarship on international students of color, there is a commonality: international
students of color appear to share a minoritized identity with native-born students of
color (Fries-Britt et al., 2016). However, the cultural barriers that distinguish foreignborn from native-born students of color need to be understood (Griffin et al., 2016).
Unprepared for School
According to the International Institute of Education, 23, 675 Brazilian
students were enrolled in universities in the U.S. during the 2014- 2015 academic
year. Brazil is currently the sixth-leading place of origin for students coming to the
U.S. African international students’ conceptions of learning are also not being
addressed, although the number coming to the U.S. increases with Nigeria sending
the most students. According to the IIE’s open-door report (2015), Nigeria is the
fifteenth leading place of origin for students coming to the U.S. During the 20142015 academic year, 9 494 students from Nigeria were studying in the U.S. Although
previous research encourages concentrating on international students from Brazil and
Nigeria due to their steadily increasing numbers (Castaneda, 2008; Downie, 2005),
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very few investigations focus solely on these two groups of students. Previous
research encourages concentrating on international students from Brazil and Nigeria
due to their steadily increasing numbers (Castaneda, 2008; Downie, 2005). Yet, very
few investigations focus solely on these two groups of students.
Some research that includes international students from Africa have addressed
transition problems (Adelegan & Parks, 1985), racial identity (Phinney &
Onwughalu, 1996), and cultural adjustment (Constantine, Anderson, Berkel,
Caldwell, & Utsey, 2005). One of the few studies with international students solely
from Africa examined female scientists enrolled in Western universities. Results
revealed that White professors questioned the students’ ability to do the work, asked
them to take remedial classes, and criticized their accents (Beoku-Betts, 2004).
Additionally, participants experienced feelings of exclusion and a lack of support
emanating directly from prejudicial attitudes. Similarly, few studies have focused on
international students from South America. Wilton and Constantine (2003) found
high levels of psychological distress among South American international students.
More recently, Reynolds and Constantine (2007) examined South American students’
sense of social and academic competence and reported that a lack of confidence in
their social, academic, and career contexts might profoundly affect their future career
goals and aspirations. Castaneda (2008) examined the academic needs of South
American students and found that second language problems, quality of academic
advisement, availability of financial support, level of integration into their academic
program, and cultural adjustment impact their academic experiences.
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Some research has focused specifically on the conceptions of learning of
students in Brazil and Nigeria. One reported Brazilians view learning as not
constrained to a formal learning environment but an ongoing process in everyday life
(Crabtree & Sapp, 2004). This study also found students in Brazil believe learning
takes place when there is a social, emotional, and physical closeness between teachers
and learners. These findings are supported by Santilli, Miller, and Katt (2011). They
found Brazilian students are comfortable spontaneously greeting their teachers on the
street with an embrace and a kiss on the cheek and expect instructors to be actively
interested in their personal and academic affairs. However, Fidalgo-Neto et al. (2009)
found that in learning settings in Brazil, teachers play a central role in knowledge
transference, and students play a more passive role in their learning process. Watkins
and Akande (1994) reported Nigerian students to believe that they do not play an
active role in learning. It is the teacher's responsibility to pass down knowledge to
them. This study also reported students to prefer a less competitive classroom
environment. Sunal, Inuwa, Sunal, and Haas (2001) similarly reported Nigerian
students to believe learning takes place through hands-on experience. Still, teachers
play a governing role in the learning process, with students expected to follow and
cooperate with the teacher. This study also found students in Nigeria view learning as
something that should be practical and applicable to everyday life instead of being
theoretical. Another study reported that students in Nigeria believe learning is a group
activity and often participate in cooperative learning (Iyamu & Ukadike, 2007).
While these studies provide valuable information on Brazilian and Nigerian students’
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conceptions of learning, it is important to note that data was collected in the students’
countries of origin.
Immigrant Parents
Another factor related to educational attainment is the role of parental
involvement. The parental role includes what is often termed in the literature as
parental involvement (Grolnick & Slowiaczek, 1994). It is a widespread assumption
that parental involvement is a crucial determinant of academic success. Grolnick and
Slowiaczek defined parental involvement as parents spending resources on their
children in the form of behavior (participation in school-related activities), cognitiveintellectual (engagement of their children in intellectually stimulating activities), and
personal (knowing what is going on at the child's school). Grolnick et al. (1997) noted
that parental involvement is often associated with positive schooling outcomes.
Parental involvement can range from "parenting behavior to discussion with children
about homework to attendance at parent-teacher meetings" (Feuerstein, 2000, p. 29).
As Hill (2001) noted, a parent or teacher can initiate parental involvement in school.
In a quantitative study of African Americans and Afro-Caribbean students in a
Mid-Atlantic U.S. state, Pinder (2014) investigated parental factors' influence on the
Black Caribbean and Black American students' environmental science performance.
The study employed two instruments: (a) a student background questionnaire and (b)
an environmental science teacher-designed test. The instruments were administered to
grade 12 students, of which 79% were African Americans and 21% Afro- Caribbeans.
A correlational design was used, and results were compared for the groups. Results
revealed that Black Caribbean students outperformed Black American students, and
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parents’ discussion of school progress and assistance with homework significantly
correlated with students’ achievement. The results showed that Black Caribbean
students outperformed Black American students. Parents' discussion of school
progress and helping with homework significantly correlated with students'
achievement. The findings suggested that the positive impact of first-generation
Black Caribbean immigrants' migration to the United States may influence their
children's academic success. Pinder’s research demonstrates the home and school
relationship; if parents help keep their children motivated, teachers fail to do so,
creating a breakdown in their learning process. Given the benefits of the school–
parent partnership, teachers and parents need to work together to nurture those factors
to improve students' learning processes (Jeynes, 2003; Lee & Bowen, 2006; O'Bryan,
2006; Pinder, 2010; Pomerantz et al., 2007).
Fisher (2005) conducted a mixed-methods exploratory study with 26 students
from an urban public high school in Massachusetts. The study comes out of a
phenomenological tradition, using a multi-method design or triangulation. Focus
groups are the primary data, supplemented by quantitative data drawn from
demographic questionnaires and a quantitative assessment. The focus group method
encourages students to discuss their experiences and opinions in an open, supportive
environment (Marshall & Rossman, 1999). The writer contacted the 26 students in
grades 9-12 identified by teachers who requested their participation in this study. All
the students were of African heritage, between ages fourteen and sixteen. They found
that students identified by teachers as high achievers were nearly all first-generation
Afro-Caribbean and African immigrants and second-generation U.S. citizens.
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According to Fisher, these students excelled academically, had parental support, and
had high academic expectations for the future. The low achievers were all African
Americans who achieved lower grades and had little to no parental support. It was
believed that parental support influenced the achievement patterns among the
students.
Samuel and associates (2001) studied a mixed-method study, including 1,954
ethnocultural high school students in North America. According to this study, this
paper analyzed the academic achievement of adolescents in selected ethnocultural
groups in Canada. Specifically, the researcher analyzed adolescents' academic
performance from the Caribbean, Chinese, East European, Latin American, South
Asian, and Canadian groups. In the larger study, 1,954 students were surveyed, and
131 were interviewed in schools in Toronto and Vancouver. The article findings are
consistent with John Ogbu's theory, indicating that most of the students who belonged
to voluntary Blacks, as opposed to involuntary Blacks minority ethnocultural groups,
excel academically despite language barriers and racial discrimination.
Few studies have been conducted on the academic achievement of selected
ethnocultural adolescents. Therefore, the purpose of Samuel and associates' study was
to (a) determine the academic achievement of selected ethnocultural adolescents and
(b) demonstrate consistency with John Ogbu's cultural-ecological theory of voluntary
minority groups in the Canadian context. Both qualitative and quantitative methods in
data collection were used in the larger study. A survey questionnaire was
administered to the students, by teachers in classes, in six secondary schools - three in
Toronto and three in Vancouver, covering grades 9-13. The survey included 116
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items with closed-ended questions. Trained researchers conducted interviews with
students in eight schools in which the survey was conducted.
Knowledge of English and parental consent were taken as criteria for
selection. Most of the interviews were conducted in the spring/fall of 1996; some
were conducted in the winter/spring of 1997. The interviews, partially structured,
contained exploratory, open-ended questions. The interviews were tape-recorded, and
a deductive/inductive content analysis of summaries was made. Verbatim quotes were
identified in the main topic areas. Other sources of information entailed four teacher
focus groups (23), school board officials (8), and parents (10). The findings suggest
that some Caribbean immigrants did more homework and achieved higher grades
than many native-born peers.
In a qualitative study, Codjoe (2007) examined the effects of parental
involvement on the achievement patterns of Afro-Caribbean, African, and native-born
Blacks within North America. The researcher gained the sample for the study from a
population of Black students in Edmonton. The collection was not a random sample
because, unlike Toronto, Halifax, or Montreal, there is no Black student concentration
in one of those particular areas. Instead, the researcher chose the students from an
extensive list of individuals a Black student group supplied. Through pre-screening
that involved pre‐interviews with students to ask questions about their academic
pursuits and interests, the researcher discerned and chose students who showed
awareness of Black education issues and articulated their feelings, experiences, and
thoughts Canadian education system. The participants included four born in
Continental Africa, four born in the Caribbean region, and four born in Canada. The
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one‐shared common characteristic among the students in the sample was their
academic success: a characteristic not true of many of their peers. As Nieto (2004)
points out, although there may be disagreements about what it means to be successful,
the students in my sample had developed academic skills and positive attitudes about
themselves and the value of education. The study showed that sixty-six percent of the
students were immigrants from the Caribbean and Continental Africa, and 33% were
Blacks born within North America. Results of the interview showed that "parents'
discussion of school progress," "parents' assistance with homework," and "parental
support" were factors that helped to support the Caribbean and African students' high
academic achievement (Codjoe, 2007).
A qualitative study of Punjabi Sikh immigrant students in a California college
(Devere, 2017) found that Sikh parents encouraged their children to adopt middleclass American values that promoted upward mobility and preserved their ethnic
culture. The research's theoretical framework included AsianCrit, a variant of Critical
Race Theory, and Model Minority Theory. Employing a phenomenological approach,
individual, face-to-face, in-depth interviews of ninety minutes were conducted with a
purposeful sample of twelve Sikh college students who included students of both
genders. Thematic analysis was conducted on interview transcripts. Four themes
describe academic factors that affect Sikh students' progress and success: A lack of
college readiness; Language and culturally embedded curricular content challenges;
Sources of academic support; and Interactions with instructors. Cultural factors
affecting Sikh college students' progress and success are four types: Assumptions
related to Model Minority Theory; Parental expectations and influence; Significant
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cultural values, including familial connection, respect, financial security; and Cultural
accommodations adaptations. He concluded that students from immigrant families
who practiced accommodation without assimilating the mainstream culture and
retaining their parents' culture were likely to succeed.
Pinder (2015) examined West African immigrants' migration narratives to
connect experiences of loss and educational aspirations for their children. In this
qualitative study, twelve families discussed their family's migration history. Pinder
concluded that these immigrants are heavily invested in their children's academic and
professional success in this study. Perceptions of loss (i.e., material loss, status loss,
and loss of culture) are inextricably linked with hopes for the future (i.e., financial
gain, upward mobility, and maintenance of traditional values). For many parents,
their children are the conduit from the former to the latter. Children's education in the
United States is regarded as integral to parents' success and family well-being. Since
schooling is seen as only one component of children's education, immigrant parents
often prefer involvement strategies that comprise activities outside the school system,
such as encouraging their children's attendance. In addition, children's religion and
community are organizationally monitoring their children's peer affiliations (Poza et
al., 2014).
Although roughly 250 ethnic groups in Nigeria, virtually all generally endorse
certain values and culturally prescribed familial expectations. Three ethnic groups-Yoruba, Igbo, and Ibibio-- will be considered to extract underlying social and cultural
family values. All ethnic groups in Nigeria adhere to a patrilineal kinship relationship
(Ekong, 1986), and male dominance is the overarching paradigm of family dynamics
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(Saddiq et al., 2010). Kinship is extended; family does not consist merely of the
nuclear unit of father, mother, and children; but instead includes cousins, aunts,
uncles, and other relatives. The Yoruba concept of idile (‘root house’) represents a
fundamental kinship connection (Ekong, 1986). In villages, the family dwelling
consists of a compound with houses arranged in a close cluster and members living
close to cousins, aunts, and uncles. This compound becomes a unit of social and
economic unity and an enlarged micro-system of development.
Respect is a significant expectation for Nigerian children; they are expected to
greet elders or ‘seniors’ first, with seniority determined by age, social, educational, or
marital status. It is considered rude behavior to interrupt or contradict an adult
(Ohuche, 1986). Nigerian children are trained to value the needs of the family above
theirs; children are assigned the responsibility of helping out in the family business or
trade, at the farm, caring for younger siblings, running household errands, and
dutifully representing the family by displaying respectful, and culturally appropriate
behavior so as not to bring shame to the family (Bledsoe & Sow, 2011; Ekong, 1986;
Ogunnaike & Houser, 2002; Okoli & Cree, 2012).
Immigration challenges raising children to adhere to Nigerian cultural
expectations in a society with divergent views on child development. Nigerian
families have been known to send their young children ‘back home’ to be raised by
extended kin in a bid to ensure they are trained in the traditional cultural expectations
for children (Bledsoe & Sow, 2011). As with other immigrants from cultures
dissimilar to Western or American parenting, Nigerian immigrants subscribe to ethnic
support groups to find culturally suitable child-rearing or child-care resources. Within
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the United States, there are over 100 registered associations of Nigerians (Motherland
Nigeria, 2013). Members get together regularly to celebrate Nigerian holidays like
Independence Day or New Yam festival, organize fundraisers 35 for charitable and
humanitarian projects back home, assist individual members in cases of a family loss
or illness and also organize language learning classes or playgroups for members’
children (Reynolds, 2009; Ukaoma, 2011). This study seeks to explore how parents’
culture of origin contributes to Nigerian immigrant parents' parenting goals and the
unique strategies parents employ to negotiate a Nigerian identity for their young
children in the United States.
Culture, language, and ethnic identity are uniquely inter-linked in both macroand micro-sociological creations of an immigrant personality. Immigrants’ culture
and language bond together to create an ethnic identity similar to that previously held
in the heritage country. Using food as a cultural index, African and Asian immigrant
women self-identified with heritage culture foods by describing cultural foods as ‘our
food’ or ‘we eat.’ In contrast, host country foods are referred to as ‘their food’ or
‘they eat’ (Garnweidner et al., 2012). Sub-Saharan immigrants in Australia reported
maintaining heritage country cultural dietary norms while adopting some host country
food choices and practices (Renzaho & Burns, 2006). A large subset of the population
sampled (86%) indicated that lunch is the heaviest and more formal eating period,
consistent with heritage culture but different from the Australian culture of dinner as
the heaviest meal. Substitutions were made for heritage country staple foods that were
unavailable in Australia. A section of the sampled population (38%) indicated that
they ate fast food/pizza/takeaway because of its convenience and the difficulties
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sometimes encountered in obtaining indigenous food. Dietary changes are also
indicative of gender role modifications as women are traditionally expected to cook
all meals. The greater incidence of immigrant women working outside the home
contributes to acculturate to the host country’s diet (Bowen & Devine, 2011). In the
face of cultural differences within the host country, these dietary modifications are
proposed to impact ethnic identity by facilitating the creation of multiple identities
due to the contextual food resources available (Chapman & Beagan, 2013).
Immigrants, therefore, change the self-conceptions of who they are apart from the
ethnic culture frame of reference and within a new or different culture.
A cultural frame of reference and cultural distance play key roles in immigrant
parenting practices and effects. Parenting practices learned from the pre-migration
culture of origin tend to be maintained post-migration, especially if migration
occurred during adulthood or older adolescence (Glick et al., 2012). Therefore, the
pre-migration cultural frame of reference informs parenting style and practices
(Rasmussen, Akinsulure-Smith, et al., 2012). For instance, Chinese immigrants’
parenting style is informed by cultural beliefs in filial duty, obedience, hard work, and
family honor as requirements for producing a functional member of the community
(Guo, 2013). Cultural distance underlies the incidence of dissonant acculturation
between immigrant parents and their children; the greater the perceived cultural
difference, the more challenging it is for parents to acculturate to their children
(Babiker et al., 1980; Kim et al., 2013).
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Peer Relationships
Research has established that there is a relationship between peers and
academic achievement (Epstein, 1983). School factors that can influence students'
academic outcomes include the school's type and location, quality of teachers, peer
and teacher relationships, tracking, and minority students' attendance. Peer affiliation
is essential to youths and probably more important to minority students, especially to
high-achieving Black students, due to the popular view of Black students as poor
students (Steinberg et al., 1992).
Researchers (Portes, 1995; Portes & Zhou, 1993) have noted that Black
immigrant and Mexican immigrant youths are more susceptible to peer pressure
because of their historical ties to groups incorporated into America involuntarily. A
sense of not belonging has been shown to contribute to the low academic
achievement of African Americans (Ford et al., 1993; Fordham, 1988). For high
achieving Black students, managing peer relations can be challenging and arduous
because they must balance their need for achievement and affiliation (Ford & Harris,
1996). Peers are essential for students, especially for students' academic success from
an immigrant background. Their parents may be unfamiliar with the American
educational structure, making peers a great support source (Fuligni, 1997). Not only
can peer group culture impact academic outcomes but "it can have a powerful effect
on students' academic identities; indeed, peer groups often define what counts as
success" (Datnow & Cooper, 1997, p. 59).
Researchers have determined that peers are essential to children's academic
experiences and have offered the peer group ideology of school resistance to explain
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some minority groups (Fordham & Ogbu, 1986; MacLeod, 1987; Ogbu, 2003). These
researchers provided some insights into how peer group culture can impact the
academic experiences of youths. MacLeod (1987) found that peer affiliations could
mediate students' aspirations and academic identities. Black students develop an
oppositional identity, which often leads to low academic achievement since these
students avoid academic engagement for fear of being labeled as "acting White" by
their peers (Fordham & Ogbu, 1986). The acting White theory gives the impression
that all Black students choose this response when faced with peer teasing and the
illusion that academically talented students' peer teasing is unique to Black students.
Also, acting White may not be related to academic achievement but to other symbols
associated with White culture regarding dressing and speech patterns (Bergin &
Cooks, 1992).
Datnow and Cooper (1997) found that in a group of Black students attending
White elite independent schools, they struggled with being accepted by their Black
peers outside the school and their White peers. In response, the Black students
developed strong bonds and established formal and informal peer networks to
reaffirm their racial identities and seek refuge from what could otherwise be difficult
places to fit in (Datnow, Cooper, 2007). Although this finding supports Fordham and
Ogbu's (1986) finding that peers make the life of academically talented Black
students difficult, it shows that all Black students do not succumb to such pressure.
Tyson et al. (2005) studied the "burden of acting White" among highachieving students. They found that both Black and White high-achieving students
suffer stigma and name-calling by their peers. Tyson et al. (2005) also found that
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some Black students avoided academic challenges (e.g., enrollment in advanced
courses) for fear of not doing well and maintaining a certain grade point average,
rather than acting White. Students' beliefs about their academic abilities are formed in
the classroom through peer interaction, so children's relationships are essential for
their academic achievement (Flook et al., 2005). Flook et al. also noted that children
who failed to form relationships with their peers might develop negative attitudes
about school, affecting their self-concept, mental health, motivation, and subsequent
academic achievement.
For minority students, the ability to cross-cultural boundaries and systems and
overcome obstacles through supportive individuals at home, school, and in the
community might be the key to their optimal educational outcomes (Phelan et al.,
1993). Regardless of their socioeconomic background and capital resources (social,
human, and cultural), if minority youths cannot navigate the multiple social contexts
they are bound to encounter in their schooling career, they might not experience
positive academic outcomes. As Mullis et al. (2003) noted, academic performance is
determined by individual characteristics and social influences, and "deficiencies in
some areas can be countered by strengths in other areas" (p. 546).
Many researchers have reported perceptions of discrimination through
stereotyping (Covington-Ward, 2017; Ensor, 2016; Kiramba et al., 2020). Ensor
(2016), in a study of South Sudanese students, noted similar stereotypical and
discriminatory experiences in Omaha, Nebraska school settings. Ensor asked South
Sudanese students to complete the sentence, “Most Americans think that South
Sudanese people are . . ..” The responses included “stupid,” “members of gangs,”
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“savages and violent,” “ignorant,” “primitive Africans,” and so on. Ensor reported
that many South Sudanese children were convinced that people in the United States
had negative perceptions about them, “a sentiment most vehemently expressed by
boys and male teenagers” (Ensor, 2016, p. 71). Researchers have reported that
children of African immigrants must deal with the media’s negative images of Africa
and the derogatory portrayals of African societies in school curricula (CovingtonWard, 2017; Ukpokodu, 1996). While previous research has focused on the racial and
ethnic identity formations, cultural adaptations, socio-cultural adjustments, and
linguistic negotiations among African-born immigrant students in the United States
(Davila, 2019; Harushimana & Awokoya, 2011), we agree that more research is
needed to unveil the cross-cultural educational experiences of African immigrant
children in U.S. K-12 schools (Awokoya, 2012) such that teachers and teacher
educators can not only address the needs of this growing population but also to
counter diffuse and prevalent stigmatization of “African-born” students. We believe
that knowledge and awareness will help teachers and educators to understand the
educational, socio-economic, psychological, cultural, and ethnolinguistic
backgrounds of these students in U.S. schools.
These will help de-stigmatize some of the unfortunate, long-standing
perceptions regarding African-born immigrant youth and other minority students
attending U.S schools. For instance, African students in the United States are often
saddled with the myth of being the new “model minority” (Ukpokodu, 2018). Still,
this myth does not generally extend in problematic ways (Kiramba & Oloo, 2019) to
(younger) African student experiences in K-12 settings. Using disaggregated data,
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Ukpokodu (2018) has shown that the model minority is a myth that obscures the
academic realities of African immigrants—a reality that needs a light shone on it to
support these minoritized students. Moreover, as Ukpokodu (2018) notes, little is
known regarding African immigrants into a more granular degree K-12 educational
experiences and performances. Hence, their voices are missing when developing
culturally sustaining pedagogy (CSP).
Cythia (2014) analyzed the impact of bullying on students’ performance in the
short or long term. She found differences in the relationship between bullying level
and academic performance depending on students' academic achievement. Nadine
(2014) investigated bullying impact on students’ ability to succeed academically.
Nadine found that bullied students fear coming to school because they feel unsafe;
therefore, they cannot concentrate, which reelects their academic success. Mundbjerg
et al. (2014) analyzed the relationship between bullying in elementary school in
Denmark. They found that bullied students have lower academic achievement in 9th
grade and bullying impacts are larger if severe. Placidius (2013) found that physical
bullying was perceived as a dominant bullying element. Boys prefer to be bullies
more than girls. Poor academic performance was an impact of bullying.
Mehta et al. (2013) found that when students feel that bullying is a
phenomenon, they feel unsafe, reflecting less engagement in the school community.
Therefore, they have less motivation to do well at school and do not participate in
school activities. Bullying affects students’ academic achievement in various ways.
Ammermueller (2012) found that being bullied has a significantly negative impact on
present and future students’ performance in school. Brank et al. (2012) indicated that
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bullying victims are weak, shy, and anxious. They added that victims’ performance is
poor in school and seek to avoid attending school classes to avoid victimization.
Victimization experiencing can lead to poor academic performance and leading to
absenteeism.
Skapinakis et al. (2011) found that victims were more likely to report suicidal
thoughts than were bullies. Juvonen et al. (2011) said that bullying experiences affect
victims’ academic achievement directly and indirectly. So bullied students by their
peers may become worried and afraid of being teased. Therefore, he may stop
participating in class or have e trouble concentrating on classwork because of fear.
They added that students whose peers often bully during school periods have less
engagement at school and poor grades. Konishi et al. (2010) confirmed that
interpersonal relationships within the school environment influence academic
achievement.
Conclusion
Conclusively, no single factor or pattern can explain the determinants of
school success for Nigerian Males with immigrant backgrounds; instead, it is a result
of the interaction between the family, the school, and the community in the form of
opportunity structure available to the youths and their families (De Feyter et al.,
2020). The research base has shown a great need for more qualitative studies,
especially in supporting immigrant families and pressuring their children to achieve
academically. As shown in the Pinder (2015) study examined West African
immigrants' migration narratives to connect experiences of loss and educational
aspirations for their children. In this qualitative study, Pinder concluded that these
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immigrants are heavily invested in their children's academic and professional success,
which supported the research on how parents' expectations create these high
expectations for their children. Also, as examined in the Ukpokodu, 2018 study,
which was centered around peer relationships, has shown that the model minority is a
myth that obscures the academic realities of African immigrants; however, as
Ukpokodu (2018) notes, little is known regarding African immigrants into a more
granular degree K-12 educational experiences and performances. Hence, their voices
are missing when developing culturally sustaining pedagogy (CSP), which extends
my study due to their lack of voices for African Immigrant students who provide a
voice to share their lived experiences. Importantly, most of the peer-reviewed
literature has been either quantitative or utilized mixed methodologies. In conclusion,
this narrative approach has been seldom used in past qualitative studies and may be
integral in understanding and attaining a comprehensive outlook of second-generation
Nigerian males' lived experiences regarding educational attainment.
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CHAPTER 3: INTRODUCTION
This chapter describes the research methods and procedures for the study
along with the researcher’s background, a general description of the participants and
the settings, research design and sampling procedures, data collection procedures,
description of the data analysis, a restatement of the research questions, and the ethics
statement limitations of the study. A narrative design inquiry was chosen to explore
second-generation Nigerians' lived experiences.
This study described life experiences from youth to after attaining college
success. These experiences are about educational attainment in the United States.
Narrative research is a design of inquiry from the humanities in which the researcher
studies individuals' lives and asks one or more individuals to provide stories about
their lives (Riessman, 2008). The researcher used the narrative approach to interview
second-generation Nigerians to help capture foreign Blacks' experiences through a
first-hand account. The narrative approach combines views from the participant’s life
with the researcher’s life experiences in a collaborative narrative (Clandinin &
Connelly, 2000). This approach was used because, in narrative inquiry, the researcher
will ask questions that will help them interpret and experience the participant's world
rather than explain or predict it.
Connelly and Clandinin first used narrative inquiry to describe teachers'
personal stories (Connelly & Clandinin, 1990). Narrative researchers look for ways to
understand and then present real-life experiences through the research participants'
stories. The narrative approach allows for a rich description of these experiences and
explores their meanings derived from their experiences (Martin, 2018). Narrative
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inquiry amplifies voices that may have otherwise remained silent and uses
storytelling to communicate the participants' realities to a larger audience. Using the
narrative format to present findings, researchers can access rich layers of information
that provide a more in-depth understanding of the particulars of the participants'
points of view (Martin, 2018). The knowledge gained can offer the reader a deeper
understanding of the subject material and extra insight to apply the stories to their
context. Narrative inquiry has an underlying philosophy and access that enables real
people's illumination in real settings through the ‘painting.’ It is a methodology in
which the researcher attempts to illuminate personal stories and events (Martin, 2018;
Connelly & Clandinin, 1990).
Methods and Procedures
Research Questions
Central Question
RQ1: How does family heritage help to influence college success and completion for
second-generation Nigerian males?
Research Sub-Questions
RQ2: How do the dual identities of being a Black male living in the United States and
a second-generation immigrant from Nigeria influence educational experiences?
RQ3: How do second-generation Nigerians preserve their culture and heritage for the
third generation?
RQ4: How do second-generation Nigerians navigate the educational system?
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Setting
The interviews occurred remotely because of the current COVID- 19
pandemic, where it is safer to conduct the interviews remotely than face to face. The
interviews were conducted using a teleconferencing software platform. Zoom is a
cloud-based video communications app that allows users to set up virtual video and
audio conferencing, webinars, live chats, screen-sharing, and other collaborative
capabilities. The interviews were conducted remotely using the comfort of the
participants' place of residence. This is helpful when gathering stories because it
provides insight to the participant and allows the participant to comfortable story tell.
Interviews are particularly useful for getting the story behind a participant’s
experiences. The interviewer can pursue in-depth information around the topic.
Interviews may be useful as follow-up to certain respondents to questionnaires to
further investigate their responses (Kallio et al., 2016).
Participants
This narrative research study design focused on the experiences of foursecond generation Nigerians and four focus group participants. Goetz and LeCompte
(1984) explain that comprehensive sampling helps investigate every case, example, or
element in a population. The focus of this narrative study was the educational
attainment of second-generation Nigerians. Research suggests that education is
essential to the culture. Participants were chosen based on criteria, including being
between ages 25 to 35, a second-generation Nigerian, and graduating from college in
2010 or later. The participants were all reared in a large metropolitan city in the
northeastern United States and lived in urban neighborhoods. This is important
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because it provides context into the socioeconomic backgrounds that these
participants developed in. The participants' lived in low-income neighborhoods,
which are generally low income, with higher rates of felony complaints, narcotics
arrests, and underperforming schools in the neighborhoods. This study explored
second-generation Nigerian experiences in the United States' education system, which
allowed them to succeed.
The researcher will find this group of men by reaching out to professional and
social networks and seeing which men fit the criteria. The researcher is from New
York and completed all of the researcher's schooling in New York. The researcher
was able to develop relationships with classmates whom the researcher met in
college. The researcher also developed relationships with coworkers. The researcher
learned on both of those platforms to reach out to prospective participants. The
researcher looked within the New York City Nigerian American Community to find
four focus group members. When the researcher speaks of community, the researcher
did not limit it to proximity but instead connected it to the same cultural background,
creating commonality. The research used purposeful sampling for this study. The
criterion sampling technique is widely used in qualitative research to identify and
select information-rich cases with the most effective use of limited resources (Mullet,
2018). This involves identifying and selecting individuals or groups that are
especially knowledgeable about or experienced with a phenomenon of interest
(Halcomb 2019). The researcher must decide who represents the phenomenon being
studied and how many participants need to explore the research problem. The
researcher decided what represents the phenomenon based on the criteria outlined in
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the participants. Bachman and Paternoster (2017) suggested selecting participants
for criterion sampling: the participants should know the subject or phenomenon
being studied to participate in the study.
Data Collection Procedures
The researcher applied to the St. John’s University Institutional Review Board
(IRB) for approval, and the study design followed the guidelines for conducting
ethical research. In Creswell & Poth (2018), it states that permission is needed to be
sought from a human subject’s review board, a process in which campus committees
review research studies for their potentially harmful impact on and risk to
participants. Once approval has been granted, the data collection process will begin.
In attending to ethical considerations in the data collection process, one needs
first to determine the site or individual. According to Creswell and Poth (2018), in a
narrative study, one needs to find one or more individuals to study, accessible, willing
to provide information, and distinctive for their accomplishments and ordinariness,
which shed light on a specific phenomenon or issue being explored. Elliot (2005)
states it is instructive to consider the individual in narrative research to consider
whether first-order or second-order narratives focus on inquiry. Creswell and Poth
(2018) state that individuals tell stories about themselves and their own experiences in
first-order narratives. Researchers construct a narrative about other people’s
experiences (e.g., biography) or present a collective story representing many lives in
second-order narratives. After receiving IRB approval, this research study data was
collected from four study participants and focus group members using open-ended
interview questions through a video conferencing platform. The data collected
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included participants' responses on exploring second-generation Nigerian males’
experiences in the United States' education system, which allowed them to succeed.
In attending to ethical considerations in data collection, gaining access and
developing rapport is vital for university or college institutional review boards and
individuals at the research site. In gaining access and rapport within a qualitative
study for a narrative approach (Creswell & Poth 2018), inquirers gain information
from individuals by obtaining their permission to participate in the study. Study
participants should be appraised of the researcher's motivation for their selection,
granted anonymity (if they desire it), and told by the researcher about the purpose of
the study. This disclosure helps build rapport. Access to biographical documents and
archives requires permission. In this research study, before the interviews begin,
participants must sign an informed consent form to participate in the study.
Participants were informed using the consent form that their responses remained
confidential and that they could withdraw at any time from the study without penalty.
Participants were informed that they did not have to respond to any questions that
made them feel uncomfortable. Participants were required to sign a consent form to
take part in the study. Participants received a copy of the research questions before
the interview to keep their responses organic, transparent, and honest. The interview
questions are listed in Appendix B. The researcher read the questions from an
interview schedule to the participants. Each interview lasted between 45 – 60
minutes. Interviews were audio-recorded and transcribed and were sent back to
interviewees to verify the transcriptions' accuracy. Interviewees who detected errors
were asked to correct the transcription and return it to the interviewer by email.
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In attending to ethical considerations in data collection, sampling strategies
must be addressed. Creswell & Poth (2018) stated three considerations go into the
purposeful sampling approaches in a qualitative research study. They decide whom to
select as participants for the study, the specific type of sampling strategy, and the
sample size to be studied. Acknowledging the participants that the researcher is
looking to research is vital to the study. Creswell and Poth (2018) state that in a
narrative study, the individual may be convenient. All individuals need to have stories
to tell about their lived experiences. The type of sampling strategy is vital to the
study. According to Creswell and Poth (2018), the concept of purposeful sampling is
used in qualitative research. This means that the inquirer selects individuals and sites
for study because they can purposefully understand the research problem and central
phenomenon. Therefore, the sample size is a vital component of the study. Creswell
and Poth (2018) state that the size question is an equally important decision to
sampling strategy in the data collection process. One general guideline for sample
size in qualitative research is to study a few sites or individuals and collect extensive
detail about each site or individual studied. Pinnegar and Daynes (2007) state that
qualitative research intends not to generalize the information (except in some forms
of case study research) but to elucidate the specific. In this research study, the four
study participants and focus group participants were selected via criterion sampling.
Criterion sampling involves selecting cases that meet some predetermined criterion of
importance (Patton, 2001). The consent form was emailed in advance and reviewed
with each participant, which explained their role in the research study.
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In adhering to ethical considerations in data collection, data collection is vital
to the study. Creswell and Poth (2018) states that all forms of data must be grouped
into four basic types of information: observations (ranging from nonparticipant to
participant), interviews (ranging from closed-ended to open-ended), documents
(ranging from private to public), and audiovisual materials (including materials such
as photographs, compact discs, and videotapes). There has been an alternative way to
collect data in this particular time of uncertainty due to the Covid 19 pandemic, such
as leaning on the online platform. Qualitative data collection via the internet has the
advantages of cost and time efficiency in reducing travel and data transcription costs
Creswell and Poth (2018). It also provides participants with time and space flexibility
to consider and respond to requests for information. Thus, they can reflect deeper on
the discussed topics (Nicholas et al., 2010). Furthermore, online data collection helps
create a non-threatening and comfortable environment and provides greater ease for
participants discussing sensitive issues. More importantly, online data collection
offers an alternative for hard-to-reach groups (due to practical constraints, disability,
or language or communication barriers) who may be marginalized from qualitative
research (James & Busher, 2007).
This narrative research study explored second-generation Nigerian males'
lived experiences who received their college education in the United States through
multiple data sources. The researcher read the questions from an interview schedule
to the participants. Each interview lasted between 45 – 60 minutes via Zoom.
Interviews were audio-recorded and transcribed and sent back to interviewees to
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verify the transcriptions' accuracy. Interviewees who detected errors were asked to
correct the transcription and return it to the interviewer by email.
In adhering to ethical considerations in data collection, recording information
is vital to the study. Creswell & Poth (2018) stated that the interview protocol enables
a person to take notes about the interviewee's responses during the interview. It also
helps a researcher organize thoughts on headings, information about starting the
interview, concluding ideas, ending the interview, and thanking the respondent.
Whether a researcher uses an observational or interview protocol, the essential
process is recording information or, as Lofland and Lofland (1995) state, “logging
data.” This process involves recording information through various forms, such as
observational field notes, interview write-ups, mapping, census taking,
photographing, sound recording, and documents.
An informal process may occur in recording information composed of initial
“jottings” (Emerson, Fretz, & Shaw, 1995), daily logs or summaries, and descriptive
summaries. These forms of recording information are popular in narrative research,
ethnographies, and case studies. In this research design, data for this study were
generated from individual face-to-face in-depth interviews using Zoom of secondgeneration Nigerians and journal notes during the interview, which provided details in
nuances of their experiences. Triangulation was used to establish trustworthiness in
the findings of the research. Data triangulation of sources was used to establish the
findings' confirmability (Krefting, 1991). Three-level interviews were implemented in
the data collection process to increase my study's validity and reliability.
Triangulation is typically a strategy for improving the validity and reliability of
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research or evaluation of findings. Using individual face-to-face in-depth interviews,
emails to follow-up on interview questions. Triangulation was achieved by using
interviews, artifacts, and focus groups in this study.
Artifacts were collected for this study. Artifacts included any material
handmade or manufactured. The researcher collected rich data on the culture because
artifacts have stories, histories, and moments about collecting and inheriting them.
Artifacts can't speak for themselves; researchers need to infer their history or use
them as conversation pieces with participants to learn about the relationship between
objects and humans (Altheide & Schneider. 2013). In collecting artifacts for this
study, the researcher looked for very rich data and stories. The researcher focused on
second generation Nigerians. The researcher understands that Nigeria is in Africa and
looked for artifacts that connected the second-generation Nigerians back to their
native land. The researcher looked specifically for native attire and art that can tell a
Nigerian cultural story. The researcher gathered data from the artifacts and had the
participants speak to the significance of these artifacts to bridge the gap between
Nigeria and the United States.
In attending to ethical considerations in data collection, the researcher must
properly store data. In ensuring that the data collected is properly stored (Creswell &
Poth 2018) always stated to develop backup copies of computer files, use high-quality
tapes for audio-recording information during interviews, to also, make sure that the
size of the tapes fits the transcriber’s machine to develop a master list of types of
information gathered, to protect the anonymity of participants by masking their names
in the and to develop a data collection matrix as a visual means of locating and
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identifying information for a study. All completed information, including consent
forms, interview data, and survey data, will be kept electronically in a passwordprotected file, locked cabinet in the research design.
The components of the data collection process were listed to show a step-bystep process by the researcher. To prepare for the interviews, the researcher
1. Distributed announcement and official request to potential participants
2. Coordinated mutually agreed interview times with study participants
3. Scheduled participant interviews
4. Prepared interview tools (forms, interview matrix, and laptop for answering
written interview questions)
In conducting the interviews, the researcher adhered to the following steps
with all study participants:
1. Logged into teleconference meeting 20 minutes before the scheduled time
to prepare area and materials
2. Started recording of the meeting
3. Greeted interview participants and explained the process
4. Obtained verbal consent (written consent has already been obtained)
5. Identified participants with pre-formatted names, dates, location, and time
of the interview.
6. Had the participant identify himself orally by name, date, location, and time
of the interview.
7. Initiated interview questions and allowed responses for subsequent
questions that may emerge from interview questions
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8. Informed participant when approximately five (5) minutes remain in the 45
to 60 minutes of the time allotted and defined in the informed consent
9. Summarized apparent themes and courses of action to verify accuracy
10. Conclude interview, thank participant, and address any post-interview
questions from participants
This current investigation provided insight into the second-generation
Nigerians experience. It gave an inside look into the mentality of second-generation
Nigerians and how they navigate the United States educational system. This is a
meaningful discussion into the minds of second-generation Nigerians. Despite the
number of strengths of Nigerian Black males, they encounter significant obstacles to
academic success, such as racial oppression, systemic oppression, and other barriers.
Since there is little to no information on how this population deals with these
challenges, this study will start the narrative shift. As a result, the educational systems
will have better perspectives on how to support this group and secondarily for
second-generation Americans and then tertiarily related to those with an African
heritage.
Trustworthiness of the Design
Trustworthiness in the study will be attained by using tactics for testing and
confirming findings. Triangulation was a technique that was used. The study included
semi-structured interviews, artifacts, and focus groups. According to Fielding and
Fielding (1986), triangulation involves using different methods to check one another
and see if methods with different strengths and limitations support a single
conclusion. Methodological triangulation requires the use of 3 or more methods of
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obtaining the information. Using the triangulation method, collecting data from
multiple respondents occurred through the interview guide questions Noble & Heale
(2019). Integrating interviews, artifacts, and focus groups in this study ensured
trustworthiness and ensured triangulation occurred. Triangulation is the practice of
obtaining more reliable answers to research questions by integrating results from
several different approaches.
Another way to gain trustworthiness is by receiving feedback from
participants. The participants can provide post-interview feedback with possible
points or references they may have wanted to include in the interviews. Reflexive
journaling was incorporated to ensure credibility in trustworthiness throughout the
inquiry (Jones & Donmoyer, 2020). In collecting data, a saturation of data occurred to
ensure transferability. Dependability occurred in the data collection process through
member checking to ensure trustworthiness (Jones & Donmoyer, 2020). To also
ensure trustworthiness, confirmability throughout the inquiry occurred through
documentation. Participant feedback helped to strengthen the legitimacy of data
interpretation. After the interviews, the researcher checked back in with the
participants to clarify their responses to avoid misunderstanding. Also, to ensure
trustworthiness, the researcher checked for representatives; this particular tactic is not
generalizable for the entire sample. (Miles et al., 2014)
Research Ethics
As a Nigerian immigrant male, the researcher knows his advantages through
easy access to the Nigerian immigrant population and second-generation Nigerians.
An advantage of interviewing these participants is that they were readily open to the
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questions and trusted the researcher that their responses were kept confidential.
Pseudonyms were assigned to study participants in the discussions and reporting of
the findings. Also, participants were informed of their rights to withdraw from the
study without fear of harm or retribution. They were informed of their right to omit
responses to questions they do not feel comfortable responding to.
All forms and instruments used for the study adhered to St. John’s
University’s formal ethical protocol. All data was accessible only to the primary
researcher enrolled in St. John’s University’s Doctor of Education in Instructional
Leadership Program, for whom the data was proved to be useful in further
comparative analysis. The researcher conducted his study in an overall ethical
manner. There were no risks to the participants, but they had potential benefits from
the study results. The ethical measures ensured the study's success and participants’
compliance (Miles et al., 2014; Gleason, 2018).
Data Analysis
Table 1
Interpretive Themes and Trustworthiness
Theme

Data

Trustworthiness

Strategy

Source
Parental Expectations

Dedoose Credibility

Audio recording/
verbatim transcription

Motivation

Dedoose Transferability

Saturation of Data

Identity

Dedoose Dependability

Triangulation
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Preservation of

Dedoose Confirmabilty

Triangulation

Navigation

Dedoose Transferability

Satauration of Data

Challenges Peer

Dedoose Dependability

Member Checking

Dedoose Transferability

Saturation of Data

Dedoose Credibility

Audiorecording/verbatim

Culture

Teasing
ChallengesUnprepared for
College
Challenges- Multiple
Identities
Challanges- Parent

transcription
Dedoose Confirmability

Triangulation

Pressure

Data analysis was initiated with the completion of the first interview and
continued throughout the study. As interviews were transcribed, the researcher noted
his interpretation of parentheses' responses as codes so that respondents can verify the
interpretations when they receive the transcriptions for member checking and
verification. The initial observations were part of the field notes generated after each
interview.
The researcher gathered audio and recordings, transcriptions, and field notes
during the participant focus groups and interviews. During all interviews, the
researcher composed field notes to record participant interaction, body language,
nuances between participant responses, and cues that the participants may show
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during conversations with them. All interview sessions were also recorded using a
password-protected application software called Zoom. This allowed the researcher to
listen closely to participant responses without any distractions and be better able to
follow up with prompting questions, if necessary. The researcher asked as many
questions as necessary until the collective lived experiences of family heritage were
met, and saturation was reached. Data saturation occurred by collecting the lived
experiences of the few participants to retell their life experiences in detail, which
supported the purpose of this study (Bogdan & Biklen, 1982); This ensured that a
criterion sample of second-generation Nigerian was obtained in the study. The
researcher sent the transcriptions of each interview to the interviewee using email to
check for misrepresentations and errors to ensure the data collected was reliable and
valid and captured their voices. In addition, member checking (Krefting, 1991) helped
to guard against researcher bias and errors. Subsequent follow-up interviews for
clarifications were conducted by phone or email to ensure I did not misquote my
participants.
Recordings were then transcribed into a document using the voice typing
feature within Otter Ai. To check for accuracy, the researcher reviewed the recordings
several times while reading the transcriptions. Upon completing the data collection
and accuracy checks, the transcribed responses were shared with the respective
participants for member checking. As Miles et al. (2014) posit, one of the most
logical sources of corroboration are the people the researcher interviewed. In that
sense, the researcher and participants engaged in member checking to confirm the
accuracy of their interview transcriptions.
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After member checks, all transcribed data and relevant documents were
uploaded into Dedoose to begin the first coding cycle. Dedoose is a computer
software program that was used for qualitative analysis of artifacts and personal
documents (i.e., cultural documents, a reflexive journal from participants, school
transcripts, cultural writings) and photographs of cultural artifacts that might be in the
home or that remind the participants of Nigeria or are important for them to have for
their children. These methods of collection provided triangulation to the study.
Dedoodse is a tool used to generate qualitative data validity and reliability (HesseBiber et al.).
Coding is a form of qualitative analysis that consists of deep reflection and
interpretation of the data’s meanings (Miles et al., 2014). Before commencing the
coding process, the researcher read and reviewed the participant transcripts numerous
times to get a holistic sense of the narratives provided by all the participants and
focus group participants. The researcher utilized a descriptive coding method to
assign labels to data pieces from the transcripts to summarize, in a word or short
phrase, the main aspect of the data excerpts (Miles et al., 2014). A starting list of
codes was initially created during the first coding cycle and was determined based
upon research literature, interview data, and the research questions.
Next, the researcher created two descriptor sets within Dedoose - one for the
participants in the individual interviews) and the other for the focus group
participants. Descriptive sets are a collection of information that describes the source
of data at a particular level of analysis. Generally, descriptors are the characteristics
of the participants in the research. During the second cycle of coding, the researcher
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utilized memo techniques throughout the coding process. Memos are short phrases,
ideas, or key concepts that may occur as the researcher reviews the data (Creswell &
Poth, 2018). During the coding cycles, the researcher used the memo section within
the Dedoose database to note emerging ideas or thoughts regarding the data. Jottings
from document analysis were also be added as memos to cross-reference codes. As
Miles et al. (2014). assert, memos can strengthen coding by identifying a deeper or
underlying issue that deserves analytic attention. The researcher referred back to the
memo notes during the process of creating themes for the data. The data were coded
according to the questions asked and the related construct. The researcher went back
to the codes that appeared in Dedoose, and a more focused coding was followed in
which codes were assigned to selected chunks of the data. Focused coding is salient
in identifying “strands, concepts, or dimensions of concepts” that emerge from data
(Hesse-Biber et al., 1991, p. 292). Code categories will be modified through
elimination, and some will be combined as needed. Finally, repeating ideas will be
identified and organized into larger themes that connect different codes and
constructs.
After both coding cycles, the researcher reread and reviewed the final list of
codes and memo notes to discover patterns and generate themes that would emerge
from the data. To effectively identify and develop themes from the data, the methods
of counting and clustering will be utilized. The clustering technique will also
categorize and organize the transcribed data by condescending or reducing them into
chunks or groups with commonalities (Miles et al., 2014). As Miles et al. maintain, in
all clustering instances, the researcher attempts to understand a phenomenon better by

83

grouping or to conceptualize data pieces with similar patterns of characteristics. The
chunking, or clustering, allowed the researcher to collectively group-specific data
points according to their commonalities or significance, which condensed the various
codes and created themes. Transcriptions of in-depth interviews were coded by
strands and patterns emerging from the data and literature review. The themes that
arose from the study were (a) Parental Expectations, (b) Motivation, (c) Identity, (d)
Preservation, (e) Navigation of School. The researcher used the "code-recode"
method in the process of data analysis, whereby coded data were re-analyzed after
two weeks to see if the coding remained the same (Krefting, 1991). This technique
was used to ensure that the findings were consistent with the data collected.
Interpretations were sent back to the participants as a second lens (Creswell & Miller,
2000) to check that the participants’ realities were accurately interpreted. Interview
data, field notes, and observations will also continuously shape the themes and
patterns.
Ultimately, the researcher implemented an elaborate process of data analysis
within this study to effectively extract and organize the qualitative data and attempt to
extrapolate meaning and relevance to the data provided by the participants.
Researcher Role
The researcher's role in qualitative research is to attempt to access study
participants' thoughts and feelings. Banks (1998) states, "The heart of a social
scientist exercises a cogent influence on each question, findings, concepts,
generalizations, and theories.” Banks uses "heart" as a metaphor for values: the
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beliefs, commitments, and generalized principles to which social scientists have
strong attachments and commitments (Banks, 1998).
This quote speaks to the importance of the perspective of the researcher in
research. The researcher refers to Indigenous insiders when speaking of positionality,
as stated in the (Banks 1998) reading. The indigenous insider endorses the unique
values, perspectives, behaviors, beliefs, and knowledge of their primordial
community and culture.
The researcher’s position is connected to the study because of his
community's connection, heritage, and culture. This study included a discussion with
second-generation Nigerian men who have finished college. The researcher is a
second-generation Nigerian who understands the importance of education. The role of
the researcher was to share these stories and experiences. According to Banks (1998),
researchers play a significant role in educating students for citizenship in a diverse
society by conducting research that empowers marginalized communities, describes
the complex characteristics of ethnic communities, and incorporates the communities'
views, concepts, and visions study.
It was essential to share this information. As the researcher, any information
uncovered was vital and pushed the conversation forward. This research included a
narrative approach so that these lived experiences will focus on the individuals
through their own stories and voices. The position and role of the researcher is to tell
those stories accurately. To mitigate personal bias, tactics were used for confirming
findings (Miles et al., 2014), including triangulating multiple sources, receiving
feedback from participants, and checking for representatives.
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Conclusion
Conclusively, the methodology of this study places relevance on the voices
and perspectives of the second-generation Nigerian Males within the scope of
educational attainment. Further, a qualitative methodology provides the platform for
interpreting contextual factors that impact second-generation Nigerian males'
educational experience and allows educators to understand the dynamics and change
efforts that may not support this group of people. Ultimately, the data collection and
analysis examined in this chapter provide the basis for the findings and conclusions of
this study.
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CHAPTER 4: INTRODUCTION
This narrative approach inquiry explored the experiences and perspectives of
second-generation Nigerian male college graduates. It sought to understand the
journey of educational attainment of this particular group of Americans in the United
States education system and the factors which allowed them to succeed in various
ways. The researcher took a narrative approach to conduct four individual interviews
with Second Generation Nigerian males and analyzed various artifacts to gather data.
This chapter provided insight into these Nigerian Americans' experiences while
further building on their experiences through their voices and theories. In the
research, overarching themes emerged in this study: (a) Parental Expectations; (b)
Motivation; (c) Identity; (d) Preservation; (e) Navigation of School. The researcher
also focused on challenges that these participants faced and looked to capture their
voices. Throughout the findings of this study, the researcher used the participants’
voices to highlight their experiences, thoughts, and reflections. This approach is
extremely important because, in a narrative inquiry, the researcher's questions helped
the researcher interpret the participant's experiences and the world rather than
explaining or predicting them.
Findings
Participants
The study participants are second-generation Nigerian and were chosen based
on the criteria between age 25 to 35 and graduated from college in 2010 or later.

87

Participant 1
Participant 1 is a second-generation Nigerian-born man currently twenty-five
years old and raised in Queens, NY, with his parents and siblings. The participant’s
two siblings are currently practicing medical doctors and engineers who completed
their schooling in the United States. The participant’s father is a college professor in
the United States who completed his college degrees in the United States. Participant
1 attended elementary school, middle school, and high school in Queens, NY. The
student demographics mainly consisted of people of color, such as African
Americans, Hispanic Americans, and Asian Americans. Participant 1 graduated from
a predominately White four-year college in Long Island, New York, also part of
SUNY's State University of New York college system. The student completed his
bachelor’s degree and is currently working on a master’s degree in Mental Health
Counseling at New York University. In addition, Participant 1 is currently working
for a community-based organization that focuses on mental health in the African
American community.
Participant 1 has a traditional Nigerian name on his birth certificate. Still, his
parents also gave him an American name that he values and allowed his peers and
colleagues to call him. Participant 1 identifies as both a second-generation Nigerian
man and a Black American man. In addition, Participant 1 identifies as a God-fearing
Christian man and is very in touch with his religion and spirituality. Participant 1 is
not currently married and does not have children but is looking forward to that
chapter of his life.
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Participant 2
Participant 2 is a second-generation Nigerian-born man who is currently
twenty-six -years old and was raised in Queens, NY, with his parents and siblings.
Participant 2 attended elementary, middle school, and high school in Queens, NY.
Participant 2 graduated from a predominately White four-year college in Albany, NY,
which is a part of the State University of New York college system known as SUNY,
and is currently working on a second bachelor's in Nursing in Washington, D.C.
Participant 2 is currently working part-time in a hospital as a Nursing Assistant until
he finishes his Nursing school program.
Participant 2 has a traditional Nigerian name but does allow peers familiar
with him to call him by a comfortable nickname. Participant 2 identifies as both a
second-generation Nigerian man and a Black American man. The participant
identified as a Christian man and was raised in a very religious-centered home. The
participant is not currently married and does not have children but is looking forward
to that chapter of his life because he knows that he wants to pass traditional values
and customs down for future generations
Participant 3
Participant 3 is a second-generation Nigerian-born man currently thirty-two
years old and raised in Queens, NY, with his parents and siblings. The participant
attended elementary school, middle school, and high school in Queens, NY. The
participant also attended high school in Nigeria before completing high school in the
United States. The participants' parents sent him to Nigeria to gain a well-rounded
experience of this culture due to him being born in the United States. The participant
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graduated from a predominately White four-year college in Albany, NY, part of
SUNY's State University of New York college system. The participant also
completed his law degree at Hofstra University. Participant 3 is currently working as
a lawyer at one of the most prominent firms in New York City.
Participant 3 has a traditional Nigerian name but does allow peers familiar
with him to call him by a name he is comfortable with. The participant identifies as
both a second-generation Nigerian man and a Black American man. Additionally, the
participant identified as a Christian man and was raised in a religious-centered home
where God was also first. Participant 3 is currently raising a child with his significant
other.
Participant 4
Participant 4 is currently a second-generation Nigerian-born man and is
currently thirty-two years old. The participant was raised in Brooklyn & Staten
Island, NY, with both his parents and siblings. The participant attended elementary,
middle school, and high school in his respective borough, where the student
population mainly consisted of people of color, such as African Americans and
Latino Americans. Participant 4 graduated from a predominately White four-year
college in Buffalo, NY, with his bachelor's degree and master's in accounting. The
participant is currently working as a fund accountant for a Fortune 500 company.
The participant has a traditional Muslim Nigerian name but does allow peers
familiar with him to call by a name he is comfortable with. The participant identifies
as both a second-generation Nigerian man and a Black American man. The
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participant identified as a devout Muslim man and was raised in a very religiouscentered home. The participant is currently married and has a child.
Table 2
Personal Background of Participants and Focus Group Participants in the In-Depth
Interview
Participant

Title

Age

Education

Religion

Background

Participant 1

Clinician

25

BA / M

Christian

Nigerian
American

Participant 2

Nurse

26

BA / BA

Christian

Nigerian
American

Participant 3

Lawyer

32

BA / M

Christian

Nigerian
American

Participant 4

Fund Acct.

32

BA / M

Muslim

Nigerian
American

FG Participant 5

Teacher

30

BA / M

Muslim

Nigerian
American

FG Participant 6

Therapist

31

BA / M

Muslim

Nigerian
American

FG Participant 7

Polic Off.

29

BA / M

Christian

Nigerian
American

FG Participant 8

Social

28

BA / M

Work

Christian

Nigerian
American
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Table 3
Research Questions and Frameworks
Research Question

Theoretical Framework

Themes

How does family heritage

Cultural Ecological

Parental Expectation

help to influence college

Theory

success and completion for

Motivation

second-generation Nigerian
males?

How do the dual identities of

Du Bois Double

Nigerian Identity &

being a Black male living in

Consciencousness

Black Identity

the United States and a

Theory

second-generation immigrant
from Nigeria influence
educational experiences?

How do second-generation

Segmented Assimilation

Preservation of

Nigerians preserve their

Theory

Culture

Critical Race Theory

Navigation of

culture and heritage for the
third generation?
How do second-generation
Nigerians navigate the

Educational System

educational system?
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Interviews
The interviews were conducted remotely in the comfort of the participants'
place of residence. This was very helpful when gathering their stories because it
provided insight to the participants and allowed them to comfortably tell their stories
about their family upbringing, culture, and how they navigated academically.
Theme 1: Parental Expectations
Parental expectations were evident in some of the Nigerian parents' actions in
ensuring their children's academic success, as stated by the participants. Nigerian
parents expected their children to work hard, do well, and behave properly in school.
As middle-class, educated parents, they emphasized education at home. All the
participants understood the value and importance of education early on in their lives,
which is evident in their success. As Participant 4 stated,
My parents promoted education. They expected us to do well in school
because they understood education is one of the few things that could provide
stability as an adult.
Participant 4 also noted that it was assumed by his parents that he would do
well in school, or something was wrong, and that belief applied to all his siblings.
A common trend that ran through all the responses was that the participants'
parents expected them to do well in school from early on in their lives, and their
parents did not accept any excuses. Participant 4 stated,
So, for me, you know, from the time I was young, there was a very strong
expectation that college was nonnegotiable. It was never looked at by my
family as an option or a choice. It was just something that has to happen. I
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never really stopped to think what it meant for my family; I didn't have
conversations with my parents about what degrees do you have? My family
normalized the thought of going to college and getting a degree. So, for me,
there wasn't much pressure at all, and those expectations my family had for
me, it became expectations I had for myself.
Participant 4 spoke to his development as a child and how his family had
expectations for him and his development as a man. Participant 4 spoke to these
expectations in-depth and stated.
Yes, as a child. There were high expectations as far as school and grades
because at that point, you know, there weren't many extracurricular activities.
My parents didn't really put too much value on the extracurricular activities. It
was simply a report card. We used to get daily reports. So, we would get like
an E for excellent G for good and S for satisfactory, and so anything less than
an E for excellent was a problem. In elementary school, I received awards at
the award ceremony for perfect attendance, outstanding achievement, honor
roll, and these accolades were expected to be brought home. As a child, these
expectations were very high, but I accepted that this was the way it was in my
household.
The focus group spoke to these expectations and expressed how frustrating it
was to accept them even though they knew it was a part of the culture. One member
stated, " From the moment I was born, my parents expected me to graduate college, I
could not disobey they request.
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Participant 4 said that as he transitioned from boyhood to young adulthood,
the expectations only grew. As he started to understand the world, the expectations
more so transitioned from his family to more so his expectations of himself.
Participant 4 stated,
I would say as time went on and I went from junior high school to high
school. I think the expectations were just as high. I became more involved
with extracurricular activities, and my family started to trust me more. There
was an understanding that there was more trust since I was older. I
understood that I could not fail in school academically and also commit to
extracurricular activities, so the expectation was to properly manage my time
because education was the top priority in my house, and I did not want to
disappoint my parents. I would say the expectations were still high, but it was
more of my own expectations as I got older that weighed more than my
parents’ expectations for me.
Participant 4 spoke to his ultimate transition to manhood which was when he
attended college. He spoke to having more self-awareness and higher expectations for
himself. He understood that he could not waste this opportunity to make it out of his
neighborhood to college and not excel. He wanted to prove to himself and his family
that all the time and expectations for success were not wasted.
Participant 4 stated that I was extremely proud of myself for this step when I
made it to college. It was challenging to make it out of my neighborhood while being
a student-athlete. I had to be twice as good, and my parents’ expectations pushed me
to excel, which ultimately landed me a partial scholarship to play basketball for the
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university. I wanted to be the best that I could be and equally represent my culture. I
expected myself to finish college, which I did, with my bachelor's and master's at 23.
When the researcher followed up after the interview with Participant 4 about
his parental expectations for him as an adult, the participant smiled and said that
Nigerian parents will always have high expectations for their children regardless of
their age. The participant acknowledged that energy poured into him from his parents
and how forever grateful he is for them. Participant 4 stated
As an adult, I still feel that my parents still have high expectations for me, and
even though I’m an adult that has completed my college education, they still want me
to be the best version of myself in whatever I commit to. They still want me to be the
best professional that I can be. They want me to be the best husband I can be to my
wife and the best father that I can be to my son. Those same expectations my parents
had for me; I now have for my son. I want him to excel. I want him to know that I
support him 100% the same way my parents supported me.
Participant 1 spoke to his development as a child and how his family had
expectations for him and his development as a man. Participant 1 spoke to these
expectations in-depth and stated.
The family expectations were just to stay out of trouble and get good grades as
a child. Yes, there were challenges to good grades, but I always knew what
was expected from me. My parents expected me to be very respectful.
Participant 1 spoke that as he started to grow and head to high school, the
expectations only grew because he was no longer a little boy. His parents wanted him
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to be a good student because his sole obligation wasn't having a job or paying bills
but to be a student and earn good grades solely. Participant 1 stated,
In high school, the expectations at home were to receive an education and earn
good grades. My parents didn't want me working like my peers and other kids in my
neighborhood. My parents understood that they wanted me to only focus on my
school so that there were no excuses or any reason to have to perform below their
standards.
Participant 1 spoke about expectations entering college. He spoke to the fact
that his parents still had an expectation for him and all his siblings. He spoke to the
fact that his family understood that every child is different. It was unfair to place
these extremely high expectations on their children, such as being a medical doctor,
but instead to expect that your child can be the best version of themselves.
Expectations is what got me through college. I have an older brother who is a
medical doctor, which is every Nigerian parent's dream, and that made me
raise my own expectations for myself but I knew that I did not want to be a
doctor. The expectations of most parents in Nigerian households are to be a
doctor, lawyer, or somebody significant. But the cool thing about my parents
was that they didn't force us to do anything that we didn't want to do; my
brother chose to be a medical doctor on his own, and the rest of us chose what
we wanted to do, and my parents were okay with that, as long as we were
happy and had overall stability in multiple facets of our lives. I think part of
the reason my parents thought that way was because my parents also went to
school here in America, and they understood how challenging it is in America
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academically and how everybody is not set out to be a doctor or any of those
highly valued positions.
The researcher followed up after the interview with Participant 1 about his
parental expectations for him as a college student. The participant said that his
Nigerian parents believed in him more as he grew and gained more knowledge. The
participant acknowledged that all the confidence poured into him by his family made
him feel that he belonged and was meant to succeed academically in college. The
participant stated
In college, my expectations grew. I was able to add everything up, and it came
back full circle because, like a lot of the things that I learned from the culture,
a lot of the things that I learned from observing my parents started to really
make sense. It was around the time in college when I was about to graduate,
and the expectations kicked because my parents expected me to do well; like I
said, they were helping me pay for it, I didn't want to let them down, and I just
wanted to have a good education for myself, because I know how hard they
worked to raise us all and put through school and trying our best is what our
parents always emphasize. So, my parents pushed me to always put 100%
effort into everything, and those same expectations came full circle, and I am
forever thankful for their guidance.
The participants spoke about wanting to be the best because it was instilled
from an early age. The drive to do well academically is part of the upbringing of
second-generation Nigerians. Participant 3 stated, “My parents had instilled in me
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respect, discipline, and the importance of academic success, and they've continually
held me to those expectations.”
When following up with Participant 3 about his college experience and
expectations that were set forth for him by his parents, Participant 3 spoke to the fact
that in his home growing up, it wasn't really a concern if he was going to college or
not, it was more of when you finish college what is next. He spoke proudly of how
his parent embedded those expectations in him and his siblings. He spoke to how
proud he was of his Nigerian Lineage and wanted to excel. The participant stated,
There was a lot of expectation. It wasn't even only to complete college. It was
to excel in college, you know? Being a Nigerian man, a second-generation
Nigerian man it comes with high expectations. At home, they equated success
with education and prosperity with scholastic achievements, grades, and
things of that nature. So, I think completing college wasn't difficult. My
parents wanted to know was I excelling, and I was the top student in my class?
My parents were not concerned if I could complete college. I believe that is
just the Nigerian mentality that you would complete whatever you put your
mind to. I just never wanted to disappoint my parents throughout my levels of
schooling. I think that's the experience with most Nigerian children and
Nigerian parents. We are proud people, so failure is never an option.
In speaking with Participant 2, he said that expectations were very clear in his home.
He spoke that his parent only wanted the best for him and held him to that standard.
Participant 2 explained
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Growing up in my house, going to school was never a question. It was
mandatory. Like college was an expectation, it was a golden expectation. My
parents only wanted the best for me, and in retrospect, everything they've ever
done was to ensure that I was successful. I only wanted to make them proud of
me, which was due to the standards they set forth for me growing up. I
attacked college head-on because I felt prepared, and I expected myself to
perform so that I would have no regrets. When some of my peers questioned
themselves about being in college, I stayed focused because I prepared from
the very moment that I started going to school. Those expectations may be
high, but it is with good reason because my parents had the foresight, and I am
forever thankful for that.
In following up with Participant 2 about his childhood experience about
expectations in the home and if positively impacted him in the long run and college.
The participant laughed and spoke about how thankful he was that his parents held
him to standards. He spoke to how crucial those early years of development are.
Participant 2 explained,
My parents expected me as a child to take the highest level of classes that I
could get into. My parents just assumed that if I would take the highest level of
courses, then I would be most prepared for whatever coursework I saw in the future.
My parents’ emphasis on education when I was young pushed me ahead even when I
did not realize it, and I look now like, wow, this hard work is paying off. I am
currently in my last classes of Nursing school. I am extremely thankful for those
expectations because I expect the best for myself in whatever I commit to.
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One of the focus group participants mentioned that he was expected to behave
in school and bring home good grades at a very young age because it was expected of
him and his siblings. Another focus group mentioned that whenever family members
came by the house, they would always ask how school was, so it was not only his
parents but relatives that expected him to do well in school. The rest of the focus
group participants agreed and thought that these expectations came with being
Nigerian.
Being academically focused is extremely important for second-generation
Nigerians, and these expectations that I spoke about have guided these four men to
various sectors of the work field. The four men attribute their success to their parents.
The men were unsure where they would be professionally and forever indebted to
their parents without those expectations.
Theme 2: Motivation
Motivation amongst second generation Nigerians is an extremely important
finding. Second-generation Nigerian males in this study were highly motivated to
achieve, as demonstrated by their academic credentials. These men attributed their
achievement motivation to internal and external sources. The internal motivation
included the drive to succeed in a given career path and make a difference in the lives
of others. The reason cited by the men for their external motivation was to make
parents and relatives proud. Second-generation Nigerians grew up being cheered on
by parents and relatives, and they have internalized the expectations of the people
around them to do well in school.
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In speaking with Participant 1, he stated, "I was motivated by my parents’
determination and grit. I cannot allow myself to fail".
It was apparent that Nigerian parents used all available tools to motivate their
children to succeed in school. They used material rewards and words of
encouragement. Some folk stories that provided second-generation Nigerians make
another frame of reference to appreciate their opportunities in the United States.
In speaking with focus group members, they agreed they were extremely
motivated. They mentioned being motivated by their parents’ resilience in this
country. One focus group member stated,
My parents came to this country with nothing. They came to this country with
the clothes on their back with only a few dollars in their pockets. I am born in
this country I cannot afford to fail. I am motivated by my parents' willingness
to create a household and stability for my siblings and myself. You ask me if I
am motivated. I tell you my parents dreams and aspirations are running
through my veins. That’s my motivation.
In speaking with Participant 3, he stated, " My parents motivated me by
sharing stories of their upbringing in Nigeria and explained how challenging it was
and that I should not waste this opportunity here in America where resources are so
readily available.”
Second generation Nigerian males had high academic expectations of
themselves. They did well academically in high school and had expected to perform
well in college. Participant 4, a lawyer who stated that he had maintained a high GPA
in college after his freshman year, described his feelings with the following
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statement: “Average to me is not what I think I should be, and I am motivated to be
the best that I can be.” Participant 2 had very high academic expectations for himself
and stated that "he was so motivated to succeed that he was not pleased with a B
average in college." despite the higher academic rigors of school, coupled with the
fact that he admitted that he attended an urban high school that did not prepare him
for such college rigors. All the college participants shared the same view as
Participant 2. Such beliefs could have been intensified by Nigerian parents’ high
academic expectations for their children and thus increasing the student’s motivation
to succeed.
Focus group members all agreed on what motivated them, and the consensus
was their family, their community, and their own will to be great. This was a
powerful testimony because these focus group members spoke extremely passionate
about what motivates them, aligning with their thoughts and feelings.
In conclusion, it was evident that parents, siblings, and extended relatives
played an important role in the motivation of these participants through their actions
and beliefs. Participant 4 summed up such a role and influence when he stated,
“Growing up, there was a lot of focus on educational achievement and academic
success. Both my parents have graduate degrees, and the emphasis was on academic
achievement. It was ingrained in us. It was also due to intrinsic motivation.” He also
cited his extended family as a source of his motivation. His relatives in Nigeria
always asked him when he was coming home to teach at the university even though
he had no aspiration of being a college professor.
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Theme 3: Nigerian Identity x Black Identity
The second-generation Nigerian participants attributed their academic success
to their Nigerian identity. This was evident in their identity preferences and how they
perceived their Nigerian identity. Participants stated that Nigerian identity was critical
to who they were and to their academic success. They attributed positive qualities to
Nigerian identity and credited their parents and the Nigerian community to develop
their identity.
Participants also understood the importance of identity and how it influenced
one’s views of life. They were aware of perceptions and the negative perceptions of
African Americans in the United States. Participant 1 made the following comment
regarding identity:
“I think identity has an impact on self-perception. Perception is important, and
I think that is what holds African Americans back. If you start thinking about or
becoming absorbed in the mentality that the whole system is against us, then you
cannot succeed. If you have an identity aligned with the Nigerian mindset to succeed,
then you will. That is not found in African Americans based off of my own personal
experiences with them. You need the mindset that is focused on achievement. The
mindset that the White people are not against us, Nigerians do not have this. I feel
that Nigerians coming from Nigeria feel capable of anything, and they instill that
same mentality in their children. They may not necessarily feel inferior though their
behavior may say that they don’t feel they can’t do chemistry or engineering or
anything because they are Black.”
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Participant one also spoke to having to manage both his Nigerian Identity and
Black American identity. Participant one spoke to how challenging it was identifying
with both and equally maintaining both. Participant 1 states,
So, with me being so focused, there was just no room for any excuses. I was
really hard on myself at one point, and I was succeeding academically. I was
struggling with excelling on a high level due to the expectations of my parents
and just understanding my identity and who I was in this world, and where I
fit in. The group of friends I fit in with that was either Nigerian American or
just African American. At that point in time, I was struggling with
understanding who I was and what I wanted to do because it was just so much.
I was living one life in the house and another life outside. So, it was like a
constant switch on and off between both identities. So that was a struggle in
itself. Because I felt like I couldn't be myself and I couldn't be myself because
of the expectations parents had for me and the expectation that the
neighborhood had for. Yeah, that was that was the main struggle just trying to
figure out who I was because of the environment.
It appears that the participants in this study grew up believing equally that
they can achieve in school. Participant 4, who is one of the older participants, shared
his experiences regarding his Nigerian identity. When asked about balancing both this
Nigerian heritage and Black American heritage in the school, he stated that it was not
a problem for him in school.
I think being Nigerian has been an advantage, especially today. A lot of the
job opportunities I have had are because I am Nigerian. I think there is
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discrimination against African Americans in hiring, especially in banking, and
Nigerians dominate that field. For me starting in college, it was always an
advantage to say I am Nigerian. People in America have an obvious bias
against African Americans. I feel that I get a very positive response when I
say that I am a Nigerian. I definitely feel that identifying as a Nigerian has
been a professional advantage. I went for an interview with a bank, and once
they found out that I was Nigerian, one of the interviewers told me about a
Nigerian he went to school with and how smart and intelligent the Nigerian
schoolmate was. It is an image problem. Whites America see Africans as
being different from African Americans. It is a problem of institutional bias in
hiring.
In following up with Participant 4 about anything additional that he wanted to
share, he expressed from personal knowledge that some Nigerian immigrants have
lived in either White America or Black America. He stated that he thought there were
two Americas, one for Whites and one for Blacks. So, he thought Nigerians grew up
in Black America. Some Nigerians were impacted by the Black Experience in
America, which has influenced the academic achievement of some second-generation
Nigerians. He presumed that the low-performing and badly-behaved secondgeneration Nigerians tended to live in predominantly inner-city neighborhoods where
they were exposed to poor African- Americans who have been marginalized. He
believed that the exposure of these second-generation Nigerian youths to nonNigerian identity contributed to the poor academic performances of some Nigerians
in the community.
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Focus group members spoke to having to balance both identities and
expressed how challenging it was at times. They all had similar stories of balancing
both identities, being in school, and having peers not understand them solely because
they did not have American names. The members understood that there are common
features externally with Blacks, but there is a difference intrinsically due to their
families coming here voluntarily.
When following up with focus groups about their families coming to America
voluntarily, members spoke that their families wanted to come to America to pursue a
better life, more opportunities, and change their family’s trajectory. So those parents’
beliefs and hopes were now instilled in their children, and education was a foundation
to build a legacy.
Participant 2 spoke to his Nigerian identity and how it was challenging in
schools from a young age and how teachers then would butcher the pronunciation of
his name without asking him first how to pronounce it, but as he moved up the
academic level’s teachers would now ask before mispronouncing his name.
Participant 2 states
I'm so proud to be Nigerian. I remember, like, I used to worry about the first
day of school that the teachers would butcher my name and kids in the class
would laugh or make fun. I'd be thinking about that moment. I hope she
skipped my name. I hope she doesn't butcher my name too much, and I used
to be scared. It was like now, and I'm about to be done with nursing school.
There's been plenty of time during the semester where the Professor might
have butchered my name, and I'm just like it is okay. This is how you say it,
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or they may ask me first, but that is due to me being more comfortable in my
skin and my pride in my Nigerian Identity; it happened today while I was at
the hospital, the Professor said I keep wanting to say your name, but I do not
like to be wrong. I keep just telling you how to say it one more time. I'm like,
it’s okay; thank you for taking the time out to ask.
In following up with Participant 2 in our conversation about him being fearful
as a youth that his name may be butchered, he stated
That it can make all the difference by a teacher to empower your secondgeneration student by simply just asking the student how to pronounce his /her
name because it could make that student feel more comfortable and prideful in
his / her identity and equally show other students that you’re willing to learn
something new.
Participant 3 spoke to his Nigerian Identity in layers. He spoke to having a
complex as an adolescent and how it changed as he got older. He spoke to how as a
child, he wanted to fit in more with the Blacks in his neighborhood and how they did
not fully understand him and how it was just easy for him to jump back and forth
between the identities because of him presenting Black American. He associated
material things with the Black American culture because his family tried to instill
other values.
Participant 3 states,
The part of my identity was my name, part of my identity was the house I was
being brought up in. Part of my identity was the values my parents was trying
to instill in me, but when I'm interacting with people that were just African
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American, I'm like, damn, I wish my name was different. Damn, why am I
being brought up with such discipline and structure? Technically, I was being
brought up in a good household, and now I am wishing I was brought up in a
project or low-income neighborhood. I would ask myself, why don't I have
Jordan sneakers or materialistic items like my neighborhood friends? And I
would also think my dad and mom are trying to find their way in this new
country economically. Materials such as name-brand clothes just were not a
priority, and my dad, at the same time, is trying to let me understand the value
of nice things, and you can't just get these things unless you work for them.
And they're not in the business of just, you know, having a kid with fancy
things with no substance. So, you know, as an adult, you reflect and say thank
God. That's how they brought me up because a lot of my peers did not turn out
so well. But as an adolescent, I had that complex where you're like, I wish I
wasn't a Nigerian, so I could have all these things and live this type of life.
Participant 3 spoke to a turning point in his life and Nigerian Identity when he went to
school in Nigeria for some time. The Participant stated,
So, my story's a little interesting because I actually went to school in Nigeria.
So, I went to school in Nigeria from the eighth to 10th grade. So, after going
to school in Nigeria for years, I used to come back in the summer. So, I would
say to my peers, and this is who I am. I've been in Nigeria, and the type of
school I went to is what they will consider an affluent school in Nigeria, I was
with people who have real money, in comparison to a lot of people I was
interacting with from Queens, these people were really wealthy, and their kids
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are really affluent unlike what they were portraying on TV growing up in
America of feed the needy commercials such as poverty struck communities,
malnourished children or people walking around an undeveloped land. So,
there's a level of respect I have for Nigeria, so when I came back to finally
resume schooling in the US, I would say I was proud where I came from. I
wasn't shying away from it anymore. I felt like there was a transition from
before I went to school in Nigeria and when I finally came back to resume
school in America, where before I went to school in Nigeria, it was like a
thing I shied away from like I'm not African. I'm African American. I'm
Black, too. You know you find ways just to convince yourself you're not
where your parents are from. I didn't have that complex anymore. I'm like, I'm
Nigerian. That's who I am. My name is my name. There's no more shying
away or trying to find ways to conform. So, I can make people feel
comfortable with the fact that I'm Nigerian. I no longer felt that need. I was
comfortable with my identity. If anyone wasn't comfortable, or if you were
going to make fun of me because of where my family is from, then that was
an issue you would have to deal with. You would need to look inside yourself
to know that we all derive from Africa because some of us came against our
will and some of us didn’t, but we are all connected.
Participant 3 spoke that once he attended college, he knew who he was and
did not shy away from his Nigerian Identity. The Participant stated,
In college was full throttle, I'm Nigerian, I looked at it as cool points, you
know, I'm saying, because, you know, in college also, especially the time we

110

started going to college, I feel like, that was the beginning of the
enlightenment of Black people. I went to college in the 2000s, and I grew up
in the 1990s and was born in the 1980s; I felt there was this identity crisis, you
know, which was still lingering in the Black community, from my perspective,
you know, so of course, when they see a kid with a with a name that is not
American/ Americanized, they would, or His parents don't talk like their
parents, they're going to make fun of him because it's different. Unfortunately,
being Black in America has, this is layers, and it's complex. When somebody
doesn't relate, when a Black person doesn't relate to you, they almost view us
as other and make fun of us. I felt like they lacked education and
understanding that this place that you're making fun of me from coming from,
you're actually from, too like, that is your home, so you shouldn't really be
making fun of me. You should actually be talking to me or trying to
understand where I'm from, so you can get in tune with your identity. I started
freshmen in college, 2006, and it's now it seems all Black people are starting
this, this pilgrimage to find out who they are, and it's almost becoming cool to
find out that your roots are in Africa., I'm black in America, but what does it
mean to just be Black? So, it was like it was a lot more pride.
When following up with Participant 3 about his identities post-college, he
thought he was in full control of who he thought he was as a man. He further states
It's the Nigerian African Renaissance; everybody is celebrating the culture. It's
the coolest thing to be African and to be Nigerian and know where you're
from. So, it's a beautiful time. It's a time that I'm like, I wish this is how I grew
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up. There's a lot of stuff I wouldn't shy away from because growing up was
tough, and kids can be cruel, and those things leave emotional scars because it
chips away at your self-confidence. It chips away as you're denying your true
identity whereas now, it's a badge of honor. It's a badge of pride, especially in
the African American community, to be that close to the motherland and
inspire others to want to find out where in fact, they are from, in reference to
the Motherland, So. It's a beautiful time to be a part of this African
Renaissance at this very moment.
Theme 4: Preservation of Culture
When speaking with the participants about their culture and heritage, there
was a common theme of preserving the culture as much as possible for their children
and future generations. When speaking to Participant 1 about preserving the culture
and equally instilling values in his future children, he stated
I think I can preserve the culture, mainly because of the position that we're in
just in the world and how things are different, right. So, for example, we have
electronics, we have FaceTime, we have all of these things where the children
will be able to be in contact with grandparents, or even if I can't be near, and
my children have to stay with my grandpa with my parents for a week, I don't
have to, worry, I won't feel as uncomfortable because I could see them to
FaceTime talk on the phone, and with this technology era we are in, virtual
relationships are so much easier. Everything is easier compared to before,
where I feel like there are a lot more opportunities to be able to allow culture
to be preserved. I feel letting my parents talk to the grandkids as much as
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possible. Having the grandparents name the children with a traditional name
will preserve the culture because they will forever be tied directly to their
native land. I want my children to have that because I had that growing up. I
know where I AM FROM. In just speaking the native language, letting them
know about the culture, education, and reading books, will have them
acclimated with the culture. I feel like I can do that, and I just want them to
understand it more than I did, and if that is achievable, then I'm good. That's
beautiful.
When the researcher followed up about preserving the culture, the researcher
inquired about what the participant was willing to sacrifice to sure the preservation of
the culture. Participant 1 stated,
I am willing to sacrifice time and sleep; I'll sacrifice it all. Because, like I said
earlier, my parents, they sacrificed a lot for us to preserve the culture when
they came here from Nigeria to America, they worked & put us through
school. So, I understand that aspect of sacrifice through watching them and
the importance of it. I would like to have children when I'm at a more stable
and balanced state. I would say when I'm in my career and complete all my
post-college degrees, and I'm ready. So at least at that point in time, I know
that I'm ready to bring kids into the world that I'm ready to take care of and
actually am able to sacrifice my time. Instilling my culture in my children is
top priority because this is how the culture continues after the elder are no
longer here.
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When the researcher spoke to Participant 2 about preserving the culture, the
researcher inquired there was any fear of the culture being lost in the future.
The participant stated
I am not particularly worried for the simple facts of our parents. They made
sure that we were surrounded by the Nigerian kids and Nigerian families. I
mean, we all have Nigerian friends. I feel like, because of that, they might get
a little spin to theirs and different spin to the indoctrination to the heritage.
Like for us, it was very live and direct. My mom and dad always had the
culture around. Somehow, we all figured it out together, and even though we
don't have it all figured out, we know that culture and tradition is important. I
already told my parents, when I have kids, the children will hear enough
English at home from my wife and I, so it would be grandma & grandpa who
are retired to solely speak Yoruba and not English. If they hear anything from
you (grandparents), it's Yoruba which is our native language. They will learn
English from me and be bilingual like that's without a doubt.
The researcher followed up with Participant 2 spoke about having the future
generations witness traditional events so that the culture and heritage can be
embedded in them. Participant 2 stated that
I’m hoping that when my peers within my age group get married and have
kids of their own and when they celebrate, they celebrate traditionally so that
my kids can see that. I hope that when my peers get married, and if I have
kids, my kids can see a traditional Nigerian wedding. I hope they can see
when the older Nigerian aunties or uncles have their fiftieth or sixtieth
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birthday party, like, my kids are able to see how Nigerians celebrate that
milestone. I feel that if my kids see that, and your kids see that, and they all
come up together, they all will have it in their heads too on how the culture
celebrates each other. So, I know it'll be harder for us to pass on the culture
directly, being that we were all born in the U.S. However, we still want to lean
on our parents and elders to help us along the way with passing on very
important nuisances of our culture, and the beautiful thing about having
immigrant parents is that for the most part, we all still have, like a base back
home in Nigeria. I still got cousins in Nigeria who are not just my cousins;
they are my cousins that just so happen to live in Nigeria. My kids can always
travel to Nigeria because of that relationship. I am not necessarily worried
about preserving the culture, obviously, like, I understand that things are
going to be different and it is going to be a little bit harder. It's not. It's not a
foregone conclusion for the culture to be lost. It's not impossible to carry it on
for future generations. My peers and I were born and raised amongst each
other, so it's like, yeah, I know we picked other characteristics from other
cultures, but we also maintained our Nigerian culture, which at the root of
everything is our foundation.
Participant 3 stated that he thought it was important to preserve the culture for
his children and future generations. Participant 3 spoke of some similar concerns in
fear of losing some aspects of the culture, but he ultimately thought he could preserve
the culture. He stated the following in reference to fear of not being able to preserve
the culture.
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I am a little concerned about the language, for sure. I at least I understand
Yoruba; I can speak it well enough to communicate. But not the language 100
percent. Why do I understand it? It’s my parents' second language, you know.
So, when my parents spoke to me growing up, they were speaking to me in
Yoruba and English. English is my first language. So, when I speak to my
child, I only speak English. So how is my daughter going to understand
Yoruba? Well, she might; she will have to be practically raised by her
grandma and her grandpa, who no longer speak Yoruba as frequently as they
used to. So, it's like, then they don't speak Yoruba as frequently as they used
to. I don't speak Yoruba at all to my child. So how is she ever going to learn
your Yoruba? So, I almost checked out, but when she becomes of age, there's
going to be a level of education. I will have the conversation, letting her
know, this is your native tongue. We will relearn and go on the journey
together. But this is this is your native tongue, and with the availability of
information these days, I'm sure it's attainable for her to know, one day learn
and speak it the right way by educating herself. So, I think I'm hopeful in that
aspect. But it does dawn on me like she's going to grow up in this world
wherein the household I can’t give her that native tongue, the way my parents
gave it to me. So yeah, that affects me for sure.
When speaking to Participant 3 about his feelings on whether he thought he
could preserve the culture and instill the same values that his parents instilled in him,
he stated.
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I think I can. I believe I'm trying that every day. Because for me, the Nigerian
culture, I understand why the culture is so beneficial, even when it comes
down to disciplining my child. I tried to take a laxed approach. Then you look
at it from my perspective; it's like, this laxed approach on discipline is not
working. Maybe I'm trying to go against the grain as it pertains to the way I
was raised. I might have to go with the grain because it kind of worked out for
me, and I might have to apply some of that a bit. I would say a lot of what I
learned that I'm willing to apply to my child and to my family and things of
that nature to preserve.
When speaking with Participant 3 to inquire what he was willing to sacrifice
to ensure the preservation of the culture, he stated,
I'm willing to do whatever it takes to preserve it, whatever it takes within this
reason. I'm willing to preserve it, I want to preserve it, I think it's, it's
important to preserve it, especially when you have a family because you never
want any of your children to go through any form of identity crisis, and I think
part of our structure as Nigerians is our identity, so you want to make sure you
instill that structure in your children. And when it comes to a why is this our
structure, well, it's because I'm Nigerian because you are Nigerian, and this is
how I was raised, and this is how we operate, and this is part of our culture.
As you know, you're Nigerian. The culture is very structured, from
everything, from chores, schooling, going to church, you know, how they
emphasize religion. Just anything you do, there's a level of structure that was
applied to it, you got to wake up at certain time and make sure you show
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respect, it's structured, there are rules. In every form of human engagement,
we had a book of rules. Absolutely. It was just a structure everything, and that
can be overwhelming at times. But I feel like it had its benefits that I
acknowledged and I'm appreciative of. So, I definitely want my daughter and
If I have more children, let them understand that there’s structure to things,
and I say structure goes hand in hand with Nigerian culture, for sure.
Focus group members understood how important it was for them to preserve
their culture. They spoke to how important it was for them to keep the legacy going
for themselves but, more importantly, their children. One focus group member stated,
Being Nigerian is my identity; it is the reason I am who I am today. I must
preserve the culture for my kids and future generation. I can deprive my future
generation of what my family built and instilled in me and my siblings. The culture is
beautiful, its rich, its colorful, and has so much tradition.
Participant 4 spoke about how important it was for him to preserve the culture
as a second-generation Nigerian man. Participant also spoke about some concerns in
preserving the culture and spoke of ensuring communication was clear so that the
messages were clear when they were delivered, so nothing is lost in translation
literally or figuratively. When speaking of the fear of serving the culture, Participant
4 stated
Yeah, this is something I've thought about. Now I have, I have a young child
now and personally, you know, I haven't been to Nigeria, as much as I would
like, and I don't speak the native language of Yoruba, which I originate from I
don't speak that language fluently. And even my comprehension of the
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language also needs work. So, there is some concern, you know, I do want my
offspring to be able to know the language, understand the roots, understand
the culture, you know, something that I want for them at the end of the day,
I'm Nigerian with a Nigerian surname, and they also have Nigerian names. So,
it's definitely important to, you know, try to preserve that culture. So, it's just
going to take a lot of work on my end, a lot of studying, research, and learning
as, as they're learning, you know, teaching myself while I'm teaching them.
So, you know, that is definitely something that crossed my mind is something
that I love to include in the teachings of my kids.
When speaking of hopes of ensuring preservation of the Nigerian culture,
Participant 4 states,
Well, that's a goal of mine to preserve the culture. You know, it's not going to
be the same because, you know, I'm an American born, so just actually, I just have
different experiences than my parents had. Now, the thing is, there was somewhat of
a disconnect between the two generations, myself and my parents. I believe that now
with my offspring, we will have bridged the gap. So, the communication will be
much better. Even though the source isn't full and direct from Nigeria, being born in
the US, the communication will be pretty high, and that is what I hope would kind of
offset, you know, not having all the knowledge as far as the language and, you know,
knowing the land and the areas. So, you know, the communication aspect is very
important to me. So, I do think that that's something that to be optimistic about.
When following up with participant 4 to inquire what is he willing to sacrifice
to ensure the preservation of the culture, he stated
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I think a lot will have to be sacrificed, I'm going to be approaching them with
a different mindset than my parents had, you know, my parents came to
America with the hopes of living better lifestyle, just doing better for our
family, so there was a different, you know, mindset, although that's still the
goal now, they've positioned me to be in so much better of a place to where
my kids' options will be higher, you know, you won't just be limited to, you
know, doctor, lawyer, engineer, you know, time has passed, technology is at
its all-time high. The social media, the digital era, is there's so much
knowledge and information being passed, the options are, endless and so, with
that, teaching, you know, teaching is going to be a little bit easier, being able
to, you know, show them things, take their places, you know, just
communicate with them on so many different levels. You know, as far as
sacrifice, you know, there were in a pandemic certain trip will have to be
sacrificed, you know to Nigeria, we may not be able to go for a month or two,
like I did when I was a kid, you know, those trips, maybe a week, two weeks,
so doing things a little bit different. Those are the kinds of sacrifices that it
may take, but whatever it is I’m, willing to do just the benefit of my kids and
their legacy.
Theme 5: Navigation of Educational System
In speaking with Participant 1 about navigating the educational system, he
spoke about there being some challenges, but it was more in him not being too sure of
what to major to focus in college. His parents were familiar with the educational
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system, especially when it came to applying for college due to them having insight
and attending college in the United States.
Participant 1 spoke about that process,
The process was very stressful, I would say, because, at that point in time, it
was like, what do you want to do? I wasn't sure. I was still figuring out myself
in high school. I knew I wanted to go to college, but I just did not know what I
wanted to study because up to this point, from elementary to high school,
things were pretty much straightforward in terms of what I had to do, but now
I was about to step into a whole new world. So, after speaking with my
family, I started to feel more comfortable about this experience and embraced
it head-on. Eventually, I stumbled across possibly majoring in medicine, but
then I came across majoring in psychology. So, then that's when I was certain
I fully pursued this pathway and applied myself into these places. My parents
were very helpful with the college selection process. You know, my parents
gave good insight, and the fact that they had that my parents went to school
here in America was helpful. My father being a professor. Also, he was able
to actually help me navigate and understand, what different schools offered,
you know, just give me a better idea versus what the high school was giving
me, at least as I recall.
When speaking following up with Participant 1 to inquire if he had sibling
support in the process of navigating the educational system, he further expressed,
I always had siblings' support but from a distance due to them no longer
living at home and to an extent because the older siblings they graduated
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college already. So, they were all moved out, focusing on their own lives.
They were helpful as far as like the SATs letting me know about how things
go with the application process. I didn't really know what I wanted to do at
that point as well. So, it was kind of like my siblings were helping halfway,
like whatever I told them they would help me out with, but I was still
struggling with my decision at that time, and they didn't live with me. But
their experience with the college process was helpful because a lot of my
peers did not have older siblings or family members in college. So, my parents
were always right there, and my parents had the most impact on that decision
of college.
When following up with Participant 1 about his family having access to
college resources such as grants and scholarships, the participant stated,
My parents did not have access. They did not know about any of those
resources. My siblings were familiar, but my brother actually sent me a book
of where to apply to financial aid. He was actually in medical school at the
time. So, he already knew certain things, and like I said, for me, at least the
internet was coming up. My parents didn't grow up on the internet. So as the
internet became bigger and bigger for my generation, I actually took it upon
myself to look into all of that because I knew that my parents didn't
understand fully how to really navigate those resources and the internet, which
could have assisted if they knew, but I knew that they didn't fully understand
and if I wanted assistance from them, I would have to teach them how to use
the internet and a lot of other things. So, at that point in time, you know, my

122

siblings assisted me with the resources, and I then just started to look up stuff
on my own.
In speaking with Participant 2 about navigating the educational system, he
spoke about there being some challenges when applying to college, but his parents
took the time out to learn about resources and the college application process.
Participant 2 stated,
I think that my experience was a little bit different because my dad engrained
and expected that I would go to college from early in my life. Like my dad, he
had figured everything out, and he was helping some of my friends apply for
college. My dad had colleagues who had children that were older than me or
my brothers. So, he figured things out from them, and then he came home, and
he was doing it with me. My dad helped me find grants. He helped me put in
college applications. He helped me navigate the whole financial aid world,
like the whole FAFSA thing. Some of my friends, they would come over to
my house and ask my father for help on how to do certain things with the
college application, and my father was helping out some of my friends too,
you know, so my experience is a little bit different. Because, like, a lot of the
friends of mine that my dad was helping they were Nigerians who had parents
that didn't know how to navigate those things. So, they will come to my house
and do their application. So, my experience was a little bit different because I
guess, like my dad, he realized that it's going be my brother's first time doing
the college application and applying for financial aid. It's going be my first
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time as well, and it will be my dad's first time too. My dad was a big resource
and my peers to this day thank him.
In speaking with the focus group about their experience navigating the school
systems, they all thought that they were not as knowledgeable as they thought they
should have been in the process. They expressed that they were all the first in their
families to attend school in the United States. One member stated that,
I was the first in my family to go to college in the United States. My parents
had no idea on how to navigate this space because it was "go to college, go to
college," but not so much about how were we going to pay for this or what were the
steps in applying. I don't hold that against them because most of our parents came to
this country solely trying to figure out how to survive and create stability for their
kids, so my parents did not know how to complete a FAFSA or how to seek how out
resources to fund college but now that we have been raised in this system we now
have the tools to prepare our future children for that step, we know who to speak
with, we know how to access the internet.
Participant 3 spoke about applying to college and having a different lens in the
process especially being that it was expected and he had an older sibling who went
through the college application process. He talked about his parents not knowing the
best way to seek out support in the college application process because they did not
grow up in this system and were just not familiar with the process. Participant 3
stated,
When it came to applying to college, my parents were pretty narrow-minded
with Ivy League's, you know, like my parents being immigrants, and they only
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knew what they saw on television. From my parents’ perspective, it was like
we came to this country which is known as the land of milk and honey, and
there's opportunity here everywhere. My parents felt that they wanted us to
have the best that there is to offer in whatever category we were pursuing, and
when it came to the pursuit of a college education, they wanted the number
one thing, you know. From their perspective, which was an Ivy League
school, so yeah, I'm not trying to say it's not attainable; of course, people go to
Ivy League schools all the time but for me, my grades and did not align with
that, you know, my SAT scores did not align with that. I felt they were
disappointed like you're not going to Harvard, or you're not going to
Columbia, or NYU or any of these Ivy League schools, and I think they had
that level of disappointment with my older brother, too, It took us also
educating them that listen, it's not the end all be all if you don't go to Harvard,
or Columbia, or Yale, or Princeton, people are successful going to various
other types of schools, you know, you can go to a state school, or you can go
out for the private schooling, and still be successful and still be able to obtain
whatever dreams or aspirations you may have or become whatever
professional you're seeking to become.
Participant 3 further expressed that it was his and his siblings’ responsibility
to educate their parents on the different educational pathways in the United States and
to educate them about the various resources in education equally. The participant
stated,
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So, it was a level of we as children we had to take on the responsibility of
trying to educate our parents. Like I said, they came in. They were narrowminded, laser-focused on this is what I deem successful, and its college
education. My parents were not as knowledgeable in the college application
process as I am, and that’s due to me learning the education system as an
American citizen. They weren't really a resource in terms of how to navigate
the world of scholarships. All my parents knew was that you have to get a
scholarship. My parents did not know where to start or who to talk to. I don't
blame them for not being good resources when it came to that because they
weren't interacting with people who would even be able to guide them either.
They were interacting with other Nigerian immigrants who were just trying to
figure it out themselves. Now with our generation and with our kids, we know
where to point them because we grew up in this system, and they didn't grow
up in this system. Our parents came in their late 20s, mid 20 and was just
figuring things out. Like, if we got dropped here from Nigeria., the mid-20s,
late 20s, at least there is the internet, they didn't have the internet. So, I don't
blame my parents. They did the best they could with what they had. It was just
the way things were at that time, but now we'll be able to guide our children
going forward.
In speaking with Participant 4 about his experience in navigating the college
application process, the participant was slightly familiar due to having an older
sibling but ultimately thought as a family they were not as knowledgeable due to
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family just not being as educated in the schooling system and also having kids
applying for the first time. Participant 4 stated,
Yes, so having had an older sibling, and she went to a CUNY college, and
very early on, I knew I personally didn't have any interest in going to a
community college. So, I already knew that, you know, we would have
different experiences. At that point, I was looking to play collegiate basketball
and seeking a scholarship from hopefully a division one school. My mom was
very involved in trying to help me get, thereby reaching out to coaches that
sort of thing. As a family, we were very naive and inexperienced to how the
college application, scholarship, and the financial aid piece. We were very
naive to how that process worked; we knew we had to fill out a long
application called FAFS, and that was really about it. We didn't know what
certain things meant. We were kind of just going about it on the fly, just
learning as we go. So, yeah, it was, it was stressful, it was a stressful period, it
was a difficult time, you know because there's a lot of things that we aren't
taught, or we weren’t, walked through the process, we had an idea of how we
felt it worked and, and we kind of just, freestyled and hoped for the best. In
looking back, it's, it's obviously a huge decision at a very young age. My
family and I can't say we didn't have access, but we just didn’t know how to
seek it, especially from the school. However, it's nowhere near where we are
now, based off of the time, the experience that we've had now, the access, and
the knowledge. We as a people have made strides in learning this educational
system so that we can better support ourselves and future generations.
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Focus Groups - Challenges
The focus group interview revealed consensus on issues from individual
interviews and gained multiple views on different concepts within a group context.
The focus group had four participants. The focus group had many shared experiences
with the participants from the interviews due to coming from the same cultural
background and being second-generation Nigerians. The focus groups were asked the
same questions as the participants, and many of their responses supported the
participants' responses. Still, speaking with the focus group participants more indepth, they pushed the conversation further about many challenges second-generation
Nigerian’s face. When speaking to the participants, there were various challenges that
the participants expressed, such as peer teasing, not being fully prepared for college,
managing multiple identities, and parental pressure.
Peer Teasing
All four of the participants were teased for being African and for other
reasons, depending on the environment they grew up in. Focus group participants also
experienced being teased in school. Participant 1, who grew up in a middle-class
family, stated that he got along long with her peers in school but was teased for many
reasons and was called derogatory terms. Participant 1 stated,
I was teased by other Black kids; they teased me for being African. It was an
inner school in New York, so it was a predominately Black student
population. The students gave me a really hard time.
When asked to elaborate on being teased, Participant 1 responded with the following,
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I feel that Blacks at the time were in an identity crisis because you're making
fun of someone that looked just like you but from a different country, and
American culture taught Blacks to hate one another. I was even teased
because of the clothes I wore to school because my immigrant parents could
not afford to dress me in the clothes that my Black peers wore, and not having
the latest of fashions plus being African was just not a fun period to grow up
in which made it challenging to enjoy school.
Participant 4 attended a public urban elementary, middle, and high school,
though he was always teased. He thought that he was stereotyped by his peers since
he was African. He felt much of that was due to the misinformation portrayed on
television with the commercials centered around feeding the needy children in Africa.
He thought that many children within the United States and maybe possibly around
the world were given a skewed perception of Africa, which made many people
believe that Africa was suffering from poverty, lack of food, and various
socioeconomic issues.
Participant 4 spoke to people having stereotypes of and believing that all of
Africa is juggling with animals roaming free and people living in huts. He thought
that America did not present Africa in the best light, especially to Blacks in America,
so being that Africa was being presented as a foreign place with animals roaming like
a zoo and people in poverty with no clothes to wear, it did not make Blacks in
America at the time want to connect to this continent and in return shun foreign
blacks that were not concern Black American. He thought people were judgmental in
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school and made it difficult for him to embrace his culture while equally trying to fit
in with his Black American peers. He stated,
When I was in school, my peers would make fun of my first and last name,
which did not sit well with me because at a young age, I was confused about
how these people looked exactly like but would be calling me out of my name
and making fun of the clothes I wore or at the fact that I when I participated in
class, peers felt I was sucking up to a teacher, but In reality, I was just
displaying what I knew and what my parents expected me to know as a
student.
Participant 3 also acknowledged that his being teased was due to an array of
elements. He stated,
“It is the combination of being African, articulate and respectful to adults"
which many of his peers did not like or understand.” Participant 2 also
described his experiences of being teased as a young person: “I used to get
teased in school when I was younger, but then my sibling expressed that I
would have to stand up for myself at some point in school because at one
point they had themselves so that no one would bother them and sometime my
teachers would mess up the pronunciation of my name and would not make an
effort to correct, so I felt with that error and lack of mindfulness it kind of
gave the green light for my peers to butcher my name and to tease me.
The focus group expressed that the teasing was very rough and, of course, being
called out of your name was tough; the focus group member expressed,
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I hated being teased. I had to fight a lot because if I did not speak up, they
would have continued to tease me. Eventually, the teasing stopped, but that was only
due to me standing up for myself and my culture.
Unprepared for College
Participant 1 spoke to not feeling as prepared as he needed to be for college.
He spoke to the fact that he had many skills from home that he carried to school,
which pushed him through High school, but he didn't receive the foundations he
thought he needed from school. Participant 1 spoke to having tools that his parents
embedded in him, but he was still missing some foundations that he thought could
have prepared him for college. He thought that high school did not prepare him for
the large lecture halls and independent study. Participant 1 stated,
It was a culture shock to see so many students in the lecture, and it was
overwhelming. Luckily through the guidance of family members who
attended before me, I was able to push through, but I think if my school
possibly had a course or program that prepared kids like me, I would have
stepped into college more confident.
In speaking with Participant 2, he also thought he was not as prepared for
college as he thought he should have been coming out of high school. The student
participant thought that the staff did not care as much for the students, so it was as if
they wanted the kids out of the building. He further stated,
I didn’t feel that the teachers cared as much, and maybe because the schools
were overcrowded or them possibly being burned out from teaching or them
just not having high expectations for the population of students they were
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working with, but they dismissed the fact that I was Nigerian American and
had high expectations from my family and for myself to go to college and if it
were not for my family and those who have attended before me, I would have
had a more difficult time settling in. My family had to figure out the college
application process, which was a lot, and I felt that was supposed to be the
school and family collaborating to help the student.
The focus group agreed that they all did not feel prepared for college by their
high school. They all thought more supportive services should have been available for
families, and if it was not clear or accessible to families who were not familiar. One
member stated,
I went to college just because it was what I was supposed to do as Nigerian
American, but I feel I was not prepared for the rigor and time commitment to
master my craft. My high school never really spoke about what it took to
finish college but what it took to get there. I had to rely on the teachings of my
parents and community and equally reach out to fellow students who were in
the same situation, such as the first children of immigrants to go to college in
the United States.
Parental Pressure
The second-generation Nigerian Males participants acknowledged parental
pressure to excel, which was challenging at times. The yearning for degrees and
excellence was attributed to Nigerians' achievement-oriented, as many participants
alluded to this perspective. Participant 4 stated that,
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The Nigerian community focuses on excellence and the pursuit of happiness
through education. Nigerians take it as a badge of honor when a child of the
community "Makes It," and when I say makes, I mean like they reach the
highest of levels professionally, such a

medical doctor, pharmacist, or

even a lawyer, and that's just naming a few, it is an honor but equally a lot of
pressure to not fail personally, to not fail your community and even more
importantly your parents.
Participant 1, who grew up with a college professor father, recalls just wanting
to make his parents proud and not failing them. During his development, he referred
to this spoken pressure. Participant 1 understood the sacrifice his family made to
come to America, so he thought he owed it to them to excel academically regardless
of any hurdle in his way. He further states,
I owed my parents for all their sacrifice, so the pressure that they placed on
me was a lot, but I cannot complain, especially knowing what it took for them to
come from Nigeria to America. I have no choice to push myself to the highest levels
of success.
All of the participants attributed the academic success of second-generation
Nigerian men to three factors: Nigerian parents’ push for certain careers for their
children, their expectations, and their valuing of education. It was a consensus
amongst the participants that Nigerian parents placed a premium on education, so
there was that pressure from the very beginning to do well academically.
Participant 2 also mentioned that from the very beginning, second-generation
Nigerians were taught that education comes first and that is it is un-Nigerian to not go
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to college. He added, “Everyone I know in the Nigerian community is doing well
professionally and that all stems from our parents and the value of education that was
instilled.”
Participant 3 indicated that one of the most difficult periods in his life was
preparing for the LSATS. He described the difficulty of preparing as follows,
My Nigerian community was backing me. My parents were backing me; I
could not afford to let my community down. I felt that everyone was pouring their
hopes and wishes on me, and all I could think about was the sacrifice of leaving your
homeland to come to a foreign land where you don’t know anyone. I had to get into
law school, and when I was awarded admittance into the university, I cried tears of
joy, and I equally felt the same when I was preparing for the Bar exam. All this
pressure was a lot, but I'm glad I accepted the challenge that my parents laid out for
me because now I am a lawyer.
The focus group participants agreed that Nigerian parents were primarily
concerned about the ability of their children to make a living and have stability in
their lives. Members of the focus group thought that Nigerian parents only knew one
way and that one way was for their children to succeed. One focus group member
stated, " My parents still call me and ask how is work going and when I am going for
my next degree."
The issue of parental pressure is a rather interesting situation because if you
ask a parent, I’m sure they would explain that this pressure is only to prepare their
children for the world and not create more stress for their children. Still, these
children of immigrants, this pressure can be a weight on the shoulders and could
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either make or break a child, but from speaking to these men, they ultimately feel that
they owe all their success to their parents.
Multiple identities
When speaking with the participants, they spoke of how challenging it was to
manage both identities. It was challenging to jump back and forth between their Black
identity and Nigerian identity. They spoke of how their teachers and the world only
saw their Black identity because of their external physical characteristics but did not
see value in their cultural background, which was equal. They spoke of how
challenging it was to " code-switch" at their early age, but as they grew, they could
jump in and out of both identities so seamlessly.
The Nigerian men code-switched between African American slang, Nigerian
accent, and mainstream speech patterns, in addition to the dressing patterns that
allowed them to navigate their communities. The participants indicated that they
code-switched when talking to different groups of people. Participant 4 stated,
A lot of my friends are Nigerians, and a lot of my friends are Black. I codeswitch because it just makes it easier to relate to whichever group I'm dealing
with at the moment. When I code switched, it can be either with my Nigerian
accent just to make other Nigerians feel comfortable, or I may speak African
American slang to show my American peers that I can still relate and that I
connect with them. Code-switching may also involve the clothes that I may
wear, I would wear my native Nigerian attire at Nigerian events just to show
respect to the culture, and then I would also wear my American clothes that all
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my peers were wearing just to show them that I connect with them and respect
the culture as well.
In the focus group, one participant added,
I put a little Nigerian accent for fun, especially on the phone with a family
that’s here domestically and abroad, just to show them I still understand. I change my
accent often, which is pretty easy and has become easy over time to throw around.
When I am talking to African Americans, I sound Black, and that is just to show them
that I am down with the culture.
The focus group participant also spoke that code-switching was a significant
part of his life. He stated, “I am used to managing both identities. It is second nature
to me. I switch between both identities so much now that it is normal. I do it without
thinking at times."
The participants all spoke about being in school, and at times teachers did not
differentiate between them and the Black students. At times, the participants' thoughts
that the teachers did not empower them as much in the classroom and just grouped
everyone as Black, which was challenging. The participants all agreed that they were
not looking for any special treatment but just some kind of acknowledgment, which
would have improved their experience. Participant 3 stated,
I would be in class, and my teachers at times would always generalize the
group and not take the time to address my culture, and when I say culture, she
would not have the class properly pronounce my name but instead just move
along like she did not hear people butchering my name. Teachers have so
much influence, and at times, they don’t even realize it. I would do well
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academically in class, while others did not. Instead of possibly asking me
what I did to do well, she would presume that I cheated instead of
understanding the importance of Nigerian households on education.
The participants expressed that managing both identities allowed them to
navigate the world. They expressed that even as adults, they still manage both
identities and serve an important role in their lives.
Artifacts
Artifacts were collected for this study. Artifacts included any material
handmade or manufactured that told a story and connected the second-generation
Nigerian males to Nigeria. The researcher collected rich data on the culture because
artifacts have stories, histories, and moments about collecting and inheriting them.
Artifacts cannot speak for themselves; researchers need to infer their history or use
them as conversation pieces with participants to learn about the relationship between
objects and humans (Altheide & Schneider. 2013). In collecting artifacts for this
study, the researcher looked specifically for very rich data and stories. The researcher
understood that Nigeria is in Africa and is looking for artifacts that connected the
Second-Generation Nigerians to their native land. The researcher looked specifically
for native attire, text, and art to tell the Nigerian culture's story. The researcher
gathered data from the artifacts and had the participants speak to the significance of
these artifacts and bridge the gap between Nigeria and the United States.
Participant 1
The researcher was looking for participant 1 to find an artifact he thought
connected to Nigeria. The participant spoke passionately about his artifact. The
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participant chose to include a written and published an article by his father about
Nigeria. The participant stated that,
I specifically picked this picture of an article that my father wrote as one of
my major connections to Nigeria. When I was young, I found this article that
my father wrote and read it. As a result, I became informed of global issues in
Nigeria, bringing lots of curiosity to mind. My father then expressed certain
issues in Nigeria, which led to him discussing his reasoning for why he
migrated to the United States. As my father discussed global issues in the
article, I became aware of where he was born. He then began to talk about his
childhood, and that is how I was aware of a lot of what he had done during his
time as a Nigerian citizen. My father took pride in education and educated me
about culture, religion, life lessons, and many more that have been inspired
through Nigerian culture.
The overall discussion was explained as a history lesson that painted certain
pictures in his head to connect with due to being Nigerian. The participant expressed
that this discussion on culture and the determination was behind everything his father
has done and who his father became due to hard work. It was like a motivational
history lesson all in one. The participant discussed how his father came from poverty
and expressed that he wanted more for himself and his future family. The participant
stated,
Eventually, these lessons motivated me to think back to certain sacrifices and
my parents' struggles. I am able to connect to Nigeria through my parents, but
mainly because of the legacy that my father has left. I have never been there
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physically, but there have been countless amounts of thoughts that instantly
provided something for me during a time of need. Mainly for motivational
purposes.
Participant 2
When speaking with the participant, the researcher was looking for the
participant to find an artifact in which he felt connected to Nigeria. The participant
spoke from a place of joy about his artifact. The researcher saw how proud this
participant was of his lineage and culture when looking at the participant. The
participant sent a photograph that he had mounted on a shelf in his home. The
participant states, "this is a photo of me during my 1st birthday. I am wearing
traditional Nigerian garments made from a fabric known as Ankara". The Ankara
material is commonly known as “Ankara prints,” “African prints,” “African wax
prints,” “Holland wax,” and “Dutch wax,” which is a 100 percent cotton fabric with
vibrant patterns. It is usually a colorful cloth and is primarily associated with Africa
because of its tribal-like patterns and motifs. The participant states,
What makes this picture so special to me as it relates to my heritage is because
it was taken when I was too young to understand things like shame or
embarrassment. I was 100 percent comfortable with whatever was put on my
body as clothing. My mother is the woman behind me, holding me. Her
presence in this picture symbolizes the origin of my heritage and the reason I
have the clothes, name, and culture that I have. During traditional events, I
still wear traditional clothing, and I am happy to say that I've returned to the
baby version of myself, in the sense that I feel no level of embarrassment by
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wearing these clothes. I feel a certain pride when I wear them now, which I
intend to pass down to my children.
Participant 3
When speaking with Participant 3, the researcher was looking for the
participant to find an artifact where he felt connected to Nigerian. The participant
spoke from an honest place about Nigeria. As stated in the interview, Participant 3
was born in the United States and went to school in the United States before being
sent to Nigeria for schooling and then returning to the United States to finish his
schooling before attending college in the U.S. The participant spoke about that
experience of seeing poverty and how life in Nigeria was more of a socioeconomic
issue and understood why his parents left Nigeria to come to the United States for
more educational opportunities and more employment opportunities. The participant
was sent to live in Nigeria briefly by his parents to have a well-rounded view of his
lineage and culture and equally understand where his family came from before
immigrating to the United States. The participant spoke about going to the market
area and seeing how everyone was trying to make money by selling various goods
such as food, jewelry, and clothes. He spoke about seeing how prideful the people of
Nigeria were regardless of their social standing.
In the artifact that the participant provided, the participant provided artwork
from Lagos, Nigeria. The participant stated,
I grew up with this artwork in my home. Growing up, it reminded me that I
was part of rich culture and heritage. Looking at this artwork every day was important
for me while growing up in NYC because it humbled me and showed me my roots
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and lineage and the people I come from and not take this opportunity in America for
granted.
Participant 4
When speaking with Participant 4, the researcher looked for connections that
told stories through artifacts in which he felt connected to Nigeria because of his
Nigerian Lineage and connection. When speaking to the participant, he spoke from
being proud of his heritage. The participant was passionate about his artifact. The
participant contributed a physical sculpture. The participant informed the researcher
that the sculpture was from Badgry, a coastal town in southwestern Nigeria.
Historically Badgry, the town, served as a major outpost during the Transatlantic
Slave Trade when thousands of captives were sent to the Americas and Europe. The
participant spoke passionately about the town and its lineage to his father. "Nigeria is
my father, and I am him." The sculpture has roots in Nigeria. The participant has the
statue mounted on a shelf in his home and states that the sculpture is a woman
hoisting her child in the air. It reminds me of Nigeria because it is symbolic to those
who migrated to America seeking a better life for their children and generations to
come. It captures the love, closeness, and compassion for our loved ones.
Connection to Nigeria
Exploring these artifacts with the participants felt a deeper connection and
appreciation for their parents’ home country. As second-generation immigrants, the
participants only knew of Nigeria based on what their parents disclosed about the
country as they grew up in America. The participants were all from the same Yoruba
tribe, so many artifacts shared a common experience. Most participants never spent
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substantial time in the country besides temporary stays or vacations. Collecting data
based on artifacts provided the second-generation Nigerians to reflect on their culture
and heritage. The participants, as second-generation Nigerians have a direct link to
Nigeria, and these artifacts resonate with them because it connects to history, it
connects them to millions of people, it connects them a rich culture with values and
traditions that these participants feel they can lose so that they can pass down this
connection to future generations.
Conclusion
The chapter explored the experiences and perspectives of second-generation
Nigerian male college graduates and provided insight into their educational
attainment journey. These men provided their stories that painted a picture of this
journey and how they navigated the United States education system, and the factors
that allowed them to succeed in various ways. Equally, the challenges they had to
overcome to reach a level of success. This chapter provided insight into the
experiences of these Nigerian Americans, and their voices gave a lens to how they
navigated Parental Expectations, being motivated, managing their Nigerian American
Identity and Black identity, embracing how they intended to preserve their culture as
second-generation Nigerians and how they navigated the school system as the
children of immigrants. The researcher focused on challenges that these participants
faced and captured their voices so that educators could support students of a similar
background. Ultimately second-generation Nigerians revealed that they embraced
their ethnic identities and their Nigerian culture. They also acknowledged that they
could function successfully regardless of any challenge in multiple environments.
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This was due to the preparation of their culture and family because their culture is so
rich and built on being successful regardless of the odds that may be set against them.
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CHAPTER 5: INTRODUCTION
This narrative approach inquiry explored the experiences and perspectives of
second-generation Nigerian male college graduates. It sought to understand the
journey of educational attainment of this particular group of Americans in the United
States education system and the factors which allowed them to succeed in various
ways. The first research question sought to understand how family culture helps to
influence college success and completion for second-generation Nigerian males.
Continuing, the second research question explored how the dual identities of being a
Black male living in the United States and a second-generation immigrant from
Nigeria influence educational experiences. The third research question examined
how second-generation Nigerians preserve their culture and heritage for the third
generation. Lastly, the fourth research question aimed to understand how secondgeneration Nigerians navigated the educational system in the United States.
As Chapter 3 discussed, the data collected in this study consisted of individual
interviews, focus groups interviews, and artifacts. In the research, overarching themes
emerged in this study such as: (a) Parental Expectations; (b) Motivation; (c) Identity;
(d) Preservation; (e) Navigation of School. The researcher also focused on these
participants' challenges and looked to capture their voices. The themes discussed
were dynamic and closely aligned with the theoretical frameworks discussed within
Chapter 2. Ultimately, this chapter will discuss the major findings from the analyzed
data collected. The researcher will address each research question and connect
findings to the existing literature and theoretical frameworks presented in Chapter 2.
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Implications of the Findings
The first research question in this study inquired about how family heritage
helps to influence college success and completion for second generations. All the
participants in the study indicated that their parents instilled the value of education in
them early on. The data analysis found that Nigerian parents expected their children
to work hard, do well, and behave properly in school. As middle-class, educated
parents, they emphasized education at home. All the participants understood the value
and importance of education early on in their lives, which is evident in their success
as professionals.
The second-generation Nigerian males in this study were highly motivated to
achieve, as demonstrated by their academic credentials. These males attributed their
achievement motivation to internal and external sources. The internal motivation
included the drive to succeed in a given career path and make a difference in the lives
of others. The second-generation Nigerian males were cheered on by parents and
relatives, and they have internalized the expectations of the people around them to do
well in school.
The Nigerian parents used all available tools to motivate their children to
succeed. They used material rewards and words of encouragement and folk stories
that provided second-generation Nigerian males another frame of reference to
appreciate their opportunities in the United States. This aligns with the Fisher (2005)
study conducted a mixed-methods exploratory study with 26 students from an urban
public high school in Massachusetts. They found that students identified by teachers
as high achievers were nearly all first-generation Afro-Caribbean and African
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immigrants and second-generation U.S. citizens. According to Fisher, these students
excelled academically, had parental support, and had high academic expectations for
the future. The low achievers were all African Americans who achieved lower grades
and had little to no parental support. It was believed that parental support influenced
the achievement patterns among the students.
In the findings, the parents of the second-generation Nigerian males came to
the United States by choice and not against their will, so in raising their children, the
students had a different perspective on education. The males understood the sacrifice
their parents had to make to have a better life, so they understood the parental
expectation academically. This ties directly into Ogbus's Cultural Ecological theory.
The "back home" comparison influences voluntary minorities' attitudes toward
schools. The immigrants believe that they have more educational opportunities in the
United States than back home. According to Ogbu, Voluntary Minorities immigrated
to the United States specifically for the opportunity to give their children an
"American education/' especially higher education. They see higher education in the
United States as providing a chance for professional careers they would not otherwise
have attained back home.
The second research question explored how dual identities of a Black male
living in the United States and a second-generation immigrant from Nigeria influence
educational experiences. The second-generation Nigerian males accredited their
academic success to Nigerian identity and their Black identity. This was evident in
their identity preferences and how they perceived their Nigerian identity. The males
stated that their Nigerian identity was critical to who they were and to their academic
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success, although they acknowledged their Black identity. They attributed positive
qualities to Nigerian identity and credited their parents and the Nigerian community
to develop their identity.
The participants spoke about how their names gave them an identity. The
Nigerian names have cultural significance. The names given are usually connected to
the family and tell a story. The Nigerian names are powerful and rich with tradition,
which carries on the culture with every new life. Participants spoke to their Nigerian
identity in layers, and how living in both identities created a complex as an adolescent
and how it changed as they got older. They spoke about how they wanted to fit in
more with the Blacks in their neighborhoods and how Blacks did not fully understand
them as a child. It was easy for them to jump back and forth between the identities
because they could present Black Americans. Some males associated material things
with the Black American culture because their family instilled other values.
In living in both identities, it created challenges for some participants. The
focus groups spoke to those challenges. Focus group members spoke to balancing
both identities and expressed how challenging it was at times. They all had similar
stories of balancing both identities, being in school, and having peers not understand
them solely because they did not have American names. The members understood
that externally there are common features with Blacks, but there is a difference
intrinsically due to their families coming here voluntarily and not involuntarily.
The participants thought that in managing both identities, especially their
Black identity, they instantly inherited the plight of African Americans in this
country. Being that the participants inherited the plight of African Americans, they
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inherited the racism that Blacks faced. The participants did not discuss racism at
home. After all, their parents had no notion of that concept because their experience
was different due to immigrating to the United States instead of being born into the
discrimination that Blacks were facing in the United States. The parents did not
understand racism, so they could not relate to the experience when their children were
stereotyped. The families were willing to live in low-income neighborhoods due to
their financial standing, thus grouping them with other low-income families, which
meant the second-generation Nigerian children lived in many other low-income
families who happen to be predominately Black. Instantly they are between worlds of
their Blackness and mainstream / European Americans. This directly ties in with
Dubois's Double Consciousness Theory. For many African Americans, double
consciousness has been critically important to establish a balance between two
worlds, one that reflects their inner qualities (African American) and one that reflects
the outside world or society’s demands (European American) (Alfred, 2001).
According to Du Bois (1903), double consciousness is what distinguishes African
Americans from other cultural groups
When following up with focus groups about their families coming to America
voluntarily, members spoke that their families wanted to come to America to pursue a
better life, more opportunities, and change their family’s trajectory. So those parents’
beliefs and hopes were now instilled in their children, emphasizing education as a
foundation to build a legacy.
The participants all agreed that balancing both identities was just something
they dealt with. Still, being Nigerian American never gave them a reason to feel like
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they could not succeed academically. The mere fact that they were Nigerians and
were surrounded by Nigerians empowered them to succeed academically and never
allowed room to feel defeated by society standards. The participants thought that once
you fall into the mentality that the whole system is against you, you cannot succeed,
but having a Nigerian identity mindset allows Nigerians to succeed. The participants
agreed that having the mindset that the White people are against us is nonexistent
with Nigerians because they do not fully share in the lived experience of Blacks in
America.
The third research question examined how second-generation Nigerians
preserve their culture and heritage for the third generation. The researcher
purposefully collected the participants' perspectives to fill a gap in the research base.
The participants thought a common theme of preserving the culture as much as
possible for their children and future generations about their culture and heritage.
In the findings, the participants all agreed that some level of sacrifice was
important in ensuring that the culture and heritage would be preserved for the third
generation. The participants spoke of sacrificing the same way their parents sacrificed
for them. The participants understood that their parents lived in low-income
neighborhoods, and in those low-income neighborhoods, the schools were not the
best, and the resources such as textbooks were outdated. The parent spoke of how
their parents left their homeland of Nigeria. They were comfortable seeking the
American dream that all immigrants who come to the United States seek. The
participants spoke of how their parents had to sacrifice by working numerous odd
jobs to ensure that their children paid bills were paid, clothes and essential items were
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available. The participants thought that their parents preserved the culture to push the
culture forward and teach future generations. Their parents' ideals and traditions were
a heavy influence on the development of these men. Their parent continued to speak
the native language at home, cook traditional meals, and ultimately run the household
as if they were still in Nigeria even though they were raising children in America.
These second-generation men now want to preserve all of the values of the first
generation and equally blend them with their American values, which they equally
developed over time. This tied directly with segmented assimilation theory. In
segmented assimilation, the second generation has remained within their parents'
orbit; they have embraced their parents’ cultural traditions, selectively combining
them with American social customs to invent and reinvent a composite identity
(Ethiopian Americans). In other words, they stay within the tightly knit economic and
social circle of the first generation and retain access to their parents’ social capital,
which may provide them with employment and other opportunities that can lead to
‘rapid economic advancement’ (Portes & Zhou 1993, 82). More specifically, this
segment is characterized by ‘preservation of parental authority, little or no
intergenerational conflict, and fluent bilingualism among children' (Portes &
Rumbaut 2001, 52).
Normally there is a concern with culture being lost in the third generation. The
researchers have concluded that second-generation youths perform better
academically than first-generation and third generations due to second-generation
benefiting from their parents' wanting to provide a better life for themselves and
living through their second-generation children. In a Rong and Brown (2001) study, it
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was found that among Caribbean Blacks in the United States, the second-generation
group outperformed the first and third plus generations. In the Rong and Brown
(2001) study, it was found that among Africans, educational achievement declined
with each successive generation which means that the importance of education
decreased from the second generation to the third generation. Also, it was concluded
in the Rong and Brown (2001) study that the decline in the educational attainment of
Africans from second to third-generation to the lack of African ethnic communities or
ethnic enclaves with the potential social capital to reinforce the value of academic
achievement. Thus, supporting the current study of the significance of my
participants' stance on preserving their culture for the third generation to ensure that
educational attainment is a focal point and top priority in their development. The
responses from this research question provided voices to these men regarding how to
preserve their culture, thus providing for a holistic discussion on the topic for
stakeholders and future generations to learn to understand the phenomenon under
study.
The last research question aimed to understand how second-generation
Nigerians navigated the educational system in the United States. The researcher
purposefully collected the participants' perspectives to fill a gap in the research base.
As responses from all the male participants suggested that more support was
necessary for families of second-generation Nigerians when going through the
educational system.
Many participants expressed being the first to go to college in the United
States in their families. The participants spoke of how their families did not properly
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access or prepare for college. The families did not feel supported by the school staff,
and thus, many families had to figure how to navigate the system, such as completing
the FAFSA. It was also noted that when families knew how to complete the
application, they helped out other families, such as in the Kao (2004) study where
they indicated that social capital could accrue by community members supporting
each other when they are not able to gain support from external resources. It was
stated that immigrants are often isolated. They are new to the country, creating less
capital because they lack resources and knowledge. Foreigners are left to figure out a
system they are unfamiliar with, which does not favor people of color because the
initial system was set up without considering best practices for Black people,
especially immigrants. This connects directly with Critical Race Theory and
segmented assimilation theory. The educational system in the United States is not
culturally sensitive, especially to immigrants. People's beliefs, preferences, ways of
knowing, and practices are shaped and directed by their culture (National Academies
of Sciences, Engineering, and Medicine, 2018). All individuals, including whites,
have a culturally grounded, directed, and facilitated worldview. Culture is deep in all
groups of people and shaped by the social context of their education. Therefore,
teachers and educators must engage their work to see with a cultural eye. That
includes the application process because many immigrant families are not familiar
with the educational policies and structures. Many white educators do not necessarily
view themselves as cultural beings, and they also do not believe they are governed by
culture. As a result, their curriculum development/ approach is designed to make their
students work hard to catch up with the white majority's norm. On the other hand,
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minority teachers view themselves as cultural beings but sometimes fail to recognize
and understand how culture shapes their students' practices. They may understand
how culture influences their lives in the community but fail to transfer those concepts
into the classroom.
Unfortunately, many foreign countries believe Western teaching and ideas are
the best, ignoring schools' cultural factors. A teacher can integrate culture into the
curriculum by finding out about the students and the surrounding community. They
must learn teaching methods, how students and teachers work in the classroom, what
stakeholders think about the researched learning approaches, and what can improve
them. Still, many immigrants from the same ethnic groups create social capital by
sharing information through informal groups. The Kao (2004) study noted that
immigrant groups could share information on navigating the educational system in
the United States. The responses from this research question bridged the study with
words from individuals who lived these experiences, thus providing a holistic
discussion on supporting second-generation Nigerian males.
The findings of this study have overall implications for our schools and how
we educate immigrant youths. Our schools need to provide multicultural education to
educate all second-generation Nigerians for the 21st Century. The schools can
integrate a multicultural curriculum by first understanding the population of students
and creating a space for teachers to learn about culture to now teach from a space of
understanding their students. Schools and our society need to appreciate the multiple
identities of immigrant students and educate immigrants on how to negotiate such
identities, which is very important to empower these students.
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It is possible to educate all second-generation Nigerian males about
negotiating multiple social contexts and educating teachers and society, in general, to
accept multiculturalism in our schools and society. The second-generation Nigerian
males indicated that code-switching and extracurricular activities were effective
strategies for managing academic success and peer relationships across multiple
contextualized identities. They understood that as Blacks and second-generation
Nigerians, they had to learn to negotiate their identities. Students could switch their
accents, clothing style, and identity to suit their various social environments.
Nigerian parents could benefit from some education on how their parental
pressure could negatively impact their children. The goal of educators should include
teaching minority and immigrant students to acclimate to mainstream culture while
preserving their ethnic identity.
Relationship to Prior Research
The current investigation provided insight into the second-generation Nigerian
males' experiences and how Nigerians navigated the educational system. This study
also contributed to filling the literature gap on improving the quality of immigrant
education and urban education, such as culturally relevant curriculum. Some factors
prevent second-generation Nigerian children from realizing their potentials, such as
low socioeconomic status, failing schools, institutional racism, potential loss of
cultural identity due to assimilation, and cultural gaps. The research supported Baum
and Flores's (2011) study, which concluded that second-generation Black individuals
are much more likely than their first-generation counterparts to complete four-year
college degrees, narrowing the racial and ethnic gaps among the second generation to
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some extent and the bachelor’s degree attainment rate is lower for the third generation
than for the second generation, who are the children of immigrants. The research also
supported Sakamoto's (2010) study about educational attainment. It was concluded
that second-generation Blacks are more likely to attend college than third-generation
African Americans, which also aligns with how second-generation can preserve
values of culture and education by the first generation.
As shown in the Pinder (2015) study examined West African immigrants'
migration narratives to connect experiences of loss and educational aspirations for
their children. In a qualitative study, Pinder concluded that these immigrants are
heavily invested in their children's academic and professional success, which
supported how parents create these high expectations for their children. Creating high
expectations for children equally creates pressure on second-generation students.
Immigrant parents still have this sense of urgency to their children about education
because they understand firsthand what growing up in poverty looks like, so they
understand that education is a great equalizer in ensuring that their children would not
have to face a similar struggle, so in return, these parents make it their life's purpose
to create this high level
In addition to the conversation on identity in this study, especially for secondgeneration Nigerians, they have to balance cultural identities. Second-generation
individuals identify strongly with their parents' national origins and maintain ethnic
identities, partially retaining their parents' language and norms and sustaining
bicultural lives (Gibson, 1998). There is also empirical evidence that secondgeneration Blacks' academic achievements have been attributed to individual efforts,
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parenting styles, community support, and networking in larger and smaller social
contexts (Rong & Brown, 2001).
The research supported the Imoagene 2017 study of Black immigrant
children. In her second-generation Nigerians study, Imoagene showed that immigrant
children choose their ethnicity while negotiating race (2017). However, despite their
extraordinary academic achievement, they faced biases and barriers impeding their
full integration into U.S. institutions because of their racial status as Black (Owens &
Lynch 2012; Owens & Massey 2011; Patacchini & Zenou 2016). Second generations
find themselves balancing both identities as immigrants and Americans due to how
society sees them based on their external physical characteristics and their cultural
identity internally. The constant tug of war between your home values instilled in you
and how western views believe one should carry themselves. In a study by Van Tran
and Mary Waters of second-generation West Indians, Imoagene cautioned that the
class and ethnic advantages of the second-generation Nigerians might not extend to
the third and later generations because of their racial status and the cognitive
construction of Blackness in U.S. society (Imoagene 2017; Tran 2015; Waters 1999).
Ultimately, this study supported the existing literature as previously discussed.
Effective practices that were identified by most participants in this study closely align
with those that have already been identified in prior research. However, as the world
is constantly changing, especially in education, education today evolves and
transforms. Research in the field must continue ongoing and progress to keep up to
date with evolving times.
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Limitations of the Study
As a qualitative study that relied on interviews, artifacts, and focus groups,
this study was subject to issues of validity and reliability. Trustworthiness was gained
through data triangulation. Although data triangulation was used in the study to
reduce validity and reliability threats, the sample was a small and purposeful one.
Therefore, the sample did not represent a broad section of second-generation
Nigerians in the United States. The researcher had bias due to being Nigerian
American. The researcher shared many of these experiences as the participants. The
researcher grappled with positionality by acknowledging his own researcher bias and
allowing the participants to tell their own experiences.
The findings should not be generalized to all second-generation Nigerians in
the United States. In addition to the small sample size, the participants who
participated in the study had come from Yoruba ethnic Nigerian backgrounds.
Sampling was small and represented males from middle-class homes. The
participants all attended predominately White college institutions, which was a
limitation because, with more time, I could have found more second generations that
attended predominately Black institutions of higher learning to see if their
experiences were similar. Therefore, the participants resided in the Northeast of the
United States and therefore were not a true representation of the Nigerian secondgeneration in the United States.
Recommendations for Future Practice
The findings from this study contribute to the existing literature within the
higher education sector, such as college. School districts, educational leaders, and
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leader preparation programs can use the findings from this study to provide a basis to
inform and guide leadership by preparing culturally relevant curriculum.
The findings from this study brought to light the themes of parental
expectation and motivation. The findings from this study provide educators, leaders
clarity and guidance during a tumultuous educational landscape with how to support
second-generation males inside and outside of the classroom. Further, the theoretical
frameworks and literature review provide leaders with research-based actionable
steps to lay the foundation for a transformation and shift during a time of change and
uncertainty in this current climate of social unrest.
The findings from this study also exposed the theme of identity. Findings
revealed that leaders must establish processes (e.g., collaboration and team learning)
and establish systems structures that foster success by creating a mental health space
or safe space for students to discuss their inner thoughts, especially regarding how
they see themselves internally and externally. Additionally, as the COVID pandemic
prompted schools to close in-person learning spaces, there is a need to create an
online space where students can express themselves without judgment because it
becomes a lot to manage multiple identities.
Lastly, the findings from this study revealed themes that focused on the
preservation of culture and navigating the educational system. These two themes
included sharing helpful resources with school staff and helping stakeholders
understand the students in their building learning. This finding provides leaders with
an understanding of the different facets of immigrant students, which may assist them
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with engaging in collaborative efforts with key stakeholders and gives leaders a lens
to understand that there is more to their students.
Recommendations for Future Research
The second-generation males in the sample generously shared their
experiences and offered recommendations on possible areas to expand the scope of
this study. Based on the sample of this study, a larger pool of second-generation
Nigerian males could be focused on to gain a larger pool of experiences in the
individual and focus group interviews; so, more research is needed with male
students. Future research could extend the research if the sample explored
experiences through the opposite gender. This needs further research.
Another area for future research is an examination of the experiences of
second-generation youths who attended racially diverse schools and those who
attended Historically Black colleges because this sample only attended predominately
white institutions of learning. A comparative study of second-generation Nigerian
males attending PWI and HBCU schools would shed more light on this finding.
The sample for this study came from a middle-class background. Therefore, it
was difficult to determine whether the academic success of these men was due to their
socioeconomic background or due to something else. Further research would be
needed to determine how much of the academic success of the men were attributable
to their socioeconomic background.
Conclusion
It was evident that the academic achievement of the second-generation
Nigerian male, such as the population in this study, could not be attributed to a single
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factor. In this study, the second-generation Nigerian males attributed their academic
success to their internal motivation, family, and culture. This study attempted to build
research on second-generation Nigerian males' backgrounds and experiences. To help
all students, especially second-generation Nigerians, succeed in their academic
endeavors, there is a need to understand the experiences and backgrounds of secondgeneration Nigerian males.
Schools and families must empower this population of students. It is equally
important to provide a culturally relevant curriculum. The students relied on
balancing both their Nigerian and Black American identities. This is a tool that will
help future second generation Nigerian male students navigate the educational
system. The ability to not choose one identity but to code-switch is a skill we must
impart to these students.
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PI: Anthony Seriki
CO-PI: Joan Birringer-Haig
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Dear Anthony Seriki:
The St John's University Institutional Review Board has rendered the decision below
for The Lived Experiences of Second- Generation Nigerian Male College Graduates
on Educational Attainment: A Narrative Research Study. The approval is effective
from April 20, 2021, through April 29, 2022.
Decision: Approved
PLEASE NOTE: If you have collected any data before this approval date, the data
must be discarded.
Selected Category: 2a. Collect blood samples by finger stick, heel stick, ear stick, or
venipuncture from healthy, nonpregnant adults weighing at least 110 pounds. The
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collection may not occur more frequently than two times per week.
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Raymond DiGiuseppe, PhD, ABPP Chair, Institutional Review Board Professor of
Psychology
Marie Nitopi, Ed.D. IRB Coordinator
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APPENDIX B: Letter of Interest for Participants

Letter of Interest
You are invited to participate in a study on the experiences of educational
attainment of second-generation Nigerian male college graduates. My name is
Anthony Seriki, and I am a doctoral candidate in the Department of Administrative
and Instructional Leadership at St. John’s University, Queens, N.Y. I am conducting a
study for my dissertation titled: The Lived Experiences of Second-Generation
Nigerian Male College Graduates on Educational Attainment: A Narrative Research
Study.
The purpose of my qualitative narrative study is to explore second-generation
Nigerian males' perceptions of how family heritage influences college success. The
selection criteria for this study will be that potential participants are secondgeneration Nigerian male immigrants, 25 to 35 years of age, and are currently college
graduates from 2010 or later. The participants were all reared in a large metropolitan
city in the northeastern United States and lived in urban neighborhoods. The rationale
for selecting these participants is that they give a voice to the second-generation male
perspective, which allows them to share their lived experiences and provides insight
into how they navigated the United States Educational system.
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The participation requirements for this study include interviewing secondgeneration Nigerian men about the experiences of navigating the educational system
in the United States while still facing the challenges of being seen as a Black man in
the United States. If you agree to participate, you will be asked to participate in a
series of three interviews. The first interview will be one-to-one with the investigator
through zoom and will last approximately 50 minutes. The second interview will be
about one week later and conducted via telephone for about 20 minutes. The third and
final interview will occur through email to address any follow-up questions to the
first two interviews. In addition, the researcher would like each participant to share a
picture of an artifact from their Nigerian culture and explain how it is important to
their heritage. The first interview will be virtually recorded through the use of zoom.
The second interview on the telephone will be recorded. The third interview by email
will be saved as a document. The recorded interviews will be transcribed and used for
the study. You may review these recordings and request that all or any portion of the
recordings be destroyed. Participation in this study will involve approximately an
hour and a half of your time.
There is no known potential risk associated with your participation in this
research beyond everyday life. Pseudonyms will be used in the study to protect your
identity. Participation in this study is completely voluntary. You may refuse to
participate or withdraw from the study at any time. You have the right to skip or not
answer any questions you prefer not to answer for the interviews.
At no time will your name or any identifying information about you be
included in the study. Confidentiality of your interview and other records provided
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will be strictly maintained by storing the information on a locked and passwordprotected laptop in a locked file cabinet. Only the researcher will have access to any
of the information provided. Confidentiality of your information shared will be
maintained.
Although you will receive no direct benefits, this research may help the
investigator have insight into the experiences of educational attainment of secondgeneration Nigerian male college graduates. The study findings may have
informational benefits for educators and policymakers regarding possible ways to
better support second-generation Nigerian males in the school systems they attend.
If you are interested in participating in this study or if you have any questions
about the purpose of this investigation, or if there is anything about the study or your
participation that is unclear, you may contact the Principal Investigator, Anthony
Seriki, at (347) 463-7726 or email Anthony.seriki18@stjohns.edu. I look forward to
hearing from you.
Sincerely,
_________________________________

________

Signature of Investigator

Date

Anthony Seriki,
Principal Investigator
Doctoral Candidate, Administrative and Instructional Leadership
St. John’s University
8000 Utopia Boulevard
Queens, NY 11439
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APPENDIX C: Letter of Consent for Participants

Letter of Consent
You are invited to participate in a study on the experiences of educational
attainment of second-generation Nigerian male college graduates. My name is
Anthony Seriki, and I am a doctoral candidate in the Department of Administrative
and Instructional Leadership at St. John’s University, Queens, N.Y. I am conducting a
study for my dissertation titled: The Lived Experiences of Second- Generation
Nigerian Male College Graduates on Educational Attainment: A Narrative Research
Study.

The purpose of my qualitative narrative study is to explore second-generation
Nigerian males' perceptions of how family heritage influences college success. The
selection criteria for this study will be that potential participants are secondgeneration Nigerian male immigrants, 25 to 35 years of age, and are currently college
graduates from 2010 or later. The participants were all reared in a large metropolitan
city in the northeastern United States and lived in urban neighborhoods. The rationale
for selecting these participants is that they give a voice to the second-generation male
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perspective, which allows them to share their lived experiences and provides insight
into how they navigated the United States Educational system.
.

The participation requirements for this study include interviewing second-

generation Nigerian men about the experiences of navigating the educational system
in the United States while still facing the challenges of being seen as a Black man in
the United States. If you agree to participate, you will be asked to participate in a
series of three interviews. The first interview will be one-to-one with the investigator
through zoom and will last approximately 50 minutes. The second interview will be
about one week later and conducted via telephone for about 20 minutes. The third and
final interview will occur through email to address any follow-up questions to the
first two interviews. In addition, the researcher would like each participant to share a
picture of an artifact from their Nigerian culture and explain how it is important to
their heritage.
The first interview will be virtually recorded through the use of zoom. The
second interview on the telephone will be recorded. The third interview by email will
be saved as a document. The recorded interviews will be transcribed and used for the
study. You may review these recordings and request that all or any portion of the
recordings be destroyed. Participation in this study will involve approximately an
hour and a half of your time.
There is no known potential risk associated with your participation in this
research beyond everyday life. Pseudonyms will be used in the study to protect your
identity. Participation in this study is completely voluntary. You may refuse to
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participate or withdraw from the study at any time. You have the right to skip or not
answer any questions you prefer not to answer for the interviews.
At no time will your name or any identifying information about you be
included in the study. Confidentiality of your interview and other records provided
will be strictly maintained by storing the information on a locked and passwordprotected laptop in a locked file cabinet. No one but the researcher will have access to
any information provided. Confidentiality of your information shared will be
maintained.
Although you will receive no direct benefits, this research may help the
investigator have insight into the experiences of educational attainment of secondgeneration Nigerian male college graduates. The study findings may have
informational benefits for educators and policymakers regarding possible ways to
better support second-generation Nigerian males in the school systems they attend.
For questions about the purpose of this investigation, or anything about the
study or your participation that is unclear, or if you wish to report a research-related
problem, you may contact the Principal Investigator, Anthony Seriki, at (347) 4637726 or email Anthony.seriki18@stjohns.edu. You may also contact the researcher to
answer questions about the study during or after the completion of the study.
Suppose you have questions concerning your rights as a human participant. In
that case, you may contact the faculty advisor for Anthony Seriki at St. John’s
University, specifically Dr. Joan Birringer-Haig, at 516-375-3834 or
birringj@stjohns.edu. If you have questions concerning your rights as a human
participant, you may contact the University’s Human Subjects Review Board at St.
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John’s University, specifically Dr. Raymond DiGiuseppe, 718.990.1955, or
digiuser@stjohns.edu.
I am enclosing a copy of my IRB approval and the list of main interview
questions asked throughout the interview process. Below I have attached an Informed
Consent for your signature. Your signature acknowledges receipt of a copy of this
consent form as well as your willingness to participate.
_____________________
Printed Name of Participant
________________
Signature of Participant

_________
Date

_________________________________

________

Signature of Investigator

Date

Anthony Seriki,
Principal Investigator
Doctoral Candidate, Administrative and Instructional Leadership
St. John’s University
8000 Utopia Boulevard
Queens, NY 11439
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APPENDIX D: Participant Interview Protocol
Topic: Investigating Educational Attainment of Second-Generation Nigerian Male
College Graduates.

Participants: Second Generation Nigerian Men

1) Think back from the beginning of your childhood until now, and tell me about an
experience with your Nigerian American Friends where your identities of being
Nigerian-American were challenged due to wanting to identify more with the Black
American Culture?

1b) How did it change in high school?
1c) How did it change in college?
1d) How did it change after college?

2. Tell me about a time when you had to balance your family's cultural heritage and
your American heritage?

2b) What struggles did you have? What did you learn from your struggles?
2c) Can you elaborate on those experiences in High school, college and post-college?
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3) As a Second-generation Nigerian Man, tell me, how did it feel having the
expectations of your family to complete college?

3b) What type of family expectations did you feel like a child?
3c) What were the expectations when you were in high school?
3d) How did the expectations change in college?

4. What are the various frustrations you have experienced when applying learnings or
skills from your home upbringing?

4b) Please describe how you overcame these frustrations or barriers.

5) Tell me about when you and your family were applying to college?

5b) Did you have older siblings to lean on?
5c) Did your family know how to access resources (i.e., scholarships grants)?

6) Tell me about an experience where your Nigerian heritage was displayed in
school?

7) Tell me, are you worried about any parts of our culture (language, religion,
tradition) being lost when you start having children?
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7b) Do you feel you can preserve the culture as your parents did for you and instill
the same values in your children and future generations?
7c) How can you preserve it?
7d) What are you willing to sacrifice?

8) Tell me about a time in your childhood when you were in school and didn't feel
supported by school staff?

8b) Did it change in High school?
8c) Did it change college?

9) Tell me about your experience in the Nigerian Community?

9b) How do they support each other in the community? What specifically do they
do?

10) What types of experiences did being born into a Nigerian family provide for
you??

10A) What were the benefits?
10B) How did those change throughout the years?
10C) What were the negatives or frustrations?
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10D) How has your point of view on those home/family experiences changed
throughout the years?

Thanks for sharing your thoughts and experience with me. Is there any additional
information you would like to provide before we close?
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APPENDIX E: Artifact 1 - Newspaper Article
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APPENDIX F: Artifact 2 - Wood Art
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APPENDIX G: Artifact 3 - Native Attire
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APPENDIX H: Artifact 4 - Artwork
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